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Milé kolegyne, mili kolegovia.

Dovol'te mi, aby som Vas v mene vedeckého a organiza¢ného vyboru privitala na
druhom ro¢niku medzinarodnej elektronickej konferencie nazvanej ,,Tedria a prax pripravy
buducich translatologov a ucitelov anglického jazyka II* organizovanej Katedrou anglistiky
a amerikanistiky Filozofickej fakulty Univerzity Mateja Bela v Banskej Bystrici. Cielom
konferencie je nadviazat’ na jej ispeSny prvy roénik, v ktorom sa nam podarilo zhodnotit’
sucasné trendy v priprave ucitel'ov, prekladatel'ov a tlmocnikov anglického jazyka a poukazat
na moznosti, ktoré nam v stcasnosti ponukaji moderné technologie. Aj v tomto ro¢niku ma
naSa konferencia ambiciu predstavit' aktualne vysledky vedecko-vyskumnych aktivit jej
domacich aj zahrani¢nych ucastnikov.

Prispevky sme tematicky roz¢lenili do Styroch oblasti — lingvodidaktickej,
lingvistickej, literarnej a translatologickej. V rdmeci prezentovanych vystupov by som chcela
ocenit’ prispevky od zahraniénych kolegov a teda aj spolupracu nasej katedry s partnerskymi
katedrami na univerzitaich v Pol'sku, Ruskej federacii a Ceskej republike. Verim, Ze tato
spolupraca, zalozend na zivej vymene a prezentacii vedecko-vyskumnych vysledkov, bude
nad’alej nielen pokracovat, ale sa aj vo vSetkych oblastiach dynamicky rozvijat. Za
jednotlivymi prispevkami st uvedené kontakty na autorov v pripade, ze by ste chceli na
prispevky reagovat’, pripadne s autormi nieco k danej téme konzultovat'.

Na Slovensku mame za sebou naro¢ny akademicky rok, ktory sa niesol v znameni
komplexnej akreditacie. Preto by som na zaver chcela pod’akovat’ kolegom za ich enormné
usilie, vd’aka ktorému sme, verim Ze Gspesne, zvladli nelahké tlohy. VSetkym ucastnikom
konferencie, ale aj ostatnym vedecko-pedagogickym pracovnikom prajem vela zdravia,

rodinnej pohody, zi¢livé pracovné zazemie a invenciu na d’al$ie vedecko-vyskumné aktivity.

Alena Stulajterova Banska Bystrica
Katedra anglistiky a amerikanistiky, FHV UMB 25. juna 2014



THE STATUS OF “SWORN TRANSLATOR” IN
THE COUNTRIES OF THE EU

Jana Savelova

Introduction

The status of “sworn translator” differs in the individual countries of the European
Union, because the process of certification is not unified. The differences in the certification
process result from several factors such as the various legal systems, the different
qualification requirements of individual states, different legislation for certified translations,
and for those languages needed for legal purposes, and so on. There are also countries that do
not offer any officially determined requirements for the status of “sworn translator”, or do not
use the term “sworn translator” at all. We will focus on four selected countries in the
European Union — the Slovak Republic, the Czech Republic, Spain and the United Kingdom
to illustrate some of the main differences. First we will characterise certified translation and
legal language, and identify the most evident differences between the procedures of
certification. Then, we will characterise those differences in legislation, which lead to
different conditions for certification in the four countries named above. Finally, we will
compare and summarise the main features of the certification process in these four EU

countries, and some conclusions.

1 Certified Translation and Legal Language

Legal language is not a language of ordinary use, but a specialized language of legal
norms and related discourse. Law is a system of rules and guidelines that is bound to a
particular state or organization. When the translation of legal terminology involves transfer of
information between two different legal systems, it requires particular attention. Legal texts
are produced for a certain purpose, fulfilling a specific function, and each legal system or
legal culture establishes its own rules (Chroma, 2007). Translating legal texts means
transferring legal information from one language and culture into another language and
culture, taking into account the differences in legal systems and the purpose of translation.

According to Tomasek (1998: 113) legal translation is a procedure based on both linguistic



KNOWLEDGE OF LEGAL SYSTEMS
AND LEGAL TRANSLATION

Anna Schneiderova

Introduction

Legal translation is the translation of texts within the field of law. As law is a culture-
dependent subject field, legal translation is not a simple task. Only professional translators
specialising in legal translation should translate legal documents and scholarly writings. The
mistranslation of a passage in a contract, for example, could lead to lawsuits and subsequent
loss of money.

Despite the long existence of a legal language, Peter Tiersma writes that “the academic
research on the intersection of the law and language is a relatively recent phenomenon with
much of the work dating from 1980”. (Schane, 2006, p. 3) The author is one of several
academic writers who are also law professors or legal practitioners such as David Mellinkoff
who in his work The Language and the Law, published as early as 1968, nearly two decades
before linguists would turn to legal language, provides a comprehensive overview of
historical background of the legal language but also gives some grammatical features of this
style of the language as well as the social and cultural significancies.

This is also mentioned in the work of Sanford Schane Language and the Law, who
also has some legal background, where he writes that “the mention of legal language tends to
conjure up in the mind of a layperson ’legalese” - that often incomprehensible verbiage found
in legal documents as well as an arcane jargon used among attorneys. To elucidate how this
"special dialect” came about and how it differs from ‘ordinary English’, researchers have
turned to the language of the law as a linguistic phenomenon in its own right, tracing its
evolution and noting the pecularities of its vocabulary and sentence structure”. (ibid.) Another
scholar, dealing with issues of legal language, is M. Tomasek, and in his work Translation in
a legal practice he considers also translation between legal languages of different countries
and cultures and provides valuable information for both legal practitioners as well legal

translators. (Tomasek, 1998)
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KVALITA V TLMOCENI
Z DIACHRONNEHO A SYNCHRONNEHO ASPEKTU

Miroslava Melicherc¢ikova

Uvod

Vyskum v ramci tlmocenia napreduje posledné roky nielen kvantitativne ale aj
kvalitativne. Jednym z dovodov je postupné rozsirovanie diapazénu vyskumnych metod
a vyuzivanie poznatkov inych vednych disciplin, ¢im sa do popredia dostava hladisko
interdisciplinarity.

Z mnozstva skiimanych tém sa pozornost’ venuje aj kvalite tlmocenia. Opodstatnenost’
odborného zaujmu je vtomto pripade podmienend na jednej strane poziadavkami realnej
praxe, na strane druhej predstavuje neoddelitelnt1 sti¢ast’ pedagogického procesu zameraného
na vzdeldvanie a pripravu budicich timoénikov.

Predlozeny prispevok sa zameriava na stru¢ny prehlad vnimania kvality v timoceni
z diachronneho aspektu, zaroveii poukazuje na dominantné tendencie v sti¢asnosti.
Z mnozstva prac vztahujlcich sa na uvedent problematiku sme vybrali len maly zlomok,
ktory povazujeme za reprezentativny arelevantny. Na zaklade odbornej literatiry a
praktickych skusenosti sa v zavere pokusime sformulovat relevantné odporGcania pre

vnimanie a posudzovanie kvality vo vyucbe timocenia.

1 Kvalita v timoceni

Viaceri stiCasni autori (Garzone 2002, Kalina 2012, Stahl 2012 a ini) sa zhoduju na
nemoznosti univerzalnej formulacie definicie kvality pri tlmoceni. Pojem kvality vnimaja
ludia rozli¢ne a Casto rozdielne, kritéria sa roznia pri jednotlivych typoch tlmocenia a
prostrediach. Ku kvalite sa ,dostavame™ prostrednictvom posudzovania a hodnotenia
tlmoc¢nickeho vykonu, ktoré¢ vnimame ako zlozité ulohy (Pochhacker 2001, In: Kalina 2012).

Je nevyhnutné rozliSovat’ ¢i ide o konferencné tlmocenie (vo vécSine pripadov
simultanne tlmocenie) alebo o komunitné tlmocenie (nizka konzekutiva alebo SuSotaz).
V prvom pripade sa kvalita odraza vo vystupe tlmocénika, predovSetkym sa zohladiuje
pretlmoceny obsah, jazykové stvarnenie a sposob prednesu. V druhom pripade sa do popredia

dostavaji schopnosti interakcie a manazment diskurzu. Ako uvadza Kalina (2012), kvalitu
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K METODOLOGICKYM VYCHODISKAM
TRANSLATOLOGICKEHO VYSKUMU

Zuzana Kraviarova

Uvod

Translatologia je veda o preklade a timoceni. Tak, ako kazd4 ind veda, mala by mat
svoju metodologiu, rozne typy metodik, a takisto réznorodé pristupy k vyskumu a vyskumné
metody. Na rozdiel od inych humanitnych ¢&i spoloenskych vied (napr. pedagogika,
psycholdgia, socioldgia, a pod.) vSak nema vlastni, ucelenii metodologiu a overené metddy
vyskumu vo vSetkych svojich stcastiach. Je to spdsobené najma tym, ze patri medzi mladsie

odbory.

Napriek tomu, ze metodologia translatologie zatial’ nema ucelenu a v§eobecne prijimana
podobu, existuje dostatok zdrojov, s ktorymi translatolégovia mdézu pracovat. Mnozstvo
znich je volne dostupné na internete. Jedind monografia zamerand na metodologiu
translatologie vo vSeobecnosti je podl'a naSich informacii The Map - A Beginner's Guide to
Doing Research in Translation Studies od J. Williamsovej a A. Chestermana z roku 2002.
Dalej by sme spomenuli tri publikicie zamerané na vyskum tlmo&enia, prvou je zbornik
Getting Started in Interpreting Research: Methodological Reflections, Personal Accounts and
Advice for Beginners z roku 2001 (D. Gile akol.). Druhou je novsia publikacia Research
Methods in Interpreting: A Practical Resource zroku 2013 od J. Napierovej a S. Haleove;.
Tretou je monografia D. Gila z roku 1995: Regards sur la recherche en interprétation de
conféren069 . Dalsom délezitou publikaciou je zbornik Translation Research and Interpreting

Research (2004), ktorého editorkou je Ch. Schiffnerova.

Okrem tychto publikacii existuje mnozstvo inych, vel'mi kvalitnych ¢iastkovych zdrojov
od roznych autorov, napr. kanal predsedu EST (European Society of Translation Studies) A.
Pyma na internetovej stranke www.youtube.com'® & jeho rozsiahla publikatna &innost

. , 11 . . - . < - .
zamerana na vyskum . Kanal obsahuje, okrem iné¢ho, aj mnozstvo prednasok o metodach

® Preklad: Poznamky k vyskumu konferendného tlmodenia.
"https://www.youtube.com/channel/UCk4ZtVetycSno7JTwhOoeFA

Uhttp://usuaris.tinet.cat/apym/on-line/research. html
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DRAMATICKY TEXT AKO PREKLADOVY PROBLEM - USKALIA
PREKLADU DIVADELNYCH HIER E. O°’NEILLA

Jana Javorcikova

Uvod

Dramaticky text predstavuje pre umeleckého prekladatel'a azda este vacsiu vyzvu ako
prozaicky text. Podla mnohych teatrologov je totiz na javisku jazyk najnepodstatnejSou
zlozkou a vyznam sa Casto sprostredkuje neverbalne — gestom, mimikou, pohybom. Prave
preto vsak jazyk zohrava mimoriadne doleziti tlohu — musi byt obsahovo a vyznamovo
nasyteny, ako aj zbaveny akychkol'vek verbalnych zbytocnosti aby plnil svoju zakladna
funkciu — posuval dej dopredu a dotvaral komplexny umelecky zamer dramatika.

Vsetky spominané faktory, ktoré maju vplyv na verbalnu a neverbalnu stranku
dramatického textu zaroven aktivne vstupuji do prekladu dramatického textu. Je potrebné
mat’ neustdle na mysli, ze autor dramaticky text vytvara predovsetkym a cielom stvarnenia
konkrétnej unikatnej myslienky, respektive témy, pre ktora zvoleny jazyk (napriklad
viazensky argot, regionalny dialekt, vyuZivanie archaizmov alebo naopak novotvarov
a podobne) sluzi len ako funkény néstroj. Prave preto je pre umeleckého prekladatela zasadna
dokladna literarna analyza textu, jednotlivych postav, Casopriestoru, ako i Stylistickej stranky
textu — basnickych obrazovych prostriedkov, symbolov, motivov a podobne. AZ potom
mozno pristapit’ k textovej analyze a samotnému prekladu. A. Popovi¢ (Preklad a vyraz,
1968, s. 112) na margo priorit postupov pri umeleckom preklade dodava: preklad
[umeleckého textu] je ,,...sprava, ktorej objektom je oznamenie ako celok, nie ako sucet
prvkov®.

Metodologickym postupom pri umeleckom preklade sa venovali mnohi domaéci aj
svetovi odbornici, priCom novSie skumania vSeobecne zastavali stanovisko nutnosti
prispésobovania originalneho textu na tych miestach, ktoré by pre cielového Citatel'a boli
jazykovo alebo kultarne neuchopitelné. Uz zmieovany A. Popovi¢, autor komunikacnej
teoérie prekladu, nadvizoval na prace U. Eca (napr. na jeho prace Otvorené dielo a Citatel
v deji) aJ. Lotmana najmé v pracach Preklad a vyraz (1968), Poetika umeleckého prekladu
(1972) a Teoria umeleckého prekladu (1975), priCom zvadza zo Stylistiky, resp. lexikalnej
sémantiky prepoziCany termin ,,vyrazovy posun‘ (linguistic shiff). Tento termin sice

existoval uz v 60. rokoch — prave v oblasti lexikdlnej sémantiky ho zaviedol J. C. Catford
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DEVELOPING ENGLISH LANGUAGE PROFICIENCY
OUTSIDE THE CLASSROOM - SURVEY OF STUDENTS’ HABITS

Blanka Babicka - Josef Nevaiil

Introduction

As Maley (2009, p. 7) states, advance learners should show a certain degree of
autonomy and responsibility for their own improvement in language. A good learner,
according to Thorbury (2006, p. 115), looks for situations to use language actively, monitors
their own performance and pays attention to accuracy. In the authors’ experience, precision is
something that advanced students need to focus on if their language proficiency is to develop
further.

University students cross the border between adolescence and adulthood during their
studies, entering university with certain learning styles and strategies developed previously. In
Ur’s (2012, p.268) view, adult learners are not easily satisfied and tend to be more critical
than younger learners. Two out of the Ten Commandments for Motivating Language Learners
by Dornyei and Csizér (in Thornbury, 2006, p. 138) seem to be especially useful with
university students of English - promoting learner autonomy and personalising the learning
process.

In accordance with that, Harmer (2007, p. 394) suggests supporting students in using
English outside the classroom and believes that “students need to be encouraged to develop
their own learning strategies” to achieve the above mentioned autonomy.

Learning strategies are generally divided into six categories - cognitive,
metacognitive, memory-related, compensatory, affective and social (Oxford, 2001, p. 359;
Harmer, 2007, p. 396). Hedge (2000, p. 78-79) however, distinguishes only four — cognitive,
metacognitive, communicative and socio-affective. The survey presented below touches upon
the area of cognitive and metacognitive strategies especially and also the socio-affective one.

At the Department of English, Faculty of Education, Palacky University Olomouc
(henceforth DE), language practice is a compulsory course both in the bachelor (five
semesters) and the follow-up magister study programme (three semesters). Enhancing the
level of proficiency is one of the priorities in the pre-service teacher training and students

should reach at least the C1 level of English according to CEFR. Reaching this level of
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ROZVOJ VPRQFESNiCH KOMPETENCI V P}gEGRADUALNi
PRiPRAVE,UQIIELfJ PRIMARNIHO STUPNE V KONTEXTU
ZAVADENI METODY CLIL DO CESKYCH SKOL

Zuzana Bartsch Vesela

Uvod
Vyuka ciziho jazyka je v Ceské republice povinna od 3. ro¢niku zakladni $koly. Se

zvySujicimi se jazykovymi pozadavky na obyvatele nasi zem¢ dochazi k tomu, ze se
Ministerstvo $kolstvi CR snaZi do vyuky cizich jazyk( zavadét nové, inova¢ni pristupy a
strategie, které by mély piispét k rozvoji jazykovych kompetenci zakl a studentll. Jednou
z moznosti je postupné zavadéni metody CLIL do ¢eskych skol.

Nas prispévek zkouma tuto problematiku z hlediska odborné piipravy studentd oboru
Utitelstvi pro 1. stupeti ZS na Pedagogické fakulté Univerzity Palackého v Olomouci. Resi
dilezitost rozvoje profesnich kompetenci budoucich uciteld, které jsou nezbytné pro efektivni
vyuzivani metody CLIL (Content and Language Integrated Learning) na primarnim stupni

Ceskych zakladnich skol.

1 CLIL

Pojem CLIL byl vytvofen v roce 1994 a je pouzivan Radou Evropy jako zastfeSujici
termin pro rizné formy vyucovani nejazykovych predmétii nebo jejich ¢asti v cizim jazyce.
Zaci na primarnim stupni zakladnich kol se napiiklad v matematice ugi &islovky, ve vytvarné
vychove barvy, v télesné vychoveé pokyny, v prvouce zvitata apod.
V Ceském kontextu se vSak CLIL dostava do zakladnich Skol jen velmi pozvolna, ackoliv
pokyn Ministerstva $kolstvi, mladeze a télovychovy k vyuce vybranych pfedméti v cizim
jazyce byl vydan jiz v roce 2005. MSMT CR se snazilo piispét k rozsifeni CLILu na $kolach i
vydanim metodické pfirucky, kterou vypracoval tym VUP Praha - Cizi jazyky napfic
pfedméty 1. stupné (2007). Systematické vzdélavani uciteld v metodé CLIL vsak zacalo az
vroce 2010 vramci projektt ESF (Vojtkova a HanuSova, 2011). Na tento trend musely
zareagovat i instituce vzdélavajici ucitele cizich jazyka a CLIL se tak postupné stal dilezitym

tématem v pregradualni piipraveé uciteld primarni skoly.
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VZDELAVANI BUDOUCICH I SOUCASNYCH UCITELU
ANGLICTINY V OBLASTI VYPOCETNI TECHNIKY

Svétlana Obenausova

Uvod

Ray Clifford jiz v roce 1987 prorocky fekl: ,,Ucitelé zistanou trvalou soucasti
vzdélavaciho procesu pfi vyuce cizich jazykt, ale jejich role se zméni. [...] nebot’ pocitace
sice ucitele nenahradi, ale ucitelé, kteti pocitate nepouzivaji, budou ¢asem nahrazeni témi,
kdo je pouzivaji.”*' (Clifford, 1987, s. 13)

Timto citdtem zahajuji kazdy novy kurz pro ucitele angli¢tiny, nebot’ i mezi dneSnimi
uciteli se ob&as najdou taci, kteti by se nejradéji spokojili s ucebnici a tabuli. Velka vétsina si
vSak uz nedovede sviij profesionalni zivot bez pocitace predstavit, at’ uz jde o samotnou
vyuku nebo dal§i sebevzdélavani. Ve vyuce angliCtiny je zapojeni ICT do vyuky o to
ucebnic angli¢tiny vétSinou poskytuji k ucebnicim CD-ROM s doplitkovymi materidly a
aktivitami ¢i online podporu, ¢imz nepfimo nuti ucitele vypocetni techniku pouZivat.
Nejzajimavéjsi materialy jsou ale zpravidla ty, které ucitel vytvoii sam pro své studenty.
Proto se domnivam, ze kurzy ICT pro ucitele angli¢tiny jsou velmi dilezit¢ a nemély by
chybét v Zzadném ucitelském programu studia. Své kurzy ICT do znacné miry zamétuji prave

na tvorbu interaktivnich cviteni a vyuziti nastrojit Web 2.0** pro aktivizaci studenti.

1 Kurzy ICT pro studenty angli¢tiny
V bakalatském studiu studuji zpravidla “digitalni domorodci”, jak je vtipné nazval

Marc Prensky (2001), zatimco jejich ucitele oznacil terminem “digitalni imigranti”. Prestoze

21 ,,Teachers will always be a part of the language learning environment, but their role will change. [...] while
computers will not replace teachers, teachers who use computers will eventually replace teachers who don't.*

22 Web 2.0 je nové pojeti webu a jeho zakladnimi néstroji jsou blogy, wiki, spoleenské sitg, virtualni svéty,
nastroje ke sdileni fotek, videi, zvukovych nahravek apod. VSechny tyto zdarma pfistupné nastroje umoziuji
aktivni zapojeni uzivatele. Kazdy miize vkladat vlastni komentare, ménit obsah a okamzité vidét vysledek,
aniz by nutné musel ¢ekat az programator ¢i spravce domény zanese zmény na webové stranky. (vice viz
napt. Richardson, 2006, Salomon a Schrum, 2007, Hockly a Clandfield, 2010.)

69



MANAGING MISTAKES IN SPOKEN ENGLISH

Eva Homolova

Introduction
The most demanding and difficult language skill to be mastered in language learning

and teaching is speaking. The primary importance of teaching English is to reach
communicative competence that can be defined as the ability to create grammatically correct,
logically linked utterances taking into consideration particulate social context and adequate
pronunciation. According to Canale and Swain (1980) communicative competence can be
defined in terms of different sub competences:

o grammatical / linguistic (defined as ability to create grammatically correct utterances);

o sociolinguistic (defined as ability to produce sociolinguistically appropriate utterances);

o discourse (defined as ability to produce coherent and cohesive utterances/texts);

o

strategic (defined as ability to solve communication problems as they arise).

Nowadays, in teaching any foreign there is an evident emphasis on using language for
purposes of practical communication considering accurate and fluent production (Thornbury,
2008, Littlewood, 2006, Harmer, 2009).

Apart from artificial languages such as Esperanto”, language is never a rationally designed,
perfect and finished phenomenon. It is rather a spontaneous and dynamic stream of linguistic
and extra linguistic means, often unpredictably influenced by many objective and subjective
factors. The speaker has many options to choose from which can or cannot be appropriate in a
foreign language context or situation. Some choices in language production can be acceptable

in Standard English; others would be rejected as inappropriate in the given context.

3Esperanto is a neutral international language created by L L Zamenhof in the end of the 19th century. After more than a century since its
inception, Esperanto is now spoken by hundreds of thousands - in fact, probably millions - of people all over the world. Today the objective
of Esperanto is the same as always: to become the one foreign language everybody studies and learns. While no foreign language is easy to
master, Esperanto was intentionally designed to be as easy to learn as possible. Its grammar is concise and highly regular, and its basic
vocabulary consists of two thousand words or so - tens of thousands of words are formed with regular endings and other similar devices. You
should be able to put Esperanto in use several times faster than any national language.
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ROZVOJ TVORIVOSTI V PRIMARNOM VZDELAVANI
ANGLICKEHO JAZYKA

Alena Stulajterova

Uvod

., Tvorivost je dimenzia cloveka, ktorda ho vymedzuje v ludskosti. Je to vnutornd sila,
ktora ho pohana robit vSetko ¢o najlepsie nielen pre seba, ale aj pre svoje okolie... " (Zelina —
Zelinova, 1994, s. 1) Snahou kazdého tvorivého ¢loveka je vytvarat nieCo prospe$né a
humanizovat’ medziludské vztahy. Aj ked tvorivost nie je povazovana za klucovia
v cudzojazy¢nej vyucbe, mnohé sa od nej odvija. Vd’aka tomu, ze ulitel’ pozna ¢o je tvorivost
a ako sa prejavuje, dokaze ziakom ul'ah¢it’ proces poznavania nového. Moderna $kola by mala
podporovat’ individualne schopnosti ziakov a viest’ ich k vdc¢Sej samostatnosti. Doviest’ ich
k poznaniu, Ze aj cudzi jazyk je nastroj myslenia a komunikacie. Na jednej strane je
primarnym cielom vo vyucbe cudzieho jazyka naucit’ ziaka prostrednictvom cudzieho jazyka
efektivne komunikovat’; na druhej strane, ak maja tvorivé aktivity motivovat’ k pozitivnemu
vztahu k jazyku a tym nepriamo viest’ aj k primarnemu ciel’u, je Ziaduce ich do vyucovania

zaradit’.

1 Tvorivost’ ako pojem a jej vyznam

Tvorivost’ je v lingvodidaktickej literatire chapana ako najvyssi prejav l'udského
ducha a je dlhodobo predmetom zaujmu v rdznych oblastiach umenia. V odbornej literature sa
stretdvame s viacerymi definiciami tvorivosti, av§ak niekedy sa nespravne zamieia s pojmami
inteligencia, invencia, in§pirdcia a pod. Podl'a Duri¢a (1985, s. 117) je tvorivost’ chapana ako
celkova schopnost’ osobnosti tvorit, ktora sa prejavuje vo vSetkych oblastiach zivota, priCom
podl’a neho pojem tvorivost’ je len skratené pomenovanie pre ,, tvorivé riesenie problémov.

Vo vseobecnosti by sa tvorivost’ dala definovat’ ako jav spoloCensky, pretoze jej
produkty mézu mat’ vyznam pre celi spoloc¢nost’ (ako je to v pripade umeleckych diel alebo
vedeckych objavov) a moze byt teda hlavnym predmetom a stimulom kvalitativnych zmien
v spoloCnosti. Na vyuCovani by mali ziaci mysliet' tvorivo, aby sa vlastnym usilim
dopracovali k rieSeniam, ktoré st zname, ale v ramci triedy su nie¢im novym. Pozitivne
pocity zuspechu motivujii Ziaka k d’alSej uspeSnej cCinnosti, pricom motivacia je d’alSim

délezitym prvkom uspesného osvojovania cudzieho jazyka.
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LEGISLATIVA A RIADENIE REGIONALNEHO SKOLSTVA V SR

Renata Vajdickova

Uvod

Vzdelavacia politika Slovenskej republiky sa v stlade s celosvetovym trendom
zameriava na zlepSovanie systémov vzdelavania a jeho inovacie. Vzdelavacie institicie sa
podielaju na inovativnych projektoch, prispdsobujii sa novym pristupom k vyucbe. Kvalita
vzdelavania je klicovou otdzkou aj na vysokych Skoldch so vzdeldvacimi programami
ucitel'ského zamerania. Prebiehajica akreditacia vysokych $kdl upriamuje pozornost’ na
vSetky aspekty vzdelavania, vratane vystupovych kompetencii absolventov. Predmety, resp.
ich osnovy musia zodpovedat' sucasnym ale najmid buducim potrebam praxe, v pripade
absolventov uitel'ského Stiidia, potrebam skoly, ¢i Skolského zariadenia.

V naSom prispevku sa zameriavame na legislativu a riadenie v regionalnom skolstve,
ako na vyznamnu stcast’ pregradudlnej pripravy a vystupovych vedomosti buducich
pedagogickych zamestnancov. PocCas vysokoskolského Studia sa moézu Studenti s uvedenou
témou stretnit’ v predmetoch vSeobecného pedagogického zamerania, odborovych
didaktikach a v pedagogickej praxi. V suvislosti s rozsahom a zlozitostou danej problematiky,
sa v nasledovnom texte zaoberame zakladnou vychodiskovou legislativou pre vzdelavanie
v Ustave, $tatnej sprave a samosprave a Struktirou a kompetenciami v ich riadeni, podla

pravnych noriem Slovenskej republiky.

Ustava SR a vzdelanie

V nasej spolocnosti je vzdelanie vieobecne uznavanou hodnotou. Umocrtiuje Sance na
uplatnenie sa ¢loveka v zivote, rozvija osobnostné a odborné kompetencie, rozsiruje obzor,
nadhl’ad a tvori predpoklad pre kvalitny Zivot. Pravo na vzdelanie je dolezité zakladné pravo,
ktoré kazdému zaruduje aj Ustava Slovenskej republiky (SR). Je obsiahnuté aj v
medzinarodnych dohovoroch, ktorymi je SR viazana.

Zakladom pre pravo a najvy$§im zakonom v SR je Ustava SR (Ustavny zakon &.
460/1992 Zb.). Vzdelavania sa dotyka Cl. 42:
(1) Kazdy mé pravo na vzdelanie. Skolska dochadzka je povinna. Jej dizku po vekovii hranicu

ustanovi zakon.
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CULTURE AND DICTIONARIES*

Anna Wlodarczyk-Stachurska

Introduction

This article attempts to show how cultural aspects of meaning can be used in the
process of dictionary compilation. In order to achieve this goal, a number of issues of
paramount importance have to be discussed: (a) the notion of culture, (b) language and
culture, (c) basic properties of dictionaries, (d) representation of culture in dictionaries. In
addition considerable attention has to be been given to the Apresjan’s concept of naive picture
of the world and its impact on theoretical lexicography.

As indicated by Benson, Benson & Ilson (1986) the correlation between lexicography and
society is latent in, at least two aspects. On the one hand, the number as well as variety of
lexicographic projects undertaken by a given linguistic community represent the cultural
development of the nation speaking the particular language. On the other hand, social and
economic considerations may also prompt the number of lexicographic products.
Consequently, as observed by Glinert (1998: 111) collective underpinnings of lexicographic
activity and use of reference works are quite complex and involve matters of ideology,
politics, economics and cultural background of a given linguistic community, its social
stratification and social identities of its members. Zgusta (1989b: 3-4) stresses the importance
of cultural information to dictionary users.

The significance of the problem of culture in dictionaries is beyond any conceivable
doubt, as every dictionary is a snapshot of the society’s life reflecting the culture (as the
system of values existing in the society). Rey (1987) has attempted to characterize those
features of content and organization that can be assumed to convey a cultural load. The author
also discusses the issues of internal organization and the range of arrangement conventions.
At the same time, Rey (1987: 4) admits that the EFL dictionary is one of a number of
dictionary types with a low cultural content and it stands in direct contrast to such dictionaries
as Room’s (1986) Dictionary of Britain or Crowther’s (2000) Oxford Guide to British and
American Culture the sole task of which is to familiarize the potential users with cultural facts

related to Anglo-Saxon countries.

3% This paper enlarges on issues raised earlier in Wlodarczyk-Stachurska (2010).
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CULTURE AS A FACTOR DETERMINING 7TU-VOUS USAGE

Rafal Golabek

Introduction

While using a language, a decision needs be taken not only about what is said
and how it is said, but one must also make a choice of specific sentence structures, lexical
items to be used, and pronunciation that would be appropriate in expressing what is meant. It
seems that what is said is at least as important as how it is said. It can be even argued that the
content of one’s utterances and their form are quite indivisible. This relation may be
understood better by examining one important aspect of communication, that is, making a
distinction between fu and vous forms (T-V forms). In the case of French, tu (T)
grammatically refers to the second person singular, whereas vous (V) is the equivalent of the
plural you in English. The rules of the French grammar require that vous (V) be used with
certain individuals on strictly defined occasions, mostly in order to signal, infer alia, power,
social distance, or a lack of solidarity (for details, see Vigner 1978).

Many languages have a sociolinguistic device similar to the tu—vous (T/V) distinction
observed in French (or the fu-vos distinction found in Latin), for example, German du-Sie, or
Welsh ti-chwi. Some of T-V systems are very complex in that one may identify several
possible ways of marking the V and T usages and the rules governing their applications are
rather complicated. Others do not always show that much complexity with regard to the T-V
marking, but they may still have very sophisticated rules of sociolinguistic nature regulating
their usage. It should also be added that with the T-V distinction are strongly connected the
concepts of power and solidarity™. It is normally expected that the more solidarity is present,
the less distance is among the parties involved in a relation. On the other hand, in
relationships which are based on power, one can expect a greater social distance. Those

factors may undoubtedly govern the choice of a T or V form. At the very outset of the

“© Hudson (1996:122) says that “speech may (...) reflect the social relationships between the speaker and
addressee, most particularly the POWER and SOLIDARITY manifested in that relation”. In the words of
Hudson, the concept of power “is self-explanatory”, but it is more difficult to define solidarity. Hudson says
that the concept of solidarity “concerns the social distance between people - how much experience they have
shared, how many social characteristics they share (religion, sex, age, region of origin, race, occupation,
interests, etc.), how far they are prepared to share intimacies, and other factors” (ibid.).
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BOY, GIRL, MAN, WOMAN IN LONGMAN DICTIONARY OF
CONTEMPORARY ENGLISH (1978-1995)

Przemyslaw Lozowski

1 Introduction

In the present contribution, I find it relevant to ask the question of to what extent, if at
all, in theoretical linguistics, the shift of focus from language as a system of arbitrary signs (as
in formalism, structuralism, generativism) to language as a symbol of human experience (as
in functionalism, cognitivism) can already be detected on the grounds of teaching English as a
foreign language. The example derives from the lexicographic practice and involves the four
of the so-called relation nouns, boy, girl, man, woman. It is assumed that the way these four
have been presented in the first three editions of LDCE (1978—1995)43 illustrates a new
approach to how words can be explicated in a pedagogical dictionary. This new approach
could enhance the mere semantic exposition of the word (as when one assumes that language
is a system) with the values that are inherently cognitive, symbolic, metaphorical,

experiential, and subjective (as when one assumes that language is a symbol).

2 Examination
And, thus, the way LDCE (1978) defines boy, girl, man, woman is nearly exclusively
based on the parameters that emerge if the four words are treated as a closed system of

mutually-defining oppositions** (see Table 1).

Table 1 Boy, girl, man, woman in LDCE (examples deleted)

LDCE (1978, 15 ed.) LDCE (1987, 2" ed.) LDCE (1995, 3" ed.)

Boy a young male person a young male person a male child or young

# It is only because of the lack of space that the present material is limited to the first three editions of
LDCE. Any follow-up analysis of how boy, girl, man, woman are defined in the 4™ (2006) and the
5™ (2014) editions can equally be rewarding and informative.

* The analysis involves exclusively the first senses given for each of the entries, which is those senses
that are supposed to allow the learner to make primary and most immediate identifications. Equally
revealing would be an analysis of the four entries as wholes, i.e. in terms of both the extent (scope)
and the order (hierarchy) of the senses that they are ascribed to.
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customer of new business terms due to their failure to pay using polite phrases, such as We

would appreciate your prompt payment ...

1. 2.1 The Reminder Collection Letter

The first collection letter is a friendly reminder, the tone expresses the assumption that
the customer has forgotten to pay and courteously invites him/her to pay promptly. It includes
a short statement indicating the amount due, the due date, late charges (if any), and the
account number and usually acopy of the original invoice is attached. If no payment is
received, then a more aggressive approach in follow-up collection letters is taken. Very polite
phrases such as ,,we would be grateful “, “we would very much appreciate it" and ,,this would
be most helpful to us* appear frequently. Even the unpleasant facts are given in a polite way
using positive politeness strategy, e. g. “We trust that you will do your best to ...” or
“Recently, there has been a considerable delay in payments. Will you therefore ...~

Based on Brown and Levinson's (1987) most influential theory of politeness
phenomena, described as an interactional model consisting of two dimensions of "face": one
positive and one negative, we can claim that in the reminder collection letters the writer uses
more positive politeness strategies. The positive face reflects the need to be accepted and to

'belong'. The writer seeks to reinforce the addressee's positive face by treating the addressee

as his co-operator having identical goals and expectations.

1.2.2 The Inquiry Collection Letter
The Inquiry Collection Letter demonstrates the writer’s willingness to help solve the
customer’s current financial difficulty by offering new terms or partial payments. The tone of
this letter is rather cold, stating strictly that further non-payment will have negative
consequences for the recipient but expressing hope for a positive outcome.
Two letters of this kind were sent to the same addressee within a few days and we have

chosen them to show how tone changes in order to express the urge of the purpose.

Example: 1 This letter was sent on 10™ January 2008

We regret to note that despite previous requests for payment, your remittance has still not
been received.

We must therefore advise you that we are instructed to commence legal action against you for
payment of the above balance due, together with any judicial expenses incurred. The above
balance includes interest charges APPLIED BY OUR CLIENT.
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DOMINANCIA ANGLICIZMOV V HOVOROVOM JAZYKU — REALNY
STAV ALEBO MYTUS?

Petra Jesenska

Uvod

Slovna zasoba odraza potreby pouzivatelov jazyka. Ti v pripade potreby preberaji
inojazyéné prvky obohacujuce cielovy materinsky jazyk. Toto v plnej miere plati pre
anglicizmy, ktoré su v sti€asnej slovenskej lingvistike (a nielen v nej) pertraktované snad’
pricasto. Avsak diskusia sa neustale zaobera h'adanim odpovedi na rovnaké otazky, a sice ¢i
su anglicizmy skuto¢ne pouzivané tak ¢asto, ako Casto su kritizované, ¢i su pouzité funkéne
a i ich vobec jazyk potrebuje. Zaujimalo nés, aky je stiCasny stav (teda v r. 2014) pouZzivania
anglicizmov, ¢i skuto¢ne dominuju v slovenskom jazyku, a aj sposob, ako to objektivne (bez
emocii) zistit'.

Vymedzenie pojmu anglicizmu tak, ako ho chapeme my, je v rozpore s doterajsim
chapanim tohto terminu. Za anglicizmus sa zvac¢sa povazuje ,,len” vyraz alebo slovné spojenie
s anglickym etymologickym zakladom (Mistrik et al., 1993). My vsak anglicizmus chapeme
podstatne Sirsie, a sice ako vyraz pochadzajuci z daného kulturneho anglofénneho prostredia
[porov. Jesenska, 2001, 2004 a), 2004b), 2007]. Za anglicizmus teda povazujeme ,,priame
vypozicky z anglictiny, cudzie slova sprostredkované anglictinou a hybridné slova obsahujuce

anglicky element” (Jesenska, 2007, s. 50).

Vyskum
Pred uskutoénenim vyskumu sme si pripravili plan, podla ktor¢ho sme postupovali.

Stanovili sme si vyskumné ciele aj sposob na ich dosiahnutie.

a) Postulovanie vyskumnych cielov, otizok a hypotéz

Cielom vyskumu je zistit’, ¢i anglicizmy dominuji v slovenskom jazyku v takej vysokej
miere, ze by mohla vzniknit' obava z narG$ania samotného systému slovenského jazyka.
S ohladom na rozsah prispevku aj autorkine kapacitné moznosti nie je mozné sktimat
jazykovli prax na celondrodnej urovni, preto sme sa rozhodli zistitt mieru dominancie
anglicizmov v hovorovej slovencine. Pre toto rieSenie sme sa rozhodli aj preto, Ze je to prave

hovorova slovencina, ktora sa pri tvorbe pomenovani vyznacuje vysokou mierou dynamiky,
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THE STRUCTURE OF NARRATION IN HARD TIMES
BY CHARLES DICKENS

Agata Buda

Introduction

Narration constitutes one of the most crucial elements of a novel. It takes different
shapes and varieties influencing the creation of the characters and a reader. Narration is a
factor that makes a literary work a coherent whole. Roland Barthes calls a literary work one
huge sentence while analyzing it in the context of narration itself (Barthes, 2004, p. 18).
According to Stawinski, narration in a novel consists of the words that play an important role,
even more important than words in poetry (Stawinski, 1998, p. 123). It is a thing including
scenes, action, life material and literary figures (Stawinski, 1998, p. 122). These elements are
presented in a novel with the use of narration. For Hughes narration is not only a group of
words or a sequence of events, but it is above all, understanding the words in a particular

logical way (Hughes, 2002, p. 119).

1 Different concepts of a narrator

While analyzing narration it is crucial to look at the figure of a narrator. Perceiving the
narrator frequently influences understanding the whole novel and the image of a reader.
According to Jasinska (1987, pp. 101- 102), a narrator is the figure that differentiates a novel
from a drama; he is an indispensable element of a prose structure. As Markiewicz claims after
Wolfgang Kayser (1984, pp. 76- 77), a narrator is a role that is created by an author for
himself. Stawinski, on the other hand, sees a narrator as a great semantic figure which is
presented — together with a plot, a hero and a reader - on a non-sequential and non-linear
level, contrary to the content of the work, presented in a linear way (Stawinski, 1998, p. 151).
For Glowinski, a narrator is a figure that comes from the same world as the characters and has
a limited awareness (Glowinski, 1968, p. 29).

Following the thoughts by Barthes, the question who is a narrator? is worth

analyzing. According to the academic, there are three concepts of a narrator. The first one is a
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EXCEPTIONALITY VERSUS NORMATIVITY

IN THE GLASS MENAGERIE

Andrea Hoffmannova

Despite Foucault’s total rejection of the postmodern, he is rightly considered to be a pioneer of
poststructural postmodern philosophy. Foucault influenced philosophical thought and
perception of reality. In spite of all severe criticism against Foucault’s incoherent philosophy,
his work is undoubtedly significant, challenging and opened up for a useful discussion.

Dealing with American literature or more precisely American drama there is one writer who
bears resemblance with Michel Foucault’s work, lifestyle and his original approach to the
reflection of reality. Both Foucault and Williams focus on the outcasts, freaks and misfits of the
society who violate the social and moral norms. They studied outcasts and the way they are
driven to the edge of the society with all the consequences they should face. Foucault work
reveals a social mechanism that tries to eliminate all the abnormal from the system for the sake
of its maintenance and preservation. Williams’ major characters usually originate from deviant
social groups and are usually driven to the destruction by mainstream society. Williams shows
individual characters and the extraordinary social pressure they should compete against.

The aim of the work is to show the similarities between Williams’ plays and Foucault’s social
theory. Attention will be paid to The Glass Menagerie and Foucault’s concept of the
disciplinary society related to the actual discourse of thinking and concept of power and
knowledge. My precondition is that Williams’ characters, who are considered to be outcasts and
live at the edge of the society, support Foucault’s notion of disciplinary society that oppresses

everything abnormal.

Introduction to Foucault’s Thinking

The historical and sociological studies of punishment and sexuality in the works from the
1970’s meant a distinct shift in Foucault’s philosophical thinking. Discipline and Punish
and History of Sexuality introduce and map the history of the phenomena.

Foucault believes that each historical period has its system of knowledge, in Foucault’s
terms episteme or discursive formation, that determines the way of thinking and sets rigid

boundaries to all the individual thoughts and overall knowledge within the period.
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TRAGICKE ZAKRUTY ZIVOTA HUDOBNEHO GENIA.
NIEKOLKO POZNAMOK K BASNICKEJ ZBIERKE RITY DOVEOVEJ
SONATA MULATTICA (2009)

Katarina Fet’kova

Uvod

Byt uprimny k sebe samému znamena byt vuprimny ku vsetkym spletitostiam ludského ducha.
Rita Doveova

Rita Doveova (1952)® patri do skupiny afroamerickych autorov a autoriek, ktori uz
neriesia ,,wrightovsky problém identity, zda jsou, ci nejsou ,,rodnymi syny* a dcérami
Ameriky, protoze se tak citi nejen sami ale jsou takto prijimani ve své zemi i mimo ni, netrdpi

“_ Drzitelka mnohych

je uz ani ellisonovsky komplex ,, neviditelnosti“ kulturni a lidske
prestiznych cien, vratane Pulitzerovej ceny za poéziu (1987) a vySe dvadsiatich Cestnych
doktoratov, vyuéuje v kurzoch tvorivého pisania na University of Virginia v Charlottesville
v §tate Virginia. Pravidelne sa zGcastiiuje doméacich a zahrani¢nych literarnych festivalov a
podujati, na ktorych okrem prezentacii vlastnej tvorby aktivne prispieva do diskusii o
problematike postavenia a vnimania poézie v sucasnej digitalnej dobe.

Basnické dielo autorky, ktoré v kontexte stiasnej americkej (zenskej) poézie je zarukou
najvyssej kvality, zrkadli intimne osobné Zivotné skusenosti (prislusnost’ k afroamericke;j
komunite, rodinna historia, detstvo a dospievanie, materstvo, vztah k hudbe a tancu, vlastny
tvorivy proces a d’alSie). Poetka vSak aktivne pracuje aj s politickymi, historickymi

a kultirnymi aspektmi afroamerickej skusenosti; jej poézia, ktort charakterizuje vyuzivanie

% K zivotu a tvorbe autorky pozri:
1. FETKOVA, Katarina. Cestovatelky v tele, mysli a fantdzii. Ostrava: Filozoficka fakulta Ostravskej univerzity
v Ostrave, 2009.

2. Webov stranku: http://people.virginia.edu/~rfd4b/home.html.

) JARAB, Josef. O americké cernoiské literature a kulturnim pluralismu. In: JARAB, Josef. Masky a tvére
Cerné Ameriky. Praha: Odeon, 1985, s. 27.
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