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UVODOM

Katedra anglistiky a amerikanistiky FHV UMB vydava v roku 2005
v poradi uz treti zbornik z oblasti teérie a praxe pripravy ucitelov anglického
jazyka. Uverejnené prispevky sa zameriavaji na aktudlne problémy
v jednotlivych Studijnych disciplinach a ¢lenovia katedry prezentuju vysledky
svojej vedeckej prace z lingvistiky, literatiry, didaktiky, historie a dalSich
disciplin.

Viaceré ¢lanky sumarizuji najdolezitejSie vysledky vyskumu ziskané
pocas prace v doktorandskom stidiu. Zbornik obsahuje XX ¢lankov, ktoré st
zoradené¢ abecedne podl'a priezvisk jednotlivych autorov.

Dufame, ze zbornik bude pre kolegov, ucitelov a posluchacov

zaujimavym zdrojom informacii a podnetov v pedagogickej aj vedeckej praci.

Eva Homolova












FACILITACIA VYUCBY CUDZICH JAZYKOV

Eva Homolova

Ostatné obdobie je nielen medzi odbornikmi ale aj laickou verejnost’ou
poznacené ivahami o tom, aki podobu by malo mat’ vzdelavanie a aka ilohu
by malo v zmenenych spolocenskych podmienkach plnit. Nie ndhodou je pre
stcasnost’ charakteristické Siroké spektrum teorii vzdelavania, v ktorych sa ich
autori snazia nanovo koncipovat ciele vzdeldavania, roly ucitela a Zziaka,

vyznam a obsah uciva, metody, spdsoby hodnotenia a podobne.

Z histérie je zrejmé, Ze kazda institicia prejavuje silnu tendenciu
byrokratizovat’ sa alebo inymi slovami, neplni svoj povodny ciel’ ba naopak,
niekedy pdsobi proti svojmu pdévodnému Ggelu. Skola ako inititicia nie je
ziadnou vynimkou a dokazom tohto tvrdenia j snaha o jej humanizaciu. Ak
vychadzame z premisy, ze hlavnym cielom $koly uz v ¢asoch Komenského
mala byt humanizacia cloveka, uskutociiovana kvalitnym vzdelanim a
reSpektovanim jedineCnosti ziaka, tak dneSné ,volanie“ po humanizacii
Skolstva je jasnym dokazom toho, Ze sa Skola v priebehu historie akosi
,,odludstila“

Sucasné frekventované pojmy ako je humanizacia skolstva, facilitacia
ziakovho ucenia, autondmne uéenie maju svoj povod v terapii zameranej na
klienta, ktora sa spaja s menom C. Rogersa. Pod jeho vplyvom sa edukacia
zacala chapat’ ako pomoc ziakovi a jeho usmernovanie v Zelatelnom smere. K
takejto zmene moéze dochadzat’ len pri zabezpeCeni zakladnych podmienok,
ktoré sa od vztahu medzi ulitelom a ziakom odvijaji a vyjadruju stav, v

ktorom mé6zeme povazovat’ edukaciu za pomoc Ziakovi.



V naSom c¢lanku sa chceme blizSie venovat facilitacii cudzojazyénej
vyucby, a preto musime vychadzat' zo zakladnej tézy, ktorou je zmena kvality
vztahu medzi uditelom a Ziakom. Podla Sveca (1995) facilititor nevnima
svojho ziaka ako ,,0bjekt vyucby“, ale ide viac o interakciu svojraznych
osobnosti na strane ucitelov, ale aj na strane Ziakov. Ucitel' ako starSi a
skusenejsi posobi ako laskavy sprievodca, usmernovatel’ a veduci aktér.

Chodéra (2001, s. 38) rozpracuva zakladné podmienky, ktoré sa od tohto
vztahu odvijaji a vyjadruji stav, v ktorom moézeme povazovat edukaciu za
pomoc ziakovi:

1. Ucitel chape svoju ¢innost’ ako pomoc ziakovi a chce ju takto vykonavat.
2. Ziak prijima a preziva konanie ugitel'a ako pomoc uz v tom okamihu, ked
ju dostava a nielen pri spatnom pohl'ade v dospelosti.
Ucitel’ sa dokaze ,,ucit’ od ziakov®, vnima a preziva takito pomoc.
4. Ziak vie alebo aspoi tusi, Ze ucitel’ jeho pomoc prijima a ocefiuje.
Ziak vie alebo aspofi tusi, Ze aj uitel’ potrebuje pomoc od svojej ,,vyssej

autority*, a teda vie, ¢o znamena prijimat’ pomoc.

Ak vychadzame z vyznamu slova facilititor — umoznovatel a
ulahCovatel’ ziakovho procesu ucenia a osvojovania si cudzicho jazyka,
nemozeme opomenut’ motivacnu rovinu ako zakladny predpoklad efektivnosti
vyuébového procesu. V tejto role logicky predpokladame vysoky stupen
motivacie na strane ucitela aj ziaka. Ako zdoraznuje Rogers (1994), stat’ sa
facilitatorom vyzaduje od uclitela nesmierne vela usilia prave v motivacnej
rovine.

Udrzovat’® vysoku hladinu motivacie znamena dobre poznat' svojich
ziakov, reSpektovat’ ich individudlne danosti, zaujmy, vek, jazykovu,
kognitivnu a emocionalnu troven.

Silnym motivacnym faktorom pre vsetkych ziakov je zaujimavy a
podnetny obsah napriklad textov na rozvoj receptivnych zrucnosti. Ako sme uz

spomenuli, ucitel by sa nemal vzdy spolichat len na to, ¢o mu ponuka
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ucebnica. Mimoucebnicovy a autenticky material dokaze lepSie splnit’
ocakavania ziakov za predpokladu, Ze aj postup prace s textom a ucebné ulohy
budu podnetné a tvorivé (Javorcikova, 2004). Ak nespustame zo zretel'a kvalitu
vztahu, tak ucitel by mal venovat velk(l pozornost’ podnetom a navrhom
ziakov, tykajicich sa nielen obsahu textov, ale aj sposobu prace. Inac
povedané, facilitator neprenaSa zodpovednost za vyber uciva na autora
ucebnice a metodickej prirucky, ale spolu so ziakmi hl'ada zdroje uciva, ktoré
ich zaujme a zaroven umozni splnit’ ciele.

Dalsou oblastou, v ktorej u¢itel moze facilitovat ucenie, je oblast’
organizacna. UCitel moéze ponuknut ziakom také postupy prace a formy
socialnej interakcie, ktoré podporuji kooperaciu ziakov a vedu ich k
samostatnosti. Pri ndcviku komunikacie je to napriklad aj usporiadanie nabytku
tak, aby ziaci sedeli tvarou v tvar a vyuzivali aj prostriedky neverbalnej
komunikacie, ktora je neoddelite'nou stiCast'ou kazdej komunikacie.

Facilitaciu je mozné podporit’ aj atmosférou v triede, ktorti navodi
ucitel, vyuzivajuc relaxacné techniky, eliminovanie stresu a sustred’ovanie sa
na nacvik jazykového prejavu a nie na testovanie. Takato atmosféra v triede
umoznuje ziakovi v €o najvysSej miere zazit’ pocit uspechu — dokazat nieco
sebe i ostatnym. Ulohy, v ktorych Ziak uspeje, musia byt primerané mentélnej a
jazykovej trovni ziakov, pretoze malo naro¢né alebo neprimerane naro¢né
ulohy posobia demotivujuco (Harmer, 1993).

Uspech ziaka je uzko prepojeny na chybovost’ v jazykovom prejave a
sposobe reakcie ucitel'a nan. UCitel by nemal chybu ziaka zdoraznovat, ale
viacerymi moznymi technikami viest ho k samooprave. Podporovanie
jazykovej produkcie aj napriek chybam je cestou k ziakovej samostatnosti a
efektivnej komunikacii v budiicnosti.

V odbornegj literattre sa ako humanisticky spdsob rekcie na chybu ziaka
uvadza reformulacia ziakovej vypovede (Bartram, 1991). Pri tomto sposobe

ucitel’ kladie prvotny doraz na obsah Ziakovej vypovede a nie na formu a



takymto prirodzenym spésobom ,,vystavi“ ziaka spravnej jazykovej forme bez
zmeny obsahu ziakovej vypovede.

Vyucba cudzieho jazyka tak, ako sme uz viackrat zdoraznili, je na
rozdiel od inych predmetov rozvojom jazykovych zruénosti. Zo Sirokého
repertoara postupov, ktorymi mozeme tieto zrucnosti rozvijat, ucitel’ vybera tie,
ktoré sa zhoduji s potrebami a moznostami Zziakov. Zaroven ucitel Ziakom
zdovodnuje vyber postupu alebo ucebnej ulohy, aby Ziaci mali moznost
uvedomit’ si ich vyznam pre vlastné jazykové napredovanie. Je uzitocné, ak aj
ucitel’ ziada od ziakov ,,pomoc™ v podobe spitnej vizby na postup ¢i ulohu,
napriklad ako sa im pacila, ako sa citili, ¢i ju povazuji za dolezitq,
zrozumitelna, podnetnu a podobe. Takato reflexia moze mat réznu formu
(pisomnu, ustnu) a zarovein byt jednoduchou tulohou v cielovom jazyku
(brainstorming, asocidcie, najlepSia uloha dna, dotaznik a podobne). Inymi
slovami — davanie spétnej vizby ucitelovi moze tvorit organicki sucast
hodiny.

Chodéra (2001) uvadza pri kazdej jazykovej zruénosti moznosti jej
facilitacie vo forme podnetov, ktoré ziakom jej nacvik ul'ahcia. Pri rozvoji
receptivnych zruénosti sa zdéraziiuje hlavne charakter textu (diZka, téma,
rychlost’ nahravky, pocet hovoriacich, pocet neznamych lexikalnych jednotiek
atd.). Okrem toho sa za dolezité povazuje hlavne postupné stupnovanie
obtiaznosti uloh tak, aby splnenim ,lahSej ulohy bol ziak motivovany
pracovat’ na ,,naro¢nejsej*.

Pri nacviku produktivnych zru¢nosti autor pripisuje vyznam pripravnym
cviCeniam, zaujimavému obsahu a vizuadlnej podpore. Tu by sme chceli
zdoraznit, Zze aj pri pripravnych cviCeniach je potrebné zabezpecit' ich
zmysluplnost’ tym, Ze ucitel bude uvazovat o minimalnych cieloch kazdej
ulohy, da ju do ramca hodiny a personalizuje ju, ¢o znamend, Ze umozni
ziakom formulovat’ vypovede o sebe a svojom zivote. Aj drilové cviéenie je
mozné transformovat’ na tilohu, ktord bude spifiat’ aspoit minimélne kritérium

funkc¢nosti a zmysluplnosti (Homolova, 2003).
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Cudzi jazyk ponuka ziakovi idedlnu moznost  vyuZivat
medzipredmetové vztahy a vedomosti ziskané mimo Skoly. Vo viacerych
oblastiach tak ziaci mézu ponuknut’ pomoc ucitel’ovi, ktort by on mal prijat’.

Ucitel-facilitator zdiela spolu so ziakmi zodpovednost za ucenie a
nabada ich k samostatnosti, t. j. ui ich ucit’ sa, pretoze osvojovanie si jazyka
nemoze byt obmedzené na Skolu a nekon¢i sa ukonéenim Skolskej dochadzky.
Podl'a Strakovej (2003, s. 47) ,.facilitacny pristup predstavuje zdkladny princip
v rozvijani autonomneho ucenia, lebo umoznuje vytvorit podmienky na to, aby
sa zZiaci cez prirodzenu zvedavost chceli dozvediet viac.” Z tohto dévodu sa
dolezitym aspektom faciliticie javi integrovanie priamych a nepriamych
ucebnych stratégii do vyucbového procesu (Oxford 1990). Podla Chodéru
takato integracia moze mat’ podobu implicitnd, t. j. pozornost’ Ziaka nie je
priamo sustredena na stratégie, ale ziak ziskava len ,povedomie” o
moznostiach a spésoboch ucenia sa.

Pri explicitnej podobe ucitel’ Ziakom vysvetli, ako sa ucit’ a precvicovat
cudzi jazyk, uvadza priklady z praxe, sprostredkiiva svoju skusenost’, umoziuje
im verbalizovat' ich vlastné skusenosti a postupy, pontka alternativne
moznosti, napriklad na zapamitanie si novej slovnej zasoby, nacviku
vyslovnosti a podobne. Takto je pozornost’ ziakov priamo zamerana na Siroky
repertoar postupov, vyuzivanim ktorych sa moézu stat’ uspeSnymi uzivatel'mi
cielového jazyka.

Podl'a nasho nazoru do oblasti facilitacie cudzojazycnej vyucby patri
aj otazka pouzivania materinského jazyka v priebehu vyuc¢ovacej hodiny.

V urcitych situaciach pouzitie materinského jazyka ulah¢i a umozni
ziakovi pochopenie slovnej zasoby alebo gramatiky vo faze jej prezentacie.
Rovnako moéze poskytnut’ ziakovi spédtni vézbu, ze uvazoval spravne.
Materinsky jazyk je dolezity aj pri davani pokynov k ucebnej tlohe, hlavne pri
zaCiatocnikoch. Vyuéovacia hodina vedena vylucne v cudzom jazyku moéze byt

pre niektorych ziakov naro¢na a unavna, preto prechod do materinského jazyka
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prinesie ,,oddych a uvol'nenie®. U¢itel’ by nemal ziakovi brat’ pravo opytat’ sa a
reagovat’ na to, ¢o sa deje na hodine, aj v materinskom jazyku.

Stat’ sa facilitaitorom je narocny proces, hoci mnohé myslienky, ktoré
sme tu spomenuli st zname. UCitel’ musi porozumiet, ako zZiak vnima, spractiiva
a usporaduva informacie a viac ako na obsah, musi sa zamerat’ na proces. Od
ucitela sa vyzaduje vystapit' z ,pohodinych kolaji a prekonat ,bezpecie
zazitych postupov®, zobrat na seba viac zodpovednosti a aj ochoty riskovat’ a
skusat’ nepoznané.

Najdolezitejsi kI'a¢ k facilitacii ucenia sa ziaka, a teda aj k humanizacii,
drzi v rukach samotny ucitel. Inymi slovami, zakladné kroky v tomto procese
zavisia od ochoty kazdého z nés zmenit’ nieco v sebe od toho momentu, ked’ si

uvedomime, ze podstata facilitacie je v nas samotnych.
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Summary

The teaching of foreign languages in Central Europe has a long and
distinguished history. However, 1990 has seen a period of unprecedented
changes in the teaching of foreign languages with EFL particularly affected.

If we mention, together with the above changes, a strong tendency towards a
communicative approach in EFL and a stream of humanisation of all aspects of
the teaching/learning process in general, we can assume major changes in the

teacher-student relationship.
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In our article we try to examine changing teacher’s and learner’s relationship in
the language classroom. A deeper understanding of the role of facilitator and
ways how the teacher can make teaching and learning process less teachers —
centered would enable teachers to make it more effective and more learner
centred. An independent learner and user of English will become an end

product of our educational endeavour.

Therefore a special attention has been paid to the role of a facilitator and ways

how to facilitate the process of teaching and learning English.
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PRVKY HUMORU A KOMIKY
V DRAMATICKOM DIELE EUGENA O'NEILLA

Jana Javorcikova

Znamy americky dramatik, jediny americky nositel Nobelovej ceny za
dramaticky zaner (1936) a jeden z prvych priekopnikov dramatickych Zanrov
v Spojenych Statoch, Eugen Gladstone O’Neill (1888 — 1953), bol pevne
presvedCeny, Ze divadlo predstavuje seridozne médium pre rieSenie vaznych
otazok, tykajucich sa samotnej podstaty l'udskej existencie nielen v ramci
konkrétnej doby a spolocnosti, ale aj v nad¢asovych intenciach (Ranaldova, s.
52). Vo svojich hrach casto nutil divaka zamysliet' sa nad najzavaznej$imi
filozofickymi, etickymi a Casto aj nabozenskymi otazkami. Aj témy, ktoré si
Eugen O’Neill vyberal ako namety svojich hier nepatrili k optimistickym.
Casto pisal o vrazde a samovrazde (Smuitok pristane Elektre, 1931), inceste a
vrazde vlastného dietata (Tuzba pod brestami, 1924), & nevere (Cudnd
medzihra, 1928). Jeho vlastny otec, James O’Neill, po zhliadnuti jednej z jeho
divadelnych hier poznamenal na adresu ich pochmurneho az pesimistického
obsahu: ,,...vari nechces, aby divdci doma spdachali samovrazdu?*' (Ranaldova,
s. 57). Aj viaceri literarni kritici poukazovali na depresivnost’” O’Neillovych
hier a autorov nedostatok zmyslu pre humor. Napriklad americky literarny
kritik Robert Benchley podotyka, Ze je zvlastne, ze najvacSim americkym
dramatikom je muz, ktorému absolitne chyba zmysel pre humor a kriticky

dodava:

,.Zelame si, aby mal pan O’Neill zmysel pre humor, aviak nemyslime

tym, aby do textu vsuval gagy a humorné repliky. Devdt desatin

! What are you trying to do — send them home to commit suicide? (Ranaldova, s. 57).
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hodnoty zmyslu pre humor v pisani totiz nespociva v tom, ¢o ¢loveka
nuti pisat, ale prave v tom, ¢o mu pisat nedovoli. Predovsetkym sa to
tyka vaznych zanrov, o ktoré by sa nikdy nemal pokusat’ clovek bez
zmyslu pre humor. Ak totiz ¢lovek nevie, co je humorné, vystavuje sa
riziku, Ze bude smiesny bez toho, aby o tom vedel.“* (Benchley, s.
187).

Ini literarni teoretici a kritici naopak vyzdvihuju O’Neillov $pecificky zmysel
pre humor. Patri k nim napriklad americky literarny kritik Louis Sherwin, ktory
na O’Neillovu adresu, resp. na adresu hry /le, Olej (1917), poznamenava, Ze:
,--.md zmysel pre ironiu a sardonicky humor, s ktorou bohovia snovaju ludske
osudy...*> (Sherwin, s. 132).

Podrobny pohl'ad na O’Neillovu tvorbu nam prezradi, Ze len jedind z jeho
dvadsiatich deviatich celovecernych hier predstavuje Zaner komédie. Ide o hru
Ach, divocina! (Ah, Wilderness!, 1932), ktora humoristicky, no laskavo,
zobrazuje strasti dospievania O’Neillovho metaforického literarneho odrazu, ¢i
,alter-ega, mladého Richarda Millera. O’Neill tito hru oznacuje ako komédiu
spomienok, tzv. ‘comedy of recollection’, a k tomuto nazoru sa priklanaji aj
literarni kritici, ktori ju oznacuji ako ,,...povodnu Americku ludovii komédiu “

o4

alebo ,,komédiu dementovania**. Aj v pripade komického Zanru je vSak pre

O’Neilla typicka medzizanrovost, a preto mnohi literarni kritici poukazuji na

2 In wishing that Mr. O’Neill had a sense of humor we do not mean that we want him to
write humorously or gag up his plays. Nine-tenths of the value of a sense of humour in
writing is not in the things it makes one write but in the things it keeps one from writing.
It is especially valuable in this respect in serious writing, and no one without a sense of
humour should ever write seriously. For without knowing what is funny one is
constantly in danger of being funny without knowing it. (Benchley, s. 187).

? He has a feeling of irony, for the sardonic humor with which the gods plot the drama of
human affairs. (Sherwin, s. 132).

4 _..avery native American folk-comedy... [or] ... a comedy of recantation... (Gabriel, s.
194).
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balansovanie O’Neillovych hier na hranici viacerych zanrov. Napriklad hra
Dotyk basnika, A Touch of the Poet (1936), je oznacovana ako ,,...l[udska

komédia, nebezpecne balansujiica na hranici tragédie® (Hewes, s. 221).

Aj napriek O’Neillovmu primarnemu zaujmu o zaner tragédie sa vSak
domnievame, ze do jeho dramatického diela vstupuje humor aj komicno, a
preto nesthlasime s vyssie citovanym literarnym kritikom, ktory tieto kvality
O’Neillovi tplne upiera. V sulade s Aristotelovou Poetikou (355 p. n. 1.) sa tiez
domnievame, Ze tragika a komi¢no nie si navzajom uUplne oddelené kategorie, a
ze komi¢no moze vstupovat’ aj do inak vazneho pribehu, napriklad ako spdsob
vykreslenia postav. Dokazom moéze byt znama komicka scéna v gréckej
tragédii, ked’ je marnivost’ trojskej Heleny vykreslena v scéne, ked’ tato svojou
krasou povestna dievéina odmieta odstrihnit’ kader svojich vlasov ako obetu
pre mitveho. (Hallova, s. 23). Helenina neochota zdoraziuje banalnost’ scény,
no zaroven vypovedd aj ojej charaktere, vyznacujucom sa povrchnostou
a sebeckost'ou. Podobni komicku povahokresbu v hrach s vaznym obsahom
vyuziva aj Eugen O’Neill. K modelovaniu komicky poésobiacich postav
pristupuje kreativnym a rozmanitym spdsobom, ¢im vytvara niektoré zakladné
komické postavy a scény, ktoré neskér inSpirovali aj inych znamych
americkych dramatikov, napriklad Arthura Millera (Smrt obchodného
cestujuceho, 1949).

Najzjavnejsim prejavom O’Neillovej komiky je verbalny humor a vtipné
repliky a scény. Napriklad Josie, dcéra irskeho opilca v hre Mesiac zatratencov
(A Moon for the Misbegotten, 1943), na adresu otcovej marnotratnosti a aj
urcitej nepoctivosti vtipne poznamenava: ,,...casto mam podozrenie, Ze sa v

noci vykrdadas z postele, aby si sam sebe presacoval vreckd® (O’Neill, 1943, s.

> ...a human comedy hovering dangerously near the fires of tragedy... (Hewes, s. 221).
6 ..I’ve often suspected you sneak out of bed in the night to pick your own pockets...

17



1133

314). Jej otec, Hogan, jej v rovnakom duchu vytyka zamer ,,lapit™ si manzela:
..o je plan kazdej Zeny na svete. Bez toho by ludstvo zaniklo.*” (O’Neill,
1943, s. 317). Rovnakym lakonickym tonom sa obracia aj na svojho najomcu,
ktorému ,,bohorovne® odmieta platit’ najomné, pretoze nie je spokojny s jeho
udajne neprimeranou vyskou: ,,Ajhla, tu mi ide najomca a ja nemam pusku
nachystanii...® (O’Neill, 1943, s. 323). V hre Laddr prichddza (The Iceman
Cometh, 1939) si Harry Hope viackrat neodpusti vtip alebo komicku
poznamku, hoci predstavuje skor tragicku postavu. Napriklad na prichod

policie v zaverecnej scéne reaguje skor trpkym vtipom o Svdtom Patrikovi:

HOPE: Boze, pozndte ten stary pribeh o Svitom Patrikovi, co
vwhnal vsetky hady z Irska. Preplavali ocedn a v New Yorku
sa prihldsili za policajtov! Cha!® (O’Neill, 1939, s. 244).

Aj vhre s tragickym podtonom, Cesta dlhym diiom do noci, (Long Day’s
Journey into Night, 1956) sa v inak halucinaciami a minulostou zmietanej
postave Mary Tyronovej prilezitostne prederie na povrch jej byvaly zmysel pre
humor. Zviac¢sa ide oscény, vktorych kritizuje manzelovo spréavanie:
,---Chrapal si tak hlasno, Ze som ani nevedela rozlisit, ¢o je tvoje chrapanie, a
co je hmlovd siréna!*'® (O’Neill, 1956, s. 17). Humornymi vsuvkami do
vazneho deja autor citlivo manipuluje s divakovym vnimanim tejto tragickej
postavy, poukazujuc na to, aka mozno byvala kedysi, skor ako prepadla svojej

zavislosti na morfiu.

7 ..sure, that’s every woman’s scheme since the world was created. Without is there’d
been no population...

8 .It’s the landlord again an my shotgun not handy...

° HOPE: Bejees, you know the old story, when Saint Patrick drove the snakes out of
Ireland they swam to New York and joined the police force! Ha!

19 _You were snoring so hard I couldn’t tell which was the foghorn!...
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Iny druh humoru O’Neill uspesne implementoval aj vo svojej veselohre A#,
divocina, (Ah, Wilderness!). Mladistvy protagonista Richard sa po noci,
stravenej s prostititkou v miestnom hostinci citi ako dokonaly ,,znalec Zien, na
adresu ktorych svetacky poznamenava. ,,..viete, ¢o sa hovori o zZendach a
elektrickach. O minitku vidy pride ind.“'" (O’Neill, 1932, s. 39). Na inom
mieste sa zase vSevediaco uistuje: ,,...kto kedy pocul o zene, ktora by chodila
nacas.“* (O’ Neill, 1932, s. 108). Tieto poznamky vyznievaju o to komickejsie,
ze Richard v pocCas predchadzajucej noci nedokazal zrealizovat’ prostititkin
navrh a stravit s iou noc, a svoju ,,¢est* dobrovolne vykupil svojim tazko
uSetrenym vreckovym. Na dalSom mieste sa Richard zapovedava, ze
...skoncoval so Zenami, pretoze sii vietky rovnaké... " (O’Neill, 1932, s. 113),
pricom sa jeho pozorovanie odvodzuje vylu¢ne od jedinej noci a jedinej zeny,
ktora ho v kone¢nom dosledku opustila kvoli zjavnejSiemu zarobku uprostred
noci. Aj napriek tomu sa Richard citi ako svetak a znalec Zien, a dokonca svojej

. , . P v , old
milej vytyka: ,,S tebou je ten kriz, Ze nevies, co laska viastne znamend*

(O°Neill, 1932, s. 105).

Dal$im typickym verbalnym priznakom O’Neillovho humoru je citatovost’,
respektive glosovanie scény humornym, ironickym, alebo sardonickym
citatom. Tento znak je priznacny pre vSetky O’Neillove hry. Napriklad v hre
Cesta dlhym diiom do noci starsi syn James vtipne glosuje diskusiu o otcovom

] .
«I5 Na inom

chrapani citaitom zo Shakespeara: ,,...Maur, poznam jeho trubu
mieste v§ak podobna glosa uz nepdsobi na ostatnych protagonistov ako vtipna,
ale ako pomerne bezcitna. Ked’ matka Mary Tyronova v zaverecnej emotivne

preexponovanej scéne vchadza do miestnosti odeta do svojich svadobnych Siat,

' You know what they say about women and trolley cars, [ ], there’s always another
one along in a minute...

12 Aw, who ever heard of a woman ever being on time...

...So I said to myself, I'm through with women; they’re all alike!...

... The trouble with you is, you don’t understand what love means!...

...The Moor, I know his trumpet...
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jej manzel a mladsi syn Edmund sa nezmé6zu na slovo. James vsak pohotovo
reaguje opit’ cititom zo Shakespeara: ,,Scéna Sialenstva. Vchddza Ofélia!*'®
(O’Neill, 1956, s. 170). Vyjadruje tym nielen svoj pomerne chladny

a nezainteresovany vztah k matke, no i uréity ironicky odstup od celej scény.

Inou strankou O’Neillovho verbalneho humoru je jeho dosledna imitacia
namornickeho vyjadrovania, s ktorou sa dokladne oboznamil pocas svojho
kratkeho vyletu do Hondurasu vroku 1910 (Black, s. 8). Nejde pritom len
o fonetické a gramatické zvlastnosti namornickeho slangu, ale aj o drsny
namornicky humor, ktory sa najvyraznejSie prejavuje hlavne v O’Neillovych
,.hrach mora®“. Napriklad Cockey v hre Pod Karibskym mesiacom (The Moon of
the Carribees, 1918) nelichotivo opisuje jednu so svojich nahodnych lasok
slovami ,,...vyzerala ako flasinetdrova opica®'’ (O’Neill, 1943, s. 11). V hre
Ladar prichadza zase prichadzajici Hickey priamo vyzyva hostinského, aby
nevahal, konal svoju povinnost’ a ,,..nalial toho krysieho jedu!*“'* (O’Neill,
1939, s. 76).

Drsny az vulgarny humor sa prejavuje aj v reCi tidajnej prostititky Josie a jej
veéne spitého otca Hogana vhre Mesiac zatratencov. Napriklad jednej
zuvodnych scén sa divak uz zpreslovu postav dozvedd nielen o ich

vzajomnom vztahu, ale aj o ich nerestiach:

HOGAN: Tak ja som ti stary ozran? Také meno ty davas svojmu
otcovi?
JOSIE: Nie, to je preitho este pridobré.”® (O’Neill, 1943, s.
345).

16 The Mad scene. Enter Ophelia!...

17 _she ...looked like a bloody organ-grinder monkey...

'8 HICKEY: Do your duty, Brother Rocky. Bring on the rat poison!

' Hogan: “Drunken OId loon, am I? Is that the way to address your father? Josie: No
It’s too damned good from him.
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V dalSej scéne, ktora vyznieva rovnako komicky sa Hogan dokonca stazuje, ze
dcéru vychoval k takej zbabelosti, Ze ked’ ho chce bit, musi si naitho vziat
palicu®®. (O’Neill, 1943, s. 145). Domnievame sa, Ze prave prostrednictvom
takejto neprikraslenej reci O’Neill uspesne a vierohodne vykreslil intelektualnu
aj moralnu rovinu postav aich vzdjomny nelaskavo-laskavy vzt'ah a drsnu

lasku.

Opakom takéhoto jadrného humoru je intelektualna irénia a sarkazmus, ktoré
O’Neill vyuziva rovnako hojne a autenticky. Napriklad otec Miller, intelektual
a vlastnik Casopisu the Evening Globe, v hre Ach divocina! poznamenava na
adresu Muriel, milej svojho syna Richarda vtipny bonmot: ,,4k si myslite, Ze
toto vasu Muriel pokazi, tak to sa vasa Muriel pokazi velmi lahko**" (O’Neill,
1932, s. 24).

Podobny druh humoru, hoci v Gplne inom kontexte ponuka autor v scéne,
v ktorej Smitty vysvetluje s opileckou logikou pric¢iny, ktoré ho vedu
k alkoholizmu: ,,Rozmyslam a ...pijem, aby som prestal rozmyslat*** (O’ Neill,
1918, s. 21).

O’Neill vsak vo svojich scénach vyuziva aj tzv. situaény humor, ktory je
umelecky narocnejsi, pretoze nevyplyva z bezprostredne prenesenej repliky, ale
z kontextu a pocita susudkom divaka. Napriklad komicky, az absurdne
vyznieva scéna v hre Ach, divocina! v ktorej alkoholom potizeny Sid spomina
na svoju matku, ktora mu, podl'a jeho vlastnych slov, vzdy kladla na srdce, aby
si nebral Zenu, ktoré pije” (O’Neill, 1932, s. 57).

» Hogan: God forgive you, it’s a great shame to me I’ve raised a daughter so cowardly
she has to use a club.

2L _If you believe this would corrupt Muriel, then you must believe she’s easily
corrupted!...

22 Thinking and [...] drinking to stop thinking...

B ...'Sidney’, she said, ‘never marry a woman who drinks!’...
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Puritansku povahu McCombera, ako aj jeho odtrhnutost’ od moderného Zivota
zase ilustruje scéna, vktorej hrdo hovori, ako potrestal svoju takmer
Sestnastroéni dcéru Muriel za jej udajné nepristojné spravanie: ,,Mesiac
nepéjde z domu ani na krok a v posteli bude presne o ésmej** (O’Neill, 1932,
s. 25). Hoci postava McCombera tuto vetu hovori ,,mdlym a chladnym hlasom*
(O’Neill, 1932, s. 25), je zrejmé, ze O’Neill pocita s opacnou divackou

reakciou.

Existuje vSak este jedna oblast, v ktorej si O’Neill dovolil akysi prilezitostny
vylet do oblasti humoru a komiky. Ide otzv. vystipenie zo sveta fikcie
podobne, ako hre Luigiho Pirandella Sest postdv hladd autora (1921), kde
postavy ,,diskutuju* sami o sebe a rusia tak dramticku iliziu javiskovej reality.
Tento jav oznacuje T. G. Rosenmeyer v eseji lronies in Serious Drama ako tzv.
Fiktionsironie (Rosenmeyer, s. 511 — 514) a O’Neill ho opakovane vyuziva.
Napriklad v hre Ak, divoc¢ina! pani Millerova na margo Richardovho citovania
z basne Candida poznamenava: ,,Paneboze, ten chlapec! Ten chlapec patri na
Javisko!*> (O’Neill, 1932, s. 40). K takmer identickej ruptire javiskovej reality
dochadza v hre Mesiac zatratencov, ked Hogan chvali dcéru za bravirne
zvadzanie najomcu, aby sa vyhli plateniu najmu: Hogan (k Josie): ,,Vyborne si
to urobila. Mala si byt herecka**® (O’Neill, 1943, s. 315). Obidve tieto postavy
vsak uz na javisku su, a divak si je vel'mi dobre tejto skutoc¢nosti vedomy, co

mu umoznuje prezitie intelektualneho zazitku dvojitej javiskovej iluzie.

Okrem spominanych prikladov, kedy sa O’Neill snazil zamerne vytvorit
komické scény alebo svojim postavam priradit’ komické repliky vsak komika

vstupuje do jeho hier aj nezamerne. Je znamou literarnou skuto¢nostou, Ze

# McComber: I'm punishing Muriel. She’s not to be allowed out of the house for
a month and she’s to be in bed every night by eight sharp...

2 Mrs. Miller: Godness, that boy! He ought to be on the stage!”

% Hogan: You did it wonderful. You should have gone on the stage...

22



O’Neillove postavy st skor symboly urcitych T'udskych vlastnosti, a tato
skutoénost’ potvrdzuje aj ich zvicsa jednoduché typologické zaradenie: opilec,
prostitutka, zivotny stroskotanec, ndmornik, zasneny romantik atd’. Tieto typy
si dnes také zjavné, az hranicia s klisé. Napriklad pre postavu barmana v hre
Ach, divocina! si O’Neill voli ,,...statného mladého Ira s presibane hlipym

vyrazom a cynicky premidrelym skrnom...*” (O’Neill, 1932, s. 63).

Podobne opisuje O’Neill aj noéného recepéného v hre Hughie (O’Neill, 1940,
s. 263). Sam autor vSak priznava, ze v postave recepéného, a aj v mnohych
inych postavach, vlastne len zosobnil podstatu tohto povolania, evokujiiceho
monotonnost’, rutinu, nudu, osamelost’ a urcitej bezvychodiskovosti, pricom
abstrahoval vlastnosti viacerych nocnych recepcénych, ktorych pocas svojho
zivota naozaj stretol: ,,...postavu Hughieho neinspiroval nikto z ludi, ktorych
som stretol. Nocny recepcny je esenciou vsetkych nocnych recepcnych, ktorych

som kedy poznal — a nebolo ich malo**® (Bryer, s. 531).

Podobne symbolické postavy vyuziva O’Neill aj v hre Cesta dlhym diiom do
noci, ked popisuje vzhl'ad herca Jamesa Tyrona, ktory ,,...nesie neomylnu pecat’
svojho povolania*® (O’Neill, 1956, s. 13), rovnako ako v aj vjeho d’alsich
hrach. Takato typologia postav v§ak uz v dnesnej postmodernej dobe pdsobi

zastarane, a mozno aj trochu komicky.

Eugen O’Neill preto v nijakom pripade nemdze byt chapany ako autor bez

schopnosti pracovat’ s komickymi situdciami a schopnosti ich vyuzivania pre

27 _..a stocky young Irishman with a foxily cunning, stupid face and a cynically wise

grin...

% Hughie isn’t based on actual characters I've known...The Night clerk character is an
essence of all the night clerks I’ve known in bum hotels — quite a few.

% _the stamp of his profession is unmistakeably on him...
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sprostredkovanie odkazu hry, ¢i bez zmyslu pre humor. Humor totiZ nemozno
oddelit’ od zZivota, a vykresl'ovanie postav, ktorym by takyto zmysel chybal, by
znamenalo vykresl'ovanie postav bez zivota. Hoci sa O’Neillovi prilezitostne
podarilo takito postavu vykreslit’ (napriklad postava Neda Darella v hre Cudnd
Medzihra, 1928), nemozno to eSte povazovat’ za nosny, ale len marginalny znak
jeho tvorby. Preto sa domnievame, Ze humor a komi¢no aktivne vstupuji do
O’Neillovej dramatickej tvorby, ato nie samoucelne, ale ako vyznamna
dejotvorna a povahotvorna sucast’ zapletky jeho divadelnych hier. Obohacuji
ich tym aj okomplexné a psychologicky premyslené vykreslenie postav

a prepoziciavajui im autentickost’, ako aj moznost’ viacrozmernej interpretacie.
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Summary

The article is an analytical interpretation of selected plays by an American
playwright Eugene O’Neill. Although this author is generally connected with
the genres of tragedy and melodrama, many of his plays contain elements of
verbal and situational irony and, though rarely, even those of comedy.
Therefore, this study concentrates mainly on the ironic and comic aspects of
O’Neill’s plays, in terms of characters, situations and dialogues. The airm of
this analysis is to show that Eugene O’Neill was capable of balancing and

implementing elements of various genres into his plays.
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TYPOLOGY OF LEXICAL EXERCISES
IN TERMS OF COM-IN-EUROPE' PROJECT

Petra Jesenska

COM-I-N-EUROPE is an international (Belgium, Czech Republic, France,
Germany, Ireland, Poland, Slovakia, Spain, UK) multilingual project of the
research projects LEOMEP and LEOMEP-MULTI (or Plurilingua®). Contractor
and administrative international coordinator is Prof. Dr. G. Swiatowy,
Akademia Ekonomiczna Oscar Lange, Wroclaw (Poland) and scientific
international coordinator is Prof. Martine Verjans, Limburgs Universitair
Centrum — CTTL, Diepenbeek (Belgium):

,?®

Onderwijs en cultuur

Leonardo da Vinci
Talenkennis

Czechia and Slovakia are brand new partners having worked with other

partners for about two years. Simultaneously the cultural differences as well as

! Communication in the Intercultural New Europe New Europe can be viewed in two ways: 1)
former socialist countries of central Europe, 2) all countries situated in Europe regardless of history
or political regimes.

? Information in this article has been was drawn from plurilingua web site — more on
www.plurilingua.com
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the linguistic interferences and similarities between 11 different cultures —

language pairs are described:

German — Polish

Spanish — Polish

Spanish — English (Irish, American)

Dutch — Polish

Dutch — English (Irish, American)

French (France, Quebec) — Polish

French (France, Quebec) — English (Irish, American)
Slovak — English (Irish, American)

Polish — English (Irish, American)

Czech — English (Irish, American)

Czech — German

The research findings will result in the development of 11 multimedial CD-
ROMs® for semi-autonomous learning. The didactic and technical concept of
these modules for browser environment is based on the 18 CD-ROMs
(www.plurilingua.com) made during the LEOMEP-MULTI project. All

learning modules correspond to the B2 — C1 levels of the Common European

Framework of Reference (advanced). The study time is estimated at 100 hours.

* More items of information on http://www.luc.ac.be/cttl/images/COMIN-talen-eng jpg
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Here are the language versions of 11 CD-ROMs:

;

German

“/
L4

Spanish

POLISH

L

Dutch

A

French

ENGLISH

Slovedk

Polish

(D
\

GERMAN

Crech
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Software needed for this project is Lingu@Tor (provided by Belgian

company Brainlane) because this one has proved to be the most suitable for the

set tasks. Lingu@Tor includes tools with which you can create and show

multimedia language exercises. Lingu@Tor has been created for people who

want to easily (with a 'point-and-click’ method) develop professional,

multimedia and interactive language exercises within a highly user-friendly

environment. The language exercises created can be
—}&‘ = offered to users in an on-line (Internet/Intranet) as well
as off-line (CD-ROM/hard drive/soft drive) browser
environment. The user only needs the Lingu@Tor

plugin to have access to the exercises.

Some important features of Lingu@Tor software:

30

programming knowledge is not required

recognizable windows-user interface

quick "preview" possibilities

consistent interface for the different types of exercises

open character

conversion to industrial standards is possible (AICC, SCORM, IMS...)
pack function for the collaborative content generation so that various
authors can exhange information in a simple, and if necessary,
protected way

possibility to pass on and reuse the existing types of exercises of
different authors

simple exchange of tables of contents in different languages
multilingual user interface

possibility to offer the results off-line (CD-ROM, hard disk, ...) as well

as on-line (intra- and internet)



e  WYSIWYG-interface®

Research of Belgian University of Limburg has shown that (technical)
managerial staff often have to face linguistic and cultural challenges when in
contact with foreign clients. A good command of foreign languages is no longer
enough. Businessmen must understand how to speak foreign languages and
have a solid grounding in and understanding of foreign cultures. In
fulfilment of these requirements, 11 dedicated intercultural communication
modules are being devised at the moment. The modules have being developed
in conjunction with technical managerial staff from seven European countries
and based on autonomous and self-directed learning principles. They are
entitled “Intercultural Communication for (Technical) Managerial Staff’. The
modules will allow for an integrated approach in learning the language and
culture of the target country and focus on negotiation skills as well as on
technical and business aspects. Each module links one source language with
one target language in order to play on the differences and/or similarities
between the two. The approach is very practical. The modules were devised in
close collaboration with internationally based technical managerial staff (often
engineers). The result will be 11 modules which offer concrete to the
multinational linguistic needs which (technical) managerial staff may
experience in the course of their work. Besides focussing on a number of
important linguistic aspects, attention has also been placed on the intercultural
differences which influence negotiation and on other types of conversations in
technical or business-related-subjects. The starting point of the modules was the
development of self-directed learning packets which allow easy use of the
language and culture as true communication tools. The modules can be used
in training centres (for basic or life-long learning) or in business contexts by

(technical) managerial staff (or engineers) in all technically orientated

* Infromation has been taken from webpages of plurilingua
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sectors. As devised, the modules can be used for autonomous or self-directed
language learning and are suitable for different types of requirements
(mastering the language, understanding intercultural differences, reviewing
technical content, etc.) or as reference guides (grammar, lexical themes,
cultural information, etc.). They also allow for the comprehensive study of the
many phases of business transactions. Each module is based on approximately
100 hours of study which means that it consists of more than 500 different
multimedial exercises, over 30 authentic dialogues using different regional
dialects and/or rhythm of speech, links to current functioning web pages, and
last but not least the specialized electronic dictionary. Each of the 11 self-
directed interactive multimedia modules (with integrated texts, audio
recordings, images, references to internet sites or to discussion forums...) was
especially designed for (technical) managerial staff who — by virtue of their job
— deal with multi-lingual communication needs — for example, negotiating,
helping foreign clients, presenting the company, writing or telephoning for

technical or business matters, etc.

The aim of the modules is to enable technical managerial staff to master as
quickly as possible the language and culture of foreign business partners. Each
module allows for integrated language learning (not only lexical and
grammatical aspects but also speech rhythms, nuances, various accents, etc.)

and cultural learning (business approaches, cultures habits, etc.).

Here are the samples of some exercises:

TASK 1: Drag the sentence which appears under the corresponding English

translation.

Uistujeme Vas, ze informacie dostanete eSte dnes.
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We inform you that as of today you will be able to find all our prices on

our web site.

We have pleasure in sending you the documents you requested.
S potesenim Vam posielame dokumenty, o ktor¢ ste ziadali.

Could you please let us have your latest illustrated catalogue?

Thank you very much for sending me the requested information.
Vel'mi pekne d’akujem za zaslanie pozadovanych informacii.
We hereby confirm that the prices you were given are valid until the end of

this month.

We assure you that you will receive the information today.

We are most sorry not to be able to meet your request/We deeply regret

not being able to satisfy your request.

Explanation of TASK 1: the point is to understand English sentence and being
able to match it with its corresponding Slovak counterpart. A Slovak sentence
appears at the top. A learner drags it and drops it under the suitable English
equivalent. After this a new English sentence appears and this goes on till the
end. The learners can check and correct their answers after finishing the task

and the software will inform them about their score (given in percentage).

TASK 2 Complete the dialogue with the help of words from the list.

<#A> Digitex, good morning.
<#B> Good morning, Chris Dempsey ........ .

<#A> How may I help you?
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<#B>1........ L () S Mr Babicky, please.

<#A> Hold the line, please, I will ........ him.

<#B> Thank you.

<#A> I am sorry, Sir, the line s ......... Would you like to wait a moment or
would you prefer to call back in a few minutes?

<#B> I will call back later. Thank you very much, Madam. Goodbye.
<#A>You are ........, Sir. Goodbye.

through to

Explanation of TASK 2: Learners can see incomplete but coherent dialogue.
Missing expressions are below the exercise. A learner’s task is to drag an
expression and drop it to the most suitable place in a dialogue. Learners can

check and correct their answers and see their score.

TASK 3 Translate missing words using phrases provided in the source
language

Prepojim vas k nemu.

— "I will put you through to him."

Learner will see this: “T will ........ (prepojim) you ........ (k) him”.

Je mi luto, pane, pan Babicky tu momentalne nie je.

— "I am sorry, Sir, Mr Babicky is not in at the moment."

Learner will see this: " am ........ (Pato), ........ (pane), ........ (pan)Babicky

isnot in ........ (momentalne) the moment."

Mozem (mu) nechat odkaz?
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—"Could I leave a message?" Learner will see this: "Could I ........ (nechat’) a

message?"

Mohli by ste mu odovzdat odkaz?
— "Could you pass him a message?" Learner will see this: "Could you ........

(odovzat’) a message?”

Explanation of TASK 3: Learners are supposed to fulfil the gaps but Slovak
translations are given in the brackets this time. This exercise is not focusing on

vocabulary only but forces learners practice their grammar a well.

TASK 4 Drag and drop
English Translation List of expressions
the receiver volany stlacat’ tlacidla

to leave a message

extension prepojit’

to put through nechat’ odkaz

to push the buttons byt preruseny

to be cut off klapka/¢islo klapky

Explanation of TASK 4: Learners focus on vocabulary connected with
telephone and leaving messages. They will take (drag) an expression from the
right column and drop it into the column marked translation. If their answer is
not correct the following symbol appears ®. If it is without mistakes, a learner

can see © and the expression is accepted and placed in the space.

Images and pictures are the integral part of the module, as for example the

following maps of British Isles and Norhern Ireland with the marked regions.
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TASK 5 Learner can see a blank map and his task is to match the regions to the
appropriate space: Greater London, Northern Ireland, Scotland, Wales, etc.

The same can be done with the next map — map of regions in Northern Ireland.
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TASK 6 Drag and drop: the key button, microphone, receiver.
Explanation of TASK 6: A learner can see a picture on the left (a telephone in
this case) and the list of expressions on the right. Their task is to match the

words to the marked objects.
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TASK 7 Drag and drop

English Translation List of expressions
in no way v Ziadnom pripade | pripustam, Ze

as for presne tak

in spite of napriek nie nevyhnutne

not necessarily

I admit that

that’s it

pokial’ ide o / €o sa tyka

Explanation of TASK 7: Learners focus on vocabulary connected with spoken

language and business talk. They will take (drag) an expression from the right

column and drop it into the column marked translation. If their answer is not

correct the following symbol appears ®. If it is without mistakes, a learner can

see a smiling face © and the expression is accepted and placed in the space.
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TASK 8 Translate marked expressions in the following dialogue into Slovak.

What price can you offer for such a large order? Let me justsay we have received another
guotation with a lower base price.

Could you give me some more details of the quotation you received?
The base price is 35p a kilo.

| sea, e, our base price for sheets of the type 5120 is 37p, exclusive of VAT . In
our guotaton of 21 April 1ast, we granted you a bulk discount of 5% for orders over 400 units. ..
Let's say | can give you 7 % for the 500 sheets... The coils of the hrpe RF44 aremare
difficult. For these, we are already quoting a very competitive price. I'm afraid | cannot
possibly agree to 3 lower price. However, may | remind you that you will receive a 2%
discountwhen ardeting a minimum of 100.

stand. As to the credit terms in your guotation, are they fixed?

e, we ask our customers to respect a credit period of 30 days net.

uwant to, payment can be made by hill of exchange. In this way, we can grantyou a
cred|t of 60 days. In that case, we will discount the bill, with freight charges and interests at
our expense. if, onthe other hand, you prefer a cash settlement, you will receive 3 1%
discaunt.

| see. Dovyou deliver carriage paid as well in that case?

Indeed we do, Sir, the price also includes the packing of the sheets in packs of 20 units,
which cannotbe recvcled as it said in the gquotation. But the transportation risks are the
huyer's.

. S0, the goods will be transported by road and delivered to our head office?

's right, Sir.

Right, | will study your gquotation once maore but | will probably place an arder in the course of
nextweek Thank you for the infarmation.

Y = welcome, Sir. We look forward to welcoming you as a new customer.

Goodhye, Mr Smith.

Goodbye, Mr Patras.

Explanation of TASK 8: The point of this exercise is to practice vocabulary

learned and studied from the previus one (TASK 7) and to see these

expressions in the context and become aware of the proper use.
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TASK 9 Describe the path from point A to point B (the hints are given)
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Explanation of TASK 9: There are many maps on the CD-ROM focusing on
giving directions, explanations of headings and so on. The point is to be able to
orientate in an unknown town or any other settlement when give directions.
Learner can practice “looking for” a post office, bank, college or a business

partner.

TASK 10 Learners can see only a blank map and their task is to match the

name of a state/city to the suitable space on a map.
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TASK 11 The text of the following picture is in French actually, but the point is
to learn and practice vocabulary such as length, width and so on.

(s itioiyi]

4. 200

3, amumur
Framm

8 17s0g
L] poids
a2 3 mm
- 1. peofondaur
.
L 1130 eem
longuess

Special section will contain information about culture and English-speaking
society, British, Irish and American included. So the learners have chance to
have a look at some most attractive places or to see the most important cities of
mentioned English-speaking countries.

For example, learners can see nature, towns, cities, banks, premises of famous

buildings, towers, inns etc.
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The learners will have chance to face more or less known personalities of

cultural and political life:

Stanley Baldwin Sir Alec Douglas-Home M. Thatcher Tedheath
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Conclusion

As one can see the exercises are of various kinds and are being based on
expanding vocabulary and cultural facts and information about the UK, Ireland,
and the US. They are all based interactive approach which means that a learner
has to pay attention to many different aspects of English (pronunciation,
rhythm of speech, grammar — prepositions, verb forms etc, vocabulary,
information about culture, political life, art, housing, education, way of living,
cuisine, etc.). The CD-ROM provides a learner of English with the solid
knowledge of the English language and cultural background.

We focused on some of vocabulary exercises and showed some images of
cultural and political life in the UK. Unfortunately, we are not able to show all
lexical exercises because the Lingu@Tor software is necessary for many
exercises to run and it is technically impossible to convert them to Microsoft
Word. We hope, anyway, that we offered a good sort of introduction into the
problematic and into the new CD-ROM that will come out very soon
(September 2005). We hope that it will serve also to our students as a self-
studying autonomous help during their studies of English language, geography,

history and culture.

Resumé

Autorka Clanku v stru¢nosti predstavuje eurdpsky projekt COM-IN-
EUROPE. Zaobera sa jednotlivymi druhmi lexikalnych cviéeni s oh'adom na
projekt, v ramci ktorého vznikli. Zaroven prihliada na kulturologicky aspect
niektorych cvi¢eni. Vzhl'adom na obmedzeny priestor a limitované technické
moznosti tlacené¢ho slova nie je mozné prezentovat gramatické-lexikalne a

kulturologické ¢innosti komplexne bez pouzitia internetu a dataprojektoru.
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LINGUISTIC EQUALITY AND LINGUISTIC DIVERSITY:
EUROPEAN LANGUAGE POLICY AND THE STATUS
OF THE ENGLISH LANGUAGE

Slavka Plintovicova

1. Introduction

The European Union is a specific supranational entity which has achieved an
unprecedented level of co-operation and integration. By broadening the scope
of its engagement, it has developed features not present in any other

international organisation.

Unlike the principal bodies of any other international organisation, the
institutions of the EU create legislation which directly affects the citizens of its
member states. The member states delegate authority to the institutions of the
EU in a number of areas, ranging from economic or defence policy to social,
educational and environmental issues. This shift of authority is guided by the
principles of subsidiarity and proximity, both taking into consideration the EU

citizen as the ultimate object of its decision-making processes.

All EU citizens have the right to become acquainted with EU legislation and to
communicate with its institutions in their own language. Likewise, the
representatives of the EU are entitled to use their own language — both in
communication with the EU citizens and in communication within the
institutions of the EU. Put simply, they have the right to speak, hear, write and
read in the official language of the country they come from. This is the reason
why the official languages of all member states automatically acquire the status

of the official languages of the EU, and why legislation produced by the
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institutions of the EU has to be published in the official languages of individual

member states.

The translation and interpretation workload resulting from this practice has
caused serious difficulties to the institutions of the EU, as well as to individual
member states.' With the gradual growth of acquis communautaire, the cost of
translation and interpretation services has soared dramatically and innumerable

piles of paper have filled the archives.

2. Linguistic Equality and Linguistic Diversity

With regard to languages, there are two basic principles within the EU:
linguistic equality and linguistic diversity. The official (national) languages of
all member states should be treated equally at EU level. Meanwhile, the
institutions of the EU should guarantee equal treatment to all regional and local
languages when dealing with specific regional or local issues.” The EU is a
multinational and multicultural community and it aims at preserving its
diversity, which can only be achieved by the acceptance of the linguistic
identity of its member states. It often boasts of its multilingual character, seeing
it as an undoubted asset. The EU supports both development of the strategies of
learning foreign languages (these are in general the official languages of the
EU) and also the activities connected with protecting regional and local

languages of individual member states.

With the accession of new member states, the EU of 6, 9, 10, 12 and 15
gradually accepted 11 official languages (Dutch, French, German and Italian in
1958, Danish and English in 1973, Greek in 1981, Portuguese and Spanish in

" OWEN, I. With 20 Official Languages, Is EU Lost in Translation? National Geographic News,

http://www.news.nationalgeographic.com/news, 22/02/05
2 LANGUAGE RIGHTS AND OBLIGATIONS IN THE EU

http://lingvo.org/ced/language rights and obligations in the EU.htm
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1986, Finnish and Swedish in 1995). After the 2004 enlargement of the EU, 9
more languages were added to this list (Czech, Estonian, Hungarian, Latvian,
Lithuanian, Maltese, Polish, Slovak and Slovenian). With the recognition of the
Irish language as one of the official languages of the EU in 2005, their number

rose to 21.

Official documents produced by the institutions of the EU are published in all
the official (working) languages.’ In the Parliament and in the Commission, all
the official (working) languages are used — just as in other EU bodies.
However, some languages are given priority and for internal use of the
Commission, three procedural languages — English, French and German — are
used. Working documents are seldom available in all the official languages; the
majority of them (as much as 60 %) are drafted in English. Also, the position of
the three favoured languages has altered within the last few decades. While the
Commission used mostly French (60 %) and German (40 %) for initial drafts in
the 1970s, at the end of the 1980s the figures changed to approximately 50 %
for French, 10 % for German and 30 % for English. At the end of the 1990s, the
percentage of initial drafts written in German dropped to less than 5 %, about
40 % of the documents were drafted in French and 45 % in English. This
number has been constantly increasing, reaching almost 60 % at the moment.
The remaining 40 % of initial drafts are written in French, while German (1 %)

is hardly ever used.’

3 LANGUAGE RIGHTS AND OBLIGATIONS IN THE EU

http://lingvo.org/ced/language rights and obligations in the EU.htm
4 PHILIPSON, R. English Yes,but Equal Language Rights First, The Guardian Weekly,

http://www.onestopenglish.com/Culture/DEBATE, 18/04/01
> WILLSHER, K. Bigger EU Tongue-tied byl0 New Official Languages, The  Telegraph,

http://www.telegraph.co.uk/news, 20/01/05
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3. The Tower of Babel

As the parliamentary sessions are conducted in 21 languages simultaneously,
the headquarters of the EU in Brussels is acquiring the reputation of being the
new Babel.® The institutions of the EU have been operating in 21 languages and
their number is to grow to 23 as soon as Bulgaria and Romania join the EU.
With the eventual accession of Croatia and Turkey, the number of the official
languages of the EU is destined to reach 25. The amount of working languages
has already caused various problems and could severely jeopardise the

effectiveness of the EU and its legislative and executive bodies.

Already before the 2004 enlargement, the EU bodies providing translation and
interpretation services went through a far greater number of documents than
any other such agency in the world. They employed many more translators and
interpreters than other institutions of the same nature (in comparison with the
UN translation and interpretation bureau, it was twice its size). Currently, the
EU employs about 2,000 translators, along with 80 interpreters per language
per day required by the Parliament and other institutions (the Parliament itself
needs about 60 interpreters daily).” Besides, 700 interpreters a day are needed
to cover official meetings, which exceed 11,000 annually.® This year, the total
costs of translation and interpretation services are to rise to 1 billion euros. It is
estimated that each new language requires 110 new translators and 40 new
interpreters. Together with support staff, the number of civil servants in

Brussels and Luxemburg together — translation and interpretation offices are

® WILLSHER, K. Bigger EU Tongue-tied byl0 New Official Languages, The  Telegraph,

http://www.telegraph.co.uk/news, 20/01/05
" OWEN, J. With 20 Official Languages, Is EU Lost in Translation? National Geographic News,

http://www.news.nationalgeographic.com/news, 22/02/05
8 WILLSHER, K. Bigger EU Ttongue-tied byl0 New Official Languages, The  Telegraph,

http://www.telegraph.co.uk/news, 20/01/05
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located in both cities — is to rise from 17,000 to almost 20,000 when all of them

. 9
are recruited.

Along with financial issues, there are other complications connected with the
EU’s multilingualism, the most serious being the quality of translations. The
EU has admitted the fact that finding sufficient numbers of qualified translators
has been problematical and it has adopted measures to make the translation
work more effective — to accelerate and to modernise it. With the translation
work reaching almost 1.5 million pages a year, the Commission has also been
forced to impose a limit in the length of texts sent for translation. Their length
has been reduced to 15 pages'®, compared to twice as many (usually between

30 and 40 pages) before the measure came into force.

Computer assisted translations have become inevitable and for reasons of
efficiency and economy, the number of languages used for internal work has
been reduced to three (English, French and German). Also, rather than trying to
find language experts to provide translation and interpretation into and out of
all the official languages, a two-stage process is preferred, allowing translation
or interpretation through a “relay“ language, usually English, French or
German. Moreover, the institutions are trying to adopt one principal working
language, with one or two additional working languages.'' This is a very
sensitive issue though and has been widely debated, stirring up criticism on one

hand and support on the other.

® Translation in the Commission: Where Do We Stand Eight Months after the Enlargement?
http://europa.eu.int/prelex, 13/01/05

10 Commission Adopts a Communication Reviewing and Adjusting its Strategy for Provision of
Translation Services http://europa.eu.int/prelex, 20/07/05

"' DE SWAAN, A. Europe’s English/Speaking Peoples, Project Syndicate, http://www.project-
syndicate.org/print_commentary/deswaanl/English, 01/10/05
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Unofficially, English has been chosen as the number one language in the EU —
it is used for drafting around 60 % of all the documents and the EU
representatives tend to prefer it in their discussions. However, the EU
representatives are not elected or selected on the grounds of their linguistic
abilities. They represent the public because of their political opinions and those
who do not possess sufficient language skills in English (or — in some cases —
French and German) are at a major disadvantage over those who do. In the
interests of democracy and transparency, they must have a chance to express
their views and must be offered translation and interpretation. The commission

operates two separate services responsible for translation and interpretation.

4. Translation

Each of the EU institutions has its own translation service which provides
translations of the documents produced by the institution concerned. The
Commission’s Directorate-General for Translation (DGT) is the largest
translation service in the world. It employs 1,650 permanent staff and 550
support staff, as well as freelance translators all over the world (with regard to
translation agencies, there are approximately 220 contractors on the lists for the
new official languages). At present, two thirds of the staff are posted at
Brussels and one third is located at Luxembourg. The aim of the DGT is to
meet the Commission’s needs for translation and linguistic advice with respect
to all types of written communication (legal and political documents, speeches,
background papers on legal, political, technical, financial, scientific and
economic issues, correspondence or press material). By promoting legitimacy,
transparency and efficiency, it aspires to bring the EU’s policies closer to its
citizens. It aims at both protecting and supporting multilingualism in the EU

and improving multilingual communication in Europe.'*

12 The Directorate-General for Translation of the European Commission,
http://europa.eu.int/comm/dgs/translation/index_en.htm
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The DGT is trying to introduce cost-effective translation methods by
optimising the use of resources for internal and external translation, by
compiling terminology and by developing multilingual IT tools. Computer-
assisted translation tools developed and maintained by the DGT include
translation memories in all the official languages, a huge terminology database
and a machine translation system. The target of the DGT is to improve the
quality of both internally and externally translated documents and to increase
the productivity of translation work. From an organisational point of view, it is
divided along language lines, each official language having a separate language
department. Language departments are responsible for translating documents
dealing with specific areas of the Commission’s policies and are further divided
into units. Units specialise in particular subjects and consist of 20 translators on

1
average. 3

As the Commission is responsible for finalising, approving and publishing the
translated versions of the acquis communautaire in the Special Edition of the
Official Journal of the EU, the responsibility for the translation lies largely with
the DGT. Whenever a country joins the EU, about 80,000 pages of the acquis
communautaire (the existing EU law consisting of primary legislation
emanating from the Treaties as well as secondary legislation adopted up to the
accession day of the country concerned) has to be translated into the official
language of the country in question. Besides, the Commission provides the
individual accession countries, which play a major role in translation work,
with support related to translation of the acquis communautaire. Such support
includes the advising and training of translators from the country in question, in
addition to building up terminology resources. Terminology resources for the

nine new languages (their building up began at the time of translating the

3 Translation in the Commission: Where Do We Stand Eight Months after the Enlargement?
http://europa.eu.int/prelex, 13/01/05
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acquis communautaire) are scheduled to be completed by the end of 2006 and
experts from the countries concerned are being recruited. With reference to
translation of the acquis communautaire into the nine new languages after the
2004 enlargement, the pre-accession acquis was the responsibility of translation
units in the countries concerned, while the post-accession acquis was finalised,
approved and published in the Special Edition of the Official Journal of the EU
in mid-2005. Finalised texts in the nine new languages are also available in

electronic form.'

Translation memories and databases of relevant core terminology should
guarantee the consistency of the DGT’s translation work. To ensure its quality,
documents are classified into different categories and all translations produced
by the DGT that are intended for publication (whether they are done internally
or externally) are always revised. Translations produced for information or

. . . 1
comprehension purposes are only revised if necessary.'’

The DGT uses various translation methods. When the traditional method is
used, an in-house translator with the target language required translates the
document, and then another in-house translator revises it. With the external
method, the document is translated by a freelance translator and revised by an
in-house translator with the target language required. When translation is
provided by the relay method, an in-house translator whose principal language
is the source language of the document translates it into a relay language
(usually English or French). Another in-house translator converts it into the
target language required, usually his or her principal language. The two-way

method is used when an in-house translator whose principal language is the

“ Translation in the Commission: Where Do We Stand Eight Months after the Enlargement?

http://europa.eu.int/prelex, 13/01/05
'S Translation in the Commission: Where Do We Stand Eight Months after the Enlargement?

http://europa.eu.int/prelex, 13/01/05
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source language of the document has an excellent knowledge of the target
language and translates the document into the target language. When the three-
way method is used, an in-house translator translates from and into languages

neither of which is his or her principal language.'®

As far as the output of the DGT in 2004 is concerned, the total figure for
translated text in the nine new languages was 156,281 pages, which represents
around 18,000 pages per language. The total translation output of the DGT in
2004 was 1,270,586 pages, compared with 1,417,300 pages in 2003. The
reduced figure is a result of the Commission’s policy of demand management.
It was introduced after the 2004 enlargement, when the pressure related to
requests for translation increased considerably. The Commission’s policy of
demand management affects the length of documents sent for translation (their
standard length is limited to 15 pages) and sets priorities for the documents sent
for translation, creating a difference between those documents with a political
commitment or a legal obligation and those without these features — in the case

of the latter, a realistic deadline is usually negotiated."”

Before the 2004 enlargement, translation within the EU institutions accounted
for about 0.5 % of the total budget of the EU (9 % of the administrative
expenditures). After the 2004 enlargement, its proportion rose to around 0.8 %,
which represents 13 % of the administrative expenditure of the EU institutions.
Translation services cost each EU citizen €1.45 (all EU institutions) and €0.60
(the Commission) per year before the enlargement, after the enlargement the

figures rose to €1.78 and €0.70 respectively.'®

16 The Directorate-General for Translation of  the European Commission,
http://europa.eu.int/comm/dgs/translation/index_en.htm

7 Translation in the Commission: Where Do We Stand Eight Months after the Enlargement?

http://europa.eu.int/prelex, 13/01/05

'8 Translation in the Commission: Where Do We Stand Eight Months after the Enlargement?
http://europa.eu.int/prelex, 13/01/05
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5. Interpretation

While translation of written documents is provided by the Directorate-General
for Translation, interpretation of the spoken word is a responsibility of the
Directorate-General for Interpretation. The Joint Interpreting and Conference
Service (SCIC) is the largest interpreting service in the world. It is a joint
service and provides interpretation in meetings arranged by the Commission
and other institutions of the EU, in Brussels and elsewhere. It enables
multilingual communication among the EU representatives and its services
have proved vital to the development and enlargement of the EU — it is, above
all, a perpetual conference and major decisions are proposed, discussed and
negotiated around the conference table. As the EU citizens send to Brussels
their best experts and not their best linguists, the EU representatives must be
provided with the services that will enable them to understand their

. . 19
counterparts, as well as to express their own views.

The main objective of the SCIC is to ensure that an adequate number of high-
quality interpreters are available. It provides high-quality interpreters for
approximately 50 meetings per day in Brussels and elsewhere. Different
institutions have different needs and the language arrangements of the meetings
vary considerably, from consecutive interpreting between two languages (such
language arrangement requires one interpreter) to simultaneous interpreting

into and out of all the official languages at once, known as “total symmetry”.*’

To satisfy the requirements associated with the language arrangements, the
SCIC makes use of various simultaneous techniques. It regularly applies both

direct interpreting and relay interpreting (interpreting via a third language,

' The Joint Interpreting and Conference Service,

http://europa.eu.int/commy/scic/translation/index_en.htm
2% The Joint Interpreting and Conference Service,

http://europa.eu.int/commy/scic/translation/index_en.htm
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when language A is put into language B by one interpreter and another
interpreter puts language B into language C). When “asymmetric” language
coverage is in place, participants in a meeting speak a large number of
languages but interpretation is provided only into a few. “Symmetric” language
coverage requires interpretation into all the languages spoken by participants in

a meeting.”’

As far as language combinations are concerned, interpreters make a distinction
between active and passive languages. An active language is usually the mother
tongue of an interpreter. Most interpreters work from passive languages into
their mother tongue, but they can have 2 or 3 active languages. An interpreter
working from language A into language B as well as from language B into
language A is said to do a “retour” — either consecutive or simultaneous.
“Retour” interpreting thus means that one interpreter works both from language
A into language B and from language B into language A. Passive languages are

the ones interpreters work from, but not into.**

In a meeting, various language regimes are possible. A meeting with a “21-21
language regime” has 21 passive and 21 active languages (an active language is
the one that interpreters speak and interpret, a passive language is the one
spoken by participants.) In the EU institutions this means that all the official
languages are interpreted into all the official languages. Such a language
regime is called complete and symmetric. “Symmetric regime” means that
interpretation is provided into and from the same languages. While “complete
regime” covers all the official languages, “reduced regime” provides

interpretation from less than their full number. When more languages are

?! The Joint Interpreting and Conference Service,

http://europa.eu.int/commy/scic/translation/index_en.htm
22 The Joint Interpreting and Conference Service,

http://europa.eu.int/commy/scic/translation/index_en.htm
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spoken than interpreted, an “asymmetric regime” is in place. When a meeting
has a “21-3 language regime”, participants speak all the official languages but
interpretation is only provided into 3 languages (English, French and German).
A meeting where participants speak English, Latvian, Lithuanian and Polish but
interpretation is only provided into English and Polish has a 4-2 language

. . . . 2
regime. It is a reduced asymmetric regime.”

Before the 2004 enlargement, the SCIC cost taxpayers about 30 cents per
citizen per year. Together with the interpreting services of the Parliament and
the Court of Justice, the interpreting service of the Commission cost the EU

citizens approximately 50 cents per year.**

6. Status of the English Language: A Single Working Language?

The translation and interpretation machinery maintained by the EU is a clear
proof of its attempt to protect and support linguistic equality as well as
linguistic diversity within its borders. All the official documents must be
translated into all the official languages, and interpretation into all of them must
be provided at all the official meetings. However, the “less official” documents
and the “less official” meetings usually have to be satisfied with just a handful
of working languages. Moreover, there is a tendency to simplify

communication completely and to use a single working language — English.

The idea of using English (officially or unofficially — in the end it does not
really make any difference as English is used regardless of its status) as a single
working language of the EU provokes a lively discussion among linguists but

also in political, legal, cultural and economic circles. Political, legal, cultural

2 The Joint Interpreting and Conference Service,

http://europa.eu.int/commy/scic/translation/index_en.htm
 The Joint Interpreting and Conference Service,

http://europa.eu.int/commy/scic/translation/index_en.htm
54


http://europa.eu.int/comm/scic/translation/index_en.htm
http://europa.eu.int/comm/scic/translation/index_en.htm

and economic — these adjectives can also be used to summarise the arguments

of the advocates of the idea on one side and its opponents on the other.

Advocates of English as a lingua franca in the EU argue that English can
indeed serve as a communication tool, and that it has a power to unite rather
than divide.”” By enabling understanding, they say, it loses the link with its
original users and becomes a neutral communication medium. They also
suggest that the “ownership” of a lingua franca is in fact transferred from its
native speakers to its non-native speakers. As a consequence, its non native
speakers develop the facility of utilising and modifying it just as native
speakers do.”® New national, regional, local and individual characteristics of its
non-native speakers are thus added to a lingua franca, making it less

exclusively associated with its original users.

English has already been used as a lingua franca — both globally and regionally.
In Europe, it is foreign language number one (French and German follow, but
the figures for these languages are significantly lower) and the majority of
Europeans tend to give it preference over any other language when
communicating with foreigners. Europeans find English the most useful
language (almost 70 % of them), French and German being also considered
useful, but only by approximately 35 % and 25 % of Europeans respectively.
Besides, it is the most commonly taught foreign language (almost 90 % of
pupils learn it), French is learned by around 30 % and German by less than 20

% of pupils in Europe.”’” In addition, English as an international language® has

» HOUSE, J. 4 Stateless Language that Europe Must Embrace, The Guardian Weekly,

http://www.onestopenglish.com/Culture/DEBATE, 18/04/01
* HOUSE, J. A4 Stateless Language that Europe Must Embrace, The Guardian Weekly,

http://www.onestopenglish.com/Culture/DEBATE, 18/04/01
*” EUROBAROMETER: LANGUAGES OF EUROPE

http://europa.eu.int/comm/education/policies/lang/languages/index_en.html
 INTERNATIONAL LANGUAGE: Varying Concepts — Universality and Flexibility, Neutrality.

http://nationmaster.com/encyclopedia/International English
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more non-native speakers than native ones and thus reaches towards cultural
neutrality — it has been used in academic and scientific fields without any

specific cultural connotations for decades.

On the other hand, the idea of English becoming a lingua franca has been
rejected just as ferociously as it has been supported. Its opponents point out
mainly the issues connected with non-discrimination laws within the EU and
their implications. If some EU representatives can use their mother tongue
when expressing their views and some cannot, there is an obvious and serious
breach of laws which guarantee the equality of the EU representatives. In
addition, as the EU citizens are expected to take part in the development of the
EU, they must be provided with sufficient information related to all the legal,
political or social affairs of the EU. As a result, all the information produced by
the EU institutions must be available in all the official languages of the EU and
an equitable language policy can only be achieved by using all the official
languages. There are also arguments that the use of English as a single working
language might severely affect the vitality of other European languages,
although the extended use of English has not “killed off” any of the European
languages yet. Supporters of multilingualism in the EU further state that
language equality and language diversity are important principles and should
not be abandoned. They are viewed as prerequisites of European co-operation
and integration and their absence would have a severe impact on European

identity.

Solution, in my opinion, will not be reached easily — less difficult issues than
this take the EU decades to settle. Most probably, a single language for Europe
will not follow a single currency, despite the financial or procedural advantages
it could possibly bring. I am convinced that democratic principles will not
allow a shift from using all the official languages to using just one of them, and

formal equality will remain a cornerstone of European identity. Nevertheless,
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the process of exclusive use of English within the EU institutions and
subsequent marginalisation of other European languages has already started. I
am sure that those EU representatives who strive to reach common decisions
and need to find a communication medium do not look upon English as a
“killer” language — they simply use it, regardless of all the debates that such a

step provokes.
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Resumé

Eurépska unia je Specifickou nadnarodnou entitou, ktoru charakterizuje
mimoriadny stupen integracie a kooperacie jej jednotlivych ¢lenov. Na rozdiel
od inych medzinarodnych organizacii vytvara legislativu, ktora je zavdzna tak
pre &lenské staty EU, ako aj pre pravnické a fyzické osoby spadajice do ich
jurisdikcie. V zadujme informovanosti a pristupnosti legislativy pre vsetky
pravne subjekty EU su eurépske ingtiticie povinné vydavat oficialne
dokumenty vo vietkych oficialnych jazykoch EU. Zastupcovia jednotlivych
¢lenskych statov EU maju pravo vramci eurdpskych institacii pouZivat
oficialny jazyk svojej krajiny — pri rokovani, diskutovani, hlasovani, ako aj pri
pisani &i CGitani. Tento rok prekrodil pocet oficialnych jazykov EU &islo
dvadsat’ atato skutoCnost vyznamne ovplyvnila fungovanie eurdpskych
ingtiticii —narast poétu oficidlnych jazykov EU z 11 na 21 predstavuje tak
finan¢né, ako aj organizacné bremeno (maSinéria potrebnd na prekladanie
a tlmo&enie v ramci ingtitacii EU zamestnava viac pracovnikov ako akykol'vek
iny organ spodobnym zameranim na svete). Existuju tivahy o zavedeni
obmedzeného poctu pracovnych jazykov (mohli by nimi byt anglictina,
francuzstina a nem¢ina), ale aj o pouzivani jediného pracovného jazyka —
angli¢tiny. Verna svojim principom jazykovej rovnosti a jazykovej
roznorodosti je viak EU niitend hl'adat’ rieSenia vzniknutej situacie bez toho,
aby diskriminovala jednotlivych ¢lenov. Redukcia poctu pracovnych jazykov
by bez pochyb priniesla urcité zjednoduSenie a zlacnenie Cinnosti eurdpskych

institucii, predstavovala by vsak vyznamny zasah do principov fungovania EU.
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DEVELOPING SOFT SKILLS IN CROSS-CULTURAL
COMMUNICATION COURSE

Martina RutSekova

In recent years culture has become a much discussed topic in English language
teaching. Questions such as what constitutes culture, how to incorporate it into
foreign language programmes, whose culture to teach, how to teach it, the
relationship between language and culture have opened large discussions and
considerable research. The systematic field is relatively new and much of
literature is based upon author‘s experience with different cultures. Teachers

and trainers call for textbooks to be more theoretically backed.

Basically, there are two socio-economic processes underway why teachers
started to think about the language from a sociolinguistic perspective:
globalization and integration processes in Europe. Both of the processes are
ongoing and unprecedent in our history. Those people who do not understand
theses changes in the world can see foreigners as responsible for their
difficulties. This attitude may lead to negative stereotypes which are against
European and global cooperation. Such a transforming society requires grows
of foreign languages and innovative methods. Effective communication skills
across boundaries should be the inevitable equipment of future managers,

learners and individuals in this world often labelled as the global village.
This paper outlines one approach how to integrate culture and sociolinguistics

into English programmes for managers and learners who prepare themselves

for the international mobility.
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In context of this a course a several notions, theories and definitions have been
taken into consideration: culture, cultural awareness, cross-cultural

communication, intercultural communication and organizational culture.

Culture 1 is understood as the Study of English speaking countries. In France
these courses are called Civilisation, Landeskunde in Germany, Civilta in Italy.
This culture is clearly defined by topics in textbooks such as life and

institutions, geography, history, arts etc.

Culture 2 has broadened its subject as a result of influences described above
called Behaviour culture. This notion is taken from the concept of social
anthropologists dealing with more fundamental human processes. The Culture
2 traces the patterns of behaviour, the social practices that bind a group together
including everyday life and interacting with others. Hofstede (1997) calls
Culture 2 as the software of the mind which distinguishes members of one
group from another. This notion covers a wide range of responses such as
perception, cultural awareness, culture shock and national culture. Most
cultural differences lie below the surface of one‘s cultural awareness. Cultural
awareness is described as sensitivity to see how another culture is different
from one’s own, to understand cultural differences on language use and
communication. Relationship between culture and language represents cross-
cultural communication which refers to the meeting of two cultures or two
languages across the boundaries of a nation or states whereas intercultural
communication refers to communication between people from different ethnic,

social, gender cultures within the boundaries of the same nation.

Relationship between culture and management determines organizational
culture. Hofstede (1997) defines it as the collective programming of the mind
which distinguishes the members of one organization from another.

Organizational culture is influenced by national culture. The main differences
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between them are in their different roles in the society. We want to stress that
managers are agents of the organizational culture, they should be culturally
well equipped if they want to work in a complex background of multinational

corporations.

To determine which topics, activities and skills should be included in the
course, the course designer must conduct a comprehensive needs analysis of the
specific purposes for which is to be course designed.

In our case, we have specified communication skills that managers and learners
need when working with members of another culture abroad. We have decided
to design the course in three modules: Modul 1, developing awareness skills as
the basis for the recognition of mental software, followed by Module 2,
practising language skills, and Module 3, exploring practicalities within

organizational culture.

As the training was conducted in a foreign language the aims were dual:
To acquire cultural fluency, linguistic sensitivity and ability to operate
knowledge and skills in real-time communication and in so doing to promote

language learning.

Module 1: Cultural awareness skills How to behave

Goal: To increase cultural awareness by exploring home culture and target
culture. To understand body language.

In this module the learners explored what constitutes the culture and analyzed
elements and layers of culture such as values, rituals, heroes, stereotypes,
culture shock.

Activities: First the learners focused on their home culture. By exploring their
own culture they acquire vocabulary with which they are able to describe
values, expectations, behaviours, traditions, customs, rituals and symbols

familiar to them. They were often surprised at kinds of things that constitute
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culture. They believe that the features of their culture are not “culture but
rather ,just the way things are.“ Once they know how to talk about their
culture, they are ready to discuss the issues of other cultures which is a higher
degree of intellectual objectivity. The nation manifests itself in values, norms,
heroes and rituals.

Cultural values were examined by popular proverbs or sayings, anecdotes, or
even jokes. However, using humour is a very sensitive issue in cross-cultural
communication, and it travels badly, especially in business area.

Cultural rituals we examined on the basis of traditions during funerals,
weddings, holidays, and festivals.

Culture shock: learners are sharing their experience with a teacher a
overcoming culture shock as a transition period on entering a new culture.
Heroes: examining the qualities of heroes, their uniqueness, innovativeness,
loyalty, may be exemplified through biographies of famous people (artists,
writers, inventors, scientists) who have contributed to the society.

Stereotypes are simplifications that sum up members of other groups or
cultures. Learners should know what stereotypes are and how they interfere
with communication. They discuss common impressions of nations.

We should point out the fact that stereotypes do not adequately represent
individuals. For a discussion the teacher may use visual media showing
members of the target culture.

Much in communication is conveyed by nonverbal communication.
According to research, 60 % of communication is done nonverbally. Using
body language like eye contact, facial expressions, gestures, posture, hand
movements show whether we are nervous, confident or defensive. A specific
dimension of nonverbal communication is proxemity suggesting guidelines for
special distances, e. g. in personal distance, intimate distance or social-public

distance.
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Activities: Learners are questioned how these nonverbal communication
patterns are different from those of their culture and how they can be
interpreted, or how they can be misunderstood.

Analyzing culture in this way should lead to a change manifested by tolerance
and understanding. At the end of this module learners realized that both English

and business belong to an international category but culture is not international.

Module 2: Language skills How to speak effectively

Goals: To explore constituents of human speech. To understand the role of
English as a Lingua Franca. To practise stylistic layers of English through
socializing.

Activities: In this module learners explore communication as a dynamic
process with its constituents: sender-receiver, listening, creating energy,
identifying potential barriers in speech. They analyze communication patterns
of partners and their delivery of speech: whether the people speak linearly and
systematically, or if their communication is emotional, not well organized.
They also deal with issues of establishing a communication goal (to sign
a contract) and influence of the context. In specific cases they could observe
how oral or written culture can affect communication.

In acquisition of English, it is important to understand the role of English as a
Lingua franca which serves as a medium in the international communication
of non-native speakers. They have their home culture, their own national
identity. Using English as a Lingua franca, non native speakers do not need to
negotiate the culture, because there does not exist anything such as
international culture. We should also point out that English as a Lingua Franca
has become the official working language of the EU, and this kind of
international English is more often used in the global business environment
than native English.

Activities: It is necessary to introduce learners to varieties of international

English. One requirement for course books should be English for international
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communication. These course books introduce many versions of non-native
English and their usage. We concentrate mainly on listening comprehension
because of the foreign accent and differences in vocabulary.

Varieties, styles and social layers of native English: It is important for
learners to understand that social factors also affect how English is spoken.
Using language appropriately to the social context requires linguistic sensitivity
without which communicative competence is incomplete. In business
communication partners also have to negotiate their social skills.

Activities in this phase we focuse on practising stylistic layers of vocabulary,
interpersonal skills through socializing in specific situations for example, how
to be diplomatic in expressing disagreement, showing a shock, avoiding taboo
topics, speaking politely. All these situations are closely associated with a
paradigm of behaviour. It is necessary to introduce learners the official style

and stylistic layers of vocabulary acceptable in various social interactions.

Module 3: Cognitive skills How to act

Goals: To explore organizational culture and communication in management
operations. Learning to solve problems and situations where participants have
different cultural background.

Activities include studying management styles in different countries, exploring
organizational culture. Learning to cope with organizational culture is
supported by the fact that lack of knowledge and information in this field may
lead to different attitudes and behaviour, which may result in serious
misunderstandings or even failure of a business deal. Each organization prefers
its values, norms and identity manifested by specific symbols. These symbols
are visible in their logo, slogans, uniforms and colours. Organizational culture
is influenced by national culture and has many dimensions such as power
distance, collectivism versus individualism, femininity versus masculinity,
long-term and short term orientation in life, monochronic and polychronic work

handling, time orientation, high context or low context culture, doing and being
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culture. Considering whether the potential partner belongs to above mentioned
categories, the managers should prepare accordingly. Organizational culture is
described in business protocols and cultural manuals which deal with foreign

business practices and social customs.

Problem solving activities and case studies are especially useful activities in
this module as they engage learners linguistically and cognitively, and require
to negotiate solution entirely in English. Learners are introduced how to look at
problems and analyze situations where participants have a different cultural
background. This process does not find a solution, but encourages learners to
look at a problem from multiply perspectives. Learners are encouraged to share

their personal experiences during their internship abroad.

Conclusion: Mastering cross-cultural skills is important for managers, learners
and individuals who wish to take full advantage of job opportunities in global
business. Once they are aware how culture determines our lifestyles and
communication, they reach a higher degree of understanding different cultures.
Consequently, they can create good relationships which can speed up
cooperation and profit of their business.

The role of ESP teachers is also increasing; they have become agents of
progressive trends often based on interdisciplinary approach. They understood
that culture is a powerful phenomenon without which the language acquisition
is incomplete.

It has been proved in the words of N. Wadham (1995, p. 35), “the cultural
dimension of language learning should not be simply reduced to background
studies. We have reached high levels when the study is integrated into language

instruction in a new productive way. It is more advanced learning.”
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SOME ASPECTS OF THE ORAL PERFORMANCE
DEVELOPMENT

Zuzana Strakova

The change of the school-leaving exams — New Maturita — disclosed deep
problems and deficiency in the oral proficiency of our secondary school
learners. Oral part of the Maturita Exam has been traditionally viewed as the
demonstration of well-memorised texts and the ability of a student to reproduce
the material. However, the new system based on the criteria of the Common
European Framework challenged all these views and the teachers as well as
students themselves are facing a crucial question “What does it mean to be

efficient in speaking?”’

Being an efficient user of a foreign language requires the ability to receive the
message in the foreign language as well as produce some language in a way
that it is comprehensible to the recipients. This production can be conducted by
two ways: spoken and written. Although there are many aspects in which these
two skills differ there is something that they have in common. It is the necessity
for a user of the language to be equipped with certain knowledge about the
basic rules for speaking or writing, basic knowledge of grammar, vocabulary,
and language functions. This knowledge, however, will not be enough. The
efficient user needs also some skills in putting that knowledge in practice. It
cannot be anticipated that the skills will be developed alongside with the
knowledge. Although various researches confirm that speaking is a priority for
many language learners, and for some the ability to carry out the conversation

in English even equals the language communicative competence, the teacher
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needs to provide sufficient space for such skill-development in order to make
sure that students will be able to master the developmental process within their

own capacities.

The Development of speaking skills, however, is a complex issue. We have to
understand that in speaking performance students demonstrate not only their
linguistic readiness (ability to use the language) but also their psychological
readiness (willingness to take active part in interaction). The latter implies that
students feel secure about the environment, the subject matter, the teacher and
classmates as well as themselves (Maslow’s pyramid of needs) and are aware
of immediate aims or purposes of the classroom activity. Moreover, the
learner’s speaking performance will be also affected by what Nunan (1991, p.
47) names “interlocutor effect” which is the way that a person (interlocutor)
speaking to the student has on his/her behaviour or speaking performance.
Students might find it easier to speak to some students (interlocutors) while

other students might block the fluency of their speaking performance.

Fluency in speaking means “responding coherently within turns of the
conversation, linking words and phrases, using intelligible pronunciation and
appropriate intonation, and doing all of this without undue hesitation. This
implies that speakers can interpret and assess the meaning of what they hear
and formulate appropriate responses.” (Hedge, 2001, p. 261) Fluency has
become one of the main goals of communicative-oriented teaching for the
development of speaking skills. On the other end of continuum we would find
the focus on accuracy which was typical as a prime goal for more grammar-
oriented teaching and meant the focus on the correct language at all language
levels. Nowadays there is a tendency to apply both fluency and accuracy to any
language course but teachers would focus on them depending on the approach
they have selected and the nature of the task itself.

68



Besides the fluency/accuracy distinction it is important to create space for the
development of contextual appropriacy which means that “the language
chosen for a particular message will depend on the setting, the relative status of
the participants, and their role relationship” (Hedge, 2001, p. 261). Students
need to become aware of the necessity to select the register which is

appropriate in a given situation.

However, there are other conventions which need to be respected if the
communication act is to be successful — especially when the participants do not
share the same cultural background and the same schemas or schemata (the
acquired socio-cultural knowledge we achieve when we are socialized into a
certain culture). Cook (1997, p. 86) defines schemas as “a mental
representation of a typical instance. Schema theory suggests that people
understand new experiences by activating relevant schemas in their minds.
They then assume, unless there is evidence to the contrary, that the new
experience conforms to their schematic representation. Schematic processing
allows people to interpret new experiences quickly and economically, making
intelligent guesses as to what is likely, even before they have explicit

evidence.”

These conventions cannot be taken for granted and students should not only be
aware of them but also have a chance to practise them so that they avoid a clash

between their expectations and the actual mode of the conversation.

Students, therefore, should consider, as a part of their sociolinguistic
competence, such important issues as:

.. how formal they need to be...

.. what kind of language they need to use ...

.. how loud their voice should be ...

.. how close they should stand to the other person ...
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... how to start, maintain and close the conversation ...

... what modes of negotiations to use ...

There are also other aspects present in a successful interaction through which
students demonstrate how competent they are in the strategic management of
the interaction. These aspects include:

®  turn-taking:

This term refers to the way in which participants in conversations get their
chance to speak. They do this by knowing how to signal verbally or visually
that they want a turn or by recognising when other speakers are signalling that
they want to say something,

e interaction with an audience:

Our speaking proficiency is also represented by the way we are able to address
the specific audience and to react accordingly.

e structuring the discourse of speaking:

If we want to be understood — especially in presentations — we need to use
phrases which highlight to the listener important ideas. (The important thing to
remember is.... To begin with /And finally...What I mean is ...)

e compensation strategies:

Learners of a foreign language will frequently face difficulties in expressing
themselves or in comprehending others. It is, therefore, necessary for them to
be equipped with a basic “survival strategies kit”, which might include the
improvising, discarding, avoiding, foreignising, paraphrasing, miming of a

word, clarification techniques as well as thinking-time techniques.

With respect to speaking in the classroom the same principles as those in real
life apply. One of the most important conditions for our learners to speak is to
have a good reason for speaking. We cannot expect the learners to speak just
because their teacher desires so. This seems to be one of the biggest challenges

teachers face in connection with the speaking skills. In comparison with the
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first language acquisition where the child spends one or two years just
observing and listening to the parents with occasional attempts which are
welcome whatever they might sound like, the learner of the foreign language is
expected to speak — preferably with minimum mistakes — from the first day in
the classroom. Teachers frequently offer no time for absorbing and listening to
the target language at all. This seems to be the crucial condition if one is
supposed to master the language — to be provided a high quality input. By the
term high quality input we understand various language samples repeatedly
presented to the learner at both levels of input — comprehensible as well as

finely tuned.

Types of speaking performance will vary depending on the student’s level of
proficiency. Brown (2001, p. 271 — 274) describes several categories of oral
production that teachers might expect students to carry out in their classrooms:
1. imitative type,
2. intensive type,

. responsive type,

3

4. transactional type (dialogue),
5. interpersonal type (dialogue),
6

. extensive type (monologue).

When teaching speaking skills teachers can use two approaches (Richards,
1990) — direct and indirect. When using an indirect approach teachers simply
involve students in various types of speaking activities such as debates,
discussions, role-plays or problem-solving situations. These offer students
space for acquiring conversational competence and practising speaking skills in
meaningful tasks. A direct approach involves the focus on certain parts of
speech, specific phrases or words (gambits) which hold certain meaning or
function in the language. Richards (ibid., p. 79) provides a list of features of

conversation which can become a focus of the classroom practice:
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how to use conversation for both transactional and interactional purposes,
how to produce both short and long turns in conversation,

strategies for managing turn-taking in conversation, including taking a
turn, holding a turn, and relinquishing a turn,

strategies for opening and closing conversations,

how to initiate and respond to talk on a broad range of tropics, and how to
develop and maintain talk on these topics,

how to use both a casual style of speaking and a neutral or more formal
style,

how to use conversation in different social settings and for different kinds
of social encounters, such as on the telephone and in informal and formal
social gatherings,

strategies for repairing trouble spots in conversation, including
communication breakdown and comprehension problems,

how to maintain fluency in conversation through avoiding excessive
pausing, breakdowns, and errors of grammar or pronunciation,

how to produce talk in a conversational mode, using a conversational reg-
ister and syntax,

how to use conversational fillers and small talk,

how to use conversational routines.

As Hedge (2001, p. 273) notes “the success of an indirect approach will depend

on

such factors as whether input provides examples of conversational

strategies, whether speaking activities generate useful practice, and whether

individual students get opportunities to practise within activities.” And on the

other hand “the success of a direct approach will depend on whether students

are able to transfer the strategies they practise in more controlled-focused

activity to fluency activities.”(ibid)
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Speaking activities are frequently based on some kind of input whether read or
heard and can be used at various stages of the lesson in connection with the
development of other language skills:

e asalead-in activity (e. g. pre-reading/listening/writing discussion),

e as a follow-up activity (e. g. discussion after reading/listening to a text).
Depending on what the teacher wants to focus on, there are two types of

classroom speaking activities: accuracy-based and fluency-based activities.

1. Accuracy-based practice — sometimes referred to as controlled practice
offers the space to make the first language encounters and try to produce a new
piece of the language in a relatively safe, limited context where they do not
have to worry and think about many language aspects but they can focus on one
element only. Activities focused on accuracy practice should keep to certain
principles (Hedge, 2001, p. 273):

e  Contextualised practise — which offers to students contexts based on a real
possible situation. For instance, in presentation of the present continuous it
is not enough to limit oneself to the practice of describing what someone is
doing at the moment since it is not common to give a running commentary
on what is happening in real life but it is necessary to take a step further
and demonstrate how the tense works in situations in which students might
actually use it (answering a telephone question “Hi! What are you
doing?”). Otherwise students will be good at using the tense only within
grammar-exercise contexts and will not use it with ease in a
communicative activity.

e  Personalising language — should enable students to express what they want
to say, which is what they need the language for. If the learning experience
is made personal, it is more memorable which means more valuable for
learners from the long-term perspective.

e Building awareness of the social use of language — and practising these

essential features. This should make students sensitive towards appropriate
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social behaviour and the accompanying language. As Hedge (ibid., p. 275)
notes the “failure to conform to social convention about e. g. how to close
a conversation can cause offence as there is a tendency to see the cause as
stemming from interpersonal rather than language problems.”

e Building confidence — and ease that should enable students to use the

language automatically and quickly react in a situation.

Typical examples of accuracy-based activities are oral drills. They offer to the
student intense practice within a limited context which might be relatively safe
especially for a beginning learner. Although they are usually considered not
particularly popular, monotonous and not creative, it is a possible to make them
lively, funny and attractive for learners. Young learners, for instance, like
learning rhymes which are basically drills by nature. Adding a tune to a drill
can make drills more interesting (jazz chants) and drills can also be turned into
a game. Students can be limited in their choice depending on what areas they
are supposed to practice.

Hubbard et al. (1993) mention several types of drill exercises, e. g.:

e  mini-dialogue drill,

e  question drill,

e  cexpansion drill,

e  substitution drill,

e situational drill.

Another type of accuracy-based practice can be information gap activities.
These are activities in which one student knows something that the other
student does not know and their task is to share the information to reach some
outcome. Rees' perceives a gap in a wider sense and distinguishes various types

of gap:

" REES G. Find the gap - increasing speaking in class. [online]. [s.a.]. [2004-09-19].
<www.teachingenglish.org.uk>
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e  The information gap
e  The experience gap

e  The opinion gap

e  The knowledge gap

These activities are very effective since they are usually done in pairs or small
groups which means that the student’s performance is not exposed to the
whole-class audience and students, therefore, have a tendency to speak more

freely without being too worried about mistakes.

2. Fluency-based practice — offers the space for the learners to focus on
conveying the message rather than on the form of the language. These activities
simulate real communication in which speakers (or writers) try to say
something meaningful. In other words, they have a communicative purpose and
use all language tools they have at their disposal. Listeners (or readers) try to
understand the message. This means they show an interest in learning the
content of the message and are able to process a variety of language (Harmer,
1991, p. 48). Communicative or fluency-based activities, therefore, aim at
getting students to interact in order to exchange this message. Information gaps
are an inevitable part of communicative activities, however, in comparison with
accuracy-based practise, there are other features present such as the choice of
what to say as well as the feedback possibility.

Typical examples of communicative activities are discussions, debates, role
plays, simulations, problem-solving activities, and a variety of pair activities,
puzzles, quizzes, drama and task-based activities.

As long as the aim of the teacher is to get students to communicate it is
necessary to provide sufficient space for students to interact. The teacher
should disappear from the centre of attention as soon as possible. Scrivener
(1994, p. 68) suggests the following procedure for running a communicative

activity:
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1. Teacher introduces and sets up activity (teacher centre-stage).
2. Students do the activity (teacher out of sight, uninvolved).
Teacher gets feedback, does follow-up work, etc. (teacher centre-stage

again).

Speaking activities which are organised for the whole class — such as

discussions — may sometimes bring several problems such as:

e not enough space for all students,

e some students dominate — usually extroverts or students with higher level
of proficiency,

e students talk off the subject,

e students are hesitant to speak at all,

e discipline problems — too much noise, insults, showing disrespect,

¢ no knowledge, prior experience or interest in the topic,

e the teacher’s participation.

It is, therefore, useful to structure discussions in a way that would maximise the

student’s activity and participation. One possibility is a pyramid discussion in

which students get enough time to think about the topic starting with their own

reflection which is followed by discussion in pairs and later groups.

Another possibility for generating speaking interest in the classroom is a role-

play activity in which students are delegated certain roles (e. g. on cards) and

they have to behave accordingly. There is frequently a problem which students

are supposed to solve. Jeremy Harmer (1991) proposes that the role-play should

be used in classrooms for the following reasons:

e It's fun and motivating.

e Quieter students get the chance to express themselves in a more forthright
way.

e The world of the classroom is broadened to include the outside world —

thus offering a much wider range of language opportunities.
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Moreover, role-plays provide the space for rehearsing how to act in situations
which students can experience in an English-speaking country. While role-
plays are usually quite popular, especially because a pair or a group is a safer
environment for speaking than the whole-class audience, we have to be aware
of the fact that some students might have problems with identifying with their
role especially if the roles they are supposed to take on are far from their
reality. The teacher, therefore, has to be careful “who’s playing who” but if the
students do not respond with enthusiasm it is necessary to replace a role-play

with another, more authentic, activity.

Speaking activities like describing, discussing, and telling stories are more
likely to be interesting for learners if they have a clear outcome. Nation (1989,

p- 25) lists typical outcomes for speaking activities as the following:

a. Providing directions: This involves giving a set of directions that others
must follow in order to draw something, build a model, or follow a route on a

map.

b. Completion: Typical activities include orally completing a picture or a
picture story, and describing the consequences of actions, or the reasons for
them. Learners can be required to use factual knowledge, opinion, or their

imagination to do the completion.
c. Ranking, ordering or choosing: Learners are given a list of items and they
have to order them or choose from them as a result of agreement among the

learners.

d. Listing implications, causes or uses: These activities often make use of

‘brainstorming’, where learners think of as many possible answers without
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being critical about the suggestions. The outcome is as comprehensive a list of

possibilities as the students can come up with.

e. Matching, classifying, distinguishing: These involve the search for

similarities and differences, and then decision-making is based on the results.

f. Data gathering: Learners seek information from other learners or other

people. The most typical exercises are the interview and the oral questionnaire.

g. Problem solving: The problem may be presented either in written or spoken

form.

h. Producing material: Speaking activities of this type include preparing a
radio programme, preparing to perform a play, preparing for a debate, and
producing some written work. The speaking activity occurs as a means to

achieve a goal which may also involve speaking, but need not do so.

There are many other factors which influence the success or the failure of a
foreign language speaker. However, as can be seen from the article it is
necessary to implement it into the school system if we expect that the students
— especially at the school leaving exam — should perform as skilled

communicators in a foreign language.
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KOMUNIKATIVNY PRINCIP A VYUZITIE DISKUSIE
PRI NACVIKU JAZYKOVYCH ZRUCNOSTI
DOSPELYCH STUDENTOV

Jana Savelova

Nasa spolocnost’ sa nachadza v dobe plnej zmien anovych prudov
ovplyvitujucich smerovanie vsetkych oblasti 'udského Zivota, a teda aj oblast’
edukacie. Slovenska republika sa uspesne zaclenila do vyznamnych eurdpskych
spolocenskych §truktir, ako si Europska tnia a NATO, s ktorymi s spojené
mnohé nové tendencie nielen v oblasti hospodarstva krajiny, ale i v oblasti vedy
a vzdelavania. Do popredia vystupuje Coraz viac potreba kvalifikovanych
pracovnych sil, ¢asto spojend s vysokymi narokmi nielen na technologicku,
odbornu, ale aj na jazykovt uroven uchadzacov.

Dynamicky rozvijajici sa trh prace nuti dospelych zapajat sa do
systému celozivotného vzdeldvania vratane cudzich jazykov. Podla Sveca
(2002) sa v ramci celozivotného vzdelavania prejavuju hlavne individualne
aktivity ako sebavzdelavanie a sebarealizacie, o sa povazuje za celozivotné
ucenie sa. Je nevyhnutné, aby sa pri uceni (zo strany dospelého Studenta) a pri
vyuéovani (v stvislosti s vyucujucim) vyuzivali ¢o najefektivnejSie vyucovacie
metody, ktoré su schopné pripravit’ pracovnikov na beznu komunikéciu v
cudzom jazyku. Je potrebné naucit dospelych uspeSne komunikovat, to
znamena pouzivat' jazyk efektivne a tvorivo za ucelom dorozumenia sa v
cudzej reci.

Je zrejmé, ze k plynulému rozvoju komunikativnej schopnosti
prispievaju najmé aktivity, ktoré sa svojou podstatou najviac podobaju realnej
komunikacii, teda poskytuju Studentom prilezitost’ vyuzivat cudzi jazyk v

situaciach, s ktorymi sa mozu stretnit’ v beznom zivote. Takéto a im podobné
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aktivity nazyvame odborne komunikativnymi aktivitami, medzi ktoré patri i
diskusia.

Ur (1993, s. 2) povazuje diskusiu za najprirodzenejsi a najefektivnejsi
sposob nacviku komunikacie v cudzom jazyku. Ide o navodenie problému
spolu s verbalnou vymenou myslienok. Ur chape diskusie SirSie, od
jednoduchého kladenia otazok a hladanie odpovedi, cez zazitkové situacie
rolovych hier, az po komplexnejsie politické a filozofické debaty.

Pri aplikovani diskusie do vyucovaciecho procesu pre dospelych
Studentov je potrebné mat’ na paméti na jednej strane ich $pecifika, teda sposob
akym sa ucia dospeli, ich mentalne, emocionalne a socidlne pozadie a na druhej
strane odbornost’ dospelého Studenta a Struktiru jeho potrieb.

Lojova (2005, s. 38) formuluje principy, ktoré vedu k postupnej
automatizacii nauceného: ,,Z psychologického a pedagogického hladiska je pri
postupnej automatizdacii vhodné postupovat od konkrétneho k abstraktnému, od
blizkeho k vzdialenejsiemu, od znameho k neznamemu. Pri precvicovani noveho
javu by mali Studenti najprv rozpravat' o tom, co prave vnimaju zmyslami,
postupne o vzdialenejsich javoch, kde sa opieraju o svoje predstavy a az
nakoniec o narocnych abstraktnejsich témach, pri ktorych uz musia pozornost
zameriavat na svoje myslienky a nie na vytvaranie gramatickych foriem.*

Takyto postup je mozné dodrzat’ aj pri komunikativnej aktivite akou je
diskusia, avSak za predpokladu, ze pracujeme so skupinou dospelych studentov,
ktori dosahuju priblizne rovnaky stupen jazykovej kompetencie a maju rovnaké
cielové zameranie, t. j. zlepsit’ svoje komunikativne schopnosti v konkrétnom
odbore, vktorom pracuju. Ako priklad moézu posluzit skupiny dospelych
Studentov, ktorym zamestnavatelia priamo zaclenuji jazykové vzdelavanie do
systému dalSieho odborného vzdelavania. Zamestnavatelia ocCakavaju, ze
pracovnik zlepsi svoje konverzacné schopnosti priamo vo svojom odbore, bude
schopny reprezentovat, ¢i prezentovat svoju firmu v cudzom jazyku na

medzinarodnych konferenciach, vystavach, poradach a podobnych férach.
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Za predpokladu, Ze pracujeme so skupinou Studentov s vysokou
motivaciou, ktorych cielom je zlepsit' svoju jazykoviu kompetenciu v danom
odbore, bude prvoradym ciel'om pedagoga zistenie potrieb Studentov a nasledne
volba metodickych postupov. V nasom prispevku sa nebudeme podrobnejsie
zaoberat zistovanim stupiia jazykovej kompetencie, ale vychadzame
z predpokladu, Ze uzZ mame vytvorené skupiny podla stupiia znalosti jazyka a
zameriame na len druhy krok, t. j. vol'bu metodického postupu.

Po zmapovani potrieb Studentov, napr. pomocou dotaznika, presne
zistime, ¢o Studenti od konverza¢nych hodin ocakavaju. Pri zostavovani otazok
berieme do ivahy nasledujiice okruhy, ktoré povazujeme za rozhodujuce pre
cieleny nacvik ustnej komunikativnej kompetencie:

— profesijné informacie o Studentoch,

— sti¢asntl troven ovladania jazykovych zrucnosti,
— kratkodobé ciele vzdelavania,

— dlhodobgé ciele vzdelavania.

Cielom zistenia potrieb Studentov je ziskanie dostatku informacii pre
zostavenie uebného planu. A navyse, ak su Studenti zainteresovani do tvorby
ucebného planu, posiliiuje sa ich motivacia k §tadiu a pocit zodpovednosti k ich
vlastnému S$tadiu. V suvislosti s diskusiou navrhujeme pouzitie nasledovnych
tém, ktoré povazujeme za kl'icové pre tvorbu otazok do dotaznika pre zistenie
potrieb dospelych Studentov manazérov spolocnosti: — posluch a porozumenie,
— kladenie otazok a zistovanie informacii, — prezentacia rieSeni a podavanie
sprav, — interkultirna komunikéacia a jej rozdiely, — tvorba planov, — proces
rozhodovania, pripadne d’alSie okruhy, ktoré si Studenti vytypuji podl'a svojej
odbornosti  a konkrétnych komunikaénych potrieb. Kazda téma bude
definovana vyrokmi od jednoduchsich k zlozitej$im, aby Student mohol jasne
urcit, kde je jeho stiCasna pozicia. Napriklad pri procese rozhodovania Student
urci svoju poziciu podl'a nasledujucej skaly:

— som schopny v cudzom jazyku vyjadrit’ jednoduchu myslienku,

— som schopny v cudzom jazyku urobit’ jednoduchy navrh,
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— som schopny v cudzom jazyku podat’ navrh a zdévodnit’ ho,
— som schopny v cudzom jazyku presvedéivo zargumentovat svoje
rozhodnutie,

— som schopny v cudzom jazyku viest’ pracovné stretnutie.

Pri diskusii sa vSeobecne rozliSuji dva rozne metodické nastroje.
Tematicky orientovany pristup apostup zamerany na rieSenie uloh. Pri
tematicky orientovanom pristupe vyuCuje pedagdég prostrednictvom
tematickych doplnkovych textov, lexikalnych cviceni a umelo simulovanych
konverzaénych situacii. Tento postup je v§ak obmedzujici, nepovazuje sa za
dostatocne tvorivy, pretoze nuti Studentov parafrazovat’ predoslé vyroky alebo
myslienky.

Pri postupe zaloZzenom na rieseni uloh, vyberame prirodzené podnety,
napr. rieSime realne problémy firmy, pripadne aktudlny problém s dodavatel'mi
firmy, pripravujeme prezentaciu nového vyrobku firmy, tvorime vlastné
originalne postupy, ktoré prezentujeme v cudzom jazyku ¢lenom svojho timu.
Tento postup bude vhodnejsi pre skupiny, ktoré maju rovnaké cielové
zameranie v ramci rovnakej témy (napr. konverzacny kurz pre manazérov
urcitej vyrobnej firmy).

Diskusia je mimoriadne flexibilnou aktivitou amoze prebiehat’
Struktirovane na viacerych trovniach. Medzi jednotlivcami podskupiny
a medzi jednotlivymi podskupinami vramci celej skupiny. Je dodlezité, aby
pedagdg vtejto oblasti zabezpeéil vyvazenost. Byrne (1992) navrhuje
kooperaéné pouZivanie oboch typov, lebo sa vzajomne dopiiaju.

S oboma uroviami diskusie sa stretdvame aj pri praci s pripadovymi
Studiami. Tandlichova (2004) uvadza pouzitie diskusie do jednotlivych krokov
v procese vyucovania aucenia sa cudzicho jazyka prostrednictvom
pripadovych studii. Koopera¢né pouzivanie oboch typov je nevyhnutné. Aj pri
pripadovych stadiach sa najprv diskutuje vramci podskupin a v zaverecnej

etape vyucovacej jednotky sa rozvinie diskusia na generalizovanej urovni,
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pretoze si jednotlivé podskupiny navzajom prezentuji vysledky a diskutuje sa
o prijatych zaveroch jednotlivych podskupin. V ramci jednotlivych podskupin
sarozvinie spontanna diskusia. Po prediskutovani vSetkych moznosti vyzve
pedagdg Studentov, aby nasli najprijatelnejsie rieSenie (prva troven diskusie),
ktoré dokazu argumentacne obhajit’ pred ostatnymi Studentmi (druha uroven
diskusie).

Nase vnimanie diskusie ako nacviku oralnej komunikacie nie je
izolované od integrovania d’alSich zrucnosti, t. j. Citania, pisania a posluchu.
Stimuly pre podnietenie diskusie najdeme v rdéznych textoch, audio alebo
videonahravkach. Zakladnym predpokladom je existencia informacnej
medzery, ktora navodi diskusiu. Po vypocuti, precitani alebo odpozerani
stimulaénych materialov, pripadne pomocnych otvorenych otazok pedagdga,
dochadza k diskusii.

Vramci diskusie na oboch urovniach, pedagdg integruje nacvik
vsetkych d’alSich zru¢nosti. Posluch a pisanie su prirodzenou stcastou takto
chapanej dvojuroviiovej diskusie. Napriklad pisanie precviCujeme uz pri
primarnej diskusii v podskupine. V tejto faze Studenti zapisuju svoje vyroky,
navrhy, rieSenia. Inymi slovami, pripravia si pisomnou formou podnety, ktoré
potom prezentuju celej skupine — vSetkym vytvorenym podskupinam, v ramci
druhej trovne. Pisomne vyjadrené rieSenia posluzia opit ako podnet na
naslednti zaverecnu diskusiu. Aj precvi¢ovane d’alSej zrucnosti, posluchu je
prirodzene integrované do diskusie v oboch jej fazach. NavySe, je mozné
pouzit posluch s autentickou nahravkou k danej téme uZ v pociatoCnej
stimulacéne;j faze.

Uvahy o pouzivani diskusie pri vyudovani dospelych studentov sa tykaju
aj okruhu problémov tzv. miery ucasti. Ide o pracu v skupinach, ktora ma svoje
vyhody, ale vzdy je spojenda aj s urCitymi rizikami. Skupinova praca je
organizacne narocna, vznikaju skupiny silnejSich a slabsich Studentov,
aktivnej$i preberajii iniciativu, oslabuje sa kontrolnd uloha pedagodga. Za

optimalny pocet Studentov v jednej podskupine povazujeme pocet 4 — 5, a v
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ramci beznej dvadsat’¢lennej Studijnej skupiny maximalne 5 skupin. Ak su
podskupiny prili§ pocetné, alebo pocet skupin prili§ vysoky, jednotlivi Studenti
nebudi mat’ dostatok priestoru na prezentovanie svojich myslienok a nazorov.

Otazka, ¢i zvolit' lidra skupiny alebo ho nezvolit' zavisi od typu,
vyznamu aucelu aktivity. Pri diskusii moéze lider podskupiny sluzit ako
koordinator monitorujuci pracu ostatnych a pri druhej urovni diskusie, ako
hovorca prezentujici zavery celej skupiny. Pri takomto pristupe je vSak
potrebné lidrov striedat’ na kazdej vyuCovacej hodine.

Vo vSeobecnosti plati, ze primarnym cielom vSetkych ustnych
komunikativnych aktivit je zlepSenie plynulosti jazykového prejavu. Chybam
sa pocas diskusie neda vyhnut a je potrebné ich vnimat’ ako prirodzent sucast
komunikacie. Pedagdg preto zvazuje, kedy ma reagovat’ na chyby Studentov
promptne a kedy sa ma zamerat’ na presnost’ vypovede, pretoze v konecnom
dosledku obmedzi plynulost’ vypovede, dynamickost’ a integritu celej diskusie.
To vSak neznamena, zZe by mal absolutne ignorovat’ chyby. Chyby je mozné
korigovat’ diskrétne pocas diskusie, pripadne si ich pedagdg poznaci a vyjadri
sa knim po skonceni diskusie. Pri Studentoch so Specidlnymi profesijnymi
potrebami je navySe potrebné reagovat aj na terminologické chyby suvisiace
s ich odbornostou.

Na zaver je potrebné eSte raz zdoraznit’ niektoré psychologické aspekty
diskusie v stvislosti s dospelym $tudentmi. Uspesnost’ diskusie zavisi od
mnohych faktorov, medzi ktorymi sa ako dominantny javi typ osobnosti. Preto
by mal kazdy pedagdg uz pri uvedeni diskusie, ako komunikacnej aktivity,
striktne trvat’ na dodrziavani uréitych pravidiel, medzi ktoré nepochybne patri
schopnost’ pocuvat druhych, schopnost’ zapojit' sa do diskusie a schopnost

dodrziavat’ pravidla komunikacie.
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Summary

This paper deals with the role of discussion in teaching language conversation
classes and is focused on adult learners. As we live in a world wide
communication era and it requires people who understand and respond to its
impulses, discussion can be used as an overall training activity for
professionals. This activity is considered with regard to its two levels and in
combination and integration with other language skills, listening, reading and

writing.
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K PROBLEMATIKE ADAPTACIE NOVYCH
ANGLICIZMOYV V SYSTEME SLOVENSKEHO JAZYKA

Alena Stulajterovi

Uvod

Napriek existencii pomerne velkého mnozZstva starSej i novsej
odbornej literatury zaoberajucej sa prienikom inojazykovych prvkov do
jazykového systému slovenéiny poskytuje tato problematika svojim rozsahom
stale dostatok priestoru a podnetov na d’alsi vyskum. Jednym z nich je i oblast’
prieniku a adaptacie anglickych lexikalnych jednotiek do slovnej zasoby
slovencéiny, na ktoru sme sa zamerali v naSom prispevku.

Spoloc¢ensko-politické zmeny, ku ktorym v naSej spolocnosti doslo
v poslednom desatroéi, sa hlboko odrazili aj na vyvine slovnej zasoby
domaceho jazyka. Obnovenim a zintenzivnenim kontaktov so spoloc¢enstvami,
v ktorych tulohu svetového dorozumievacicho jazyka zohravala angliétina, sa
niekol’konasobne zvysil prilev anglickych lexikalnych jednotiek do slovenciny
takmer vo vSetkych oblastiach ludskej cinnosti. KedZe ide o proces
dlhodobejsieho charakteru, ktory neustale prebieha, a zavaznost’ jeho vplyvu na
slovni zasobu slovenciny a tym i na beznu jazykovlii prax je nesporne
vyznamna, zaujimalo nas, ako sa jazykovy systém i uzivatelia jazyka s tymto
procesom dokazu vysporiadat’ a aka je jeho sucasna povaha vzhladom na
adaptaciu prevzatych jednotiek, najCastejSie oblasti ich vyskytu a ich dopad na
priebeh komunikacného procesu.

Prudky narast poctu anglickych lexikalnych jednotiek, ktoré do slovnej
zasoby slovenciny prenikli v poslednych rokoch najmi prostrednictvom
masovokomunikacnych prostriedkov, sa dotkol prakticky vsetkych uzivatel'ov

jazyka. Tento jav svojim rozsahom vyrazne pozitivne i negativne ovplyviluje
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vyvin jazyka i priebeh komunikaéného procesu. Na jednej strane umoziuji
anglické lexikalne vypozicky pomenovat’ predmety a javy, pre ktoré neexistuje
sémanticky ¢i Stylisticky primerané domace pomenovanie, na strane druhej
vSak ich nadmerné a nevhodné pouzivanie méze v mnohych pripadoch
sposobit’ tazkosti v priebehu komunikacie.

Cielom tohto prispevku je zmapovat a zhodnotit' sucasny vplyv
lexikalnych kontaktov medzi anglictinou a slovenc¢inou na vyvin slovnej zasoby
slovenéiny z hladiska miery ich adaptacie v systéme jazyka a dopadu na
priebeh komunikacného procesu. Vzhladom na zavaznost a rozsah tohto
vplyvu si prispevok nekladie za ciel’ obsiahnut’ ho v celej jeho $irke a hibke, ale
prostrednictvom vysledkov parcidlneho vyskumu aspon ¢iasto¢ne priblizit’ jeho

charakter a dosledky.
1 Foneticka a ortograficka adaptacia novych anglicizmov

Co sa tyka fonetickej adaptacie novych anglicizmov, ak sa
v prevzatom pomenovani nachadzaji fonémy, ktoré slovenéina nepozna, je
pravdepodobné, ze sa prisposobia fonetickému systému slovenéiny, t. j. zmenia
sa na zvukovo najbliz§iu domacu fonému. Ruzicka (1950) uvadza niektoré

fonematické vlastnosti, ktorymi sa cudzie slova odlisuju od domacich:

1. zvlastne fonémy (v anglictine napr. pridychové p, t, k),
2. zvlastne skupiny foném,
3. neobvyklé zoskupenia spoluhlasok so samohlaskami (napr. d, t, n, 1 sa

pred e, i, i vyslovuju tvrdo)
4. neobvyklé skupiny hlasok na zaéiatku slova.
Anglické fonémy sa v slovencine najéastejSie adaptuji nasledovne:
anglické e v slovach scanner, selftaner, man, track atd’. na slovensku fonému
e, anglické top, mop, story, pop atd’. na slovenské o, koncové na -er v provider,
banner, trailer, anglické pridychové p, t, k, straca v slovencine pridych atd’.

Ako uvadza Katreniakova (2002, s. 7), za znak fonetickej adaptacie anglického
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slova mozno povazovat aj prisposobenie sa cudzieho slovného prizvuku
slovnému prizvuku slovenciny (na prvej slabike slova), zmenu kvantity
samohlasok (zvycajne nahradenie kratkej samohlasky dlhou), odstranenie
hlaskovych skupin, ktoré sa v slovencine nevyskytuju (training — tréning)
a zmenu neznelého s medzi samohlaskami na znelé z.

Ked’Ze slovensky pravopis je na rozdiel od anglického z prevaznej
Casti zaloZzeny na fonetickom principe, v procese ortografickej adaptacie sa
pravopis anglickych pomenovani spravidla prispdsobuje ich vyslovnosti. Inak
povedané, prevzaty anglicizmus mozno povazovat’ za ortograficky adaptovany,
ak sa jeho pravopisna podoba zhoduje s vyslovnostnou. To sa prirodzene tyka
pripadov, ked’ sa pdvodna ortografia slova liSila od jeho vyslovnosti. Existuju
totiz aj pripady, v ktorych ortograficka adaptacia nie je potrebna (resp. mozna),
pretoze pravopis a vyslovnost' sa viac-menej zhoduju: derby, surfing. Pri
niektorych anglicizmoch méze nastat’ opacna situacia — v KSSJ st zachytené
v pdvodnej pravopisnej podobe, vyslovnostne sa vSak prispdsobili: evergreen,
rock, country, boom.

Anglicky pravopis sa v slovencine spravidla adaptuje nasledovne:

Samohlasky:

a — ¢ (camping — kemping) ee — i (meeting — miting)

e — i (engineering — inZiniering) ou — au (scouting — skauting)

u — a (dubbing — dabing) ai — € (training — tréning)

y —j (yachting — jachting) 0a — o (skiboarding — skibording)
ie — 1 (briefing — brifing)

Spoluhlisky:

¢ — k (camping — kemping) s — z (sponsoring — sponzoring)

ck — k (forchecking — forceking) pp — p (skipping — skiping)

q — kv (aquaplaning — akvaplening) | bb — b (dubbing — dabing)

tch — ¢ (dispatching — dispecing) tt — t (fitting — fiting)

sh — § (shaping — Sejping) (Katreniakova, 2002, s. 7)
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K zaujimavému javu dochadza medzi anglicizmami, ktoré slovencina
prevzala uz davnejSie a ktoré sa stihli ortograficky prisposobit. Ide napr.
o slova bigbit, triler, Soubiznis, fanklub, plejbek, ktoré KSSJ uvadza v tejto
podobe, sucCasna jazykova prax vSak vo vicSine pripadov uprednostiuje
povodnu anglicku ortografiu, t. j. podoby bigbeat, thriller, showbussines,
fanclub, playback. Moznym dovodom tohto javu je fakt, ze hoci tieto slova
prenikli do slovenc¢iny uz davnejsie, v poslednych rokoch sa vyrazne zvysila
frekvencia ich pouzivania (paradox — zvyc¢ajne ¢im viac sa slovo pouZziva, tym
skor sa adaptuje), Co mohlo vyvolat' dojem, Ze boli prebraté len nedavno a
nestihli eSte prejst’ adaptaénym procesom. Samozrejme, pouzivanie povodnej
ortografickej podoby namiesto kodifikovanej adaptovanej moze v urcitych
komunikaénych situdciach svedCit’ aj o neznalosti jazykovej normy.

Anglicizmy, ktoré boli skutocne prevzaté len v poslednych rokoch, v
prevaznej miere eSte Uplne nepresli adaptacnym procesom a pouZzivaju sa v
povodnej podobe. Vicsina z nich nie je zachytena v poslednom vydani KSSJ,
mozno vsak predpokladat’, ze tlak jazykovej praxe spdsobi, ze v novom vydani

uz budt zahrnuté ¢i uz v pévodnej alebo adaptovanej podobe

2 Lexikalna adaptacia novych anglicizmov

Slovna zasoba je najdynamickejSie sa rozvijajiica jazykova rovina. Na
rozdiel od fonetickych alebo morfologickych zmien prebiehajii zmeny v lexike
jazyka neporovnatelne CastejSie a rychlejSie. Zmeny v lexikalnej rovine jazyka
spocivaju v pribudani novych lexikalnych jednotiek, ale stiCasne aj v ich Gstupe
zo sféry aktivneho pouzivania do okrajovych vrstiev slovnej zasoby. Pocet
novych jednotiek je pri tom vyrazne vyssi ako pocet jednotiek, ktoré zanikaji
(Dolnik, 1999, s. 86).

Prirodzenym doésledkom tohto procesu je migracia niektorych
pomenovani medzi jednotlivymi vrstvami slovnej zasoby. Z neologizmu sa tak

moze stat’ archaizmus, zcudziecho slova domace, zo substandardného
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Standardné a pod. Ur¢ité slovo moéze pri tom v zavislosti od kritérii ¢lenenia
slovnej zasoby patrit’ naraz k viacerym vrstvam.

Slovna zasoba sa obohacuje odvodzovanim, skladanim, skracovanim
a preberanim slov z inych utvarov a vrstiev narodného jazyka alebo z inych
jazykov. V sucasnosti sa do slovenciny dostava ovela viac slov preberanim
z cudzich jazykov ako tvorenim novych slov z vlastnych zdrojov. Niekedy
dojde k prepojeniu preberania a odvodzovania, z cudzich jazykov sa totiz
najCastejSie preberaju substantiva, ktoré potom podla potrieb jazykovej praxe
podliehaji procesu prechodu k inym slovnym druhom, ktory sa najcastejSie
uskutoénuje s uplatiiovanim domacich sufixov (Mistrik, 1985, s. 90).

Pozrime sa teraz blizSie na vztah novoprijatych anglicizmov
a jednotlivych vrstiev slovnej zasoby. Mozno predpokladat, Ze az na niekol'ko
prirodzenych vynimiek (archaizmy, historizmy, poetizmy a pod.) prenikaji
nové anglicizmy takmer do vSetkych okruhov slovnej zasoby. Samozrejme,
frekvencia ich vyskytu nie je rovnomerna, zatial' ¢o v niektorych vrstvach sa
vyskytuji skér vynimocne, vinych je ich vyskyt spolu s vyskytom inych
cudzich slov takpovediac pravidlom a charakteristickym znakom prislusnej
vIstvy.

Neologizmy — nové slova alebo spojenia slov, ktorych vznik stvisi
s rozvojom vedy, techniky atd. V podstate vsetky slova prevzaté zinych
jazykov vystupuju v prvej faze svojho vyskytu v slovnej zasobe domaceho
jazyka ako neologizmy, a to az dovtedy, kym neprejdu do aktivnej vrstvy slov,
kym nestratia priznak novosti. Spomedzi novych anglicizmov mozno sem
zaradit napr. wapovanie, palmtop, wearable computer atd’.

Terminy — pomenovania z jednotlivych uzko Specidlnych vednych
odborov, z oblasti vedy, techniky a narodného hospodarstva: pit stop, kliring,
homebanking, copywriter, cookies, firewall, by-pass, brainstorming atd’.

Profesionalizmy — pomenuvaji predmety aich priznaky spojené
sistym pracovnym prostredim, snejakou vyrobnou cinnost'ou, s istou

profesiou: upgradovat, sejvnut, downloadovat, spiker atd’.
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Internacionalizmy - lexikalne prvky vsystéme viac ako dvoch
europskych jazykov, patriacich k réznym jazykovym skupinam, z ktorych dva
jazyky su bezpodmienecne svetové: manazér, marketing, internet, e-mail, dzob,
teenager atd’.

Publicizmy — pojmové intelektualne slova z oblasti spolocensko-
politického Zivota, ktoré maji vyrazni frekvenciu v publicistickych
a reénickych prejavoch: lider, brifing, miting, brainwashing, lobing atd’.

Slang — sthrn hovorovych vyrazovych prostriedkov, ktoré pouzivaju
pri vzajomnom jazykovom styku prislusnici jednotlivych spolocenskych
skupin, ludia istého zamestnania astavu a l'udia, ktorych spaja spolocna

zaujmova ¢innost’: byt in, byt out, byt cool, byt high, joint atd’.

3 Morfologicka a slovotvorna adaptacia novych anglicizmov

Prevzaté slova svojimi vlastnostami ¢asto nezapadaju do paradigiem
preberajuceho jazyka, vstupom do jeho slovnej zasoby sa vSak obvykle
prisposobia aj jeho gramatickym kategoriam (pravdaze, nie vzdy okamzite

a uplne).

3.1 Substantiva

Z cudzich jazykov sa preberaju najCastejSie substantiva a hoci neexistuje nijaké
pravidlo, podla ktorého sa zarad’uju ku gramatickym rodom, z nasho vyskumu
vyplynulo, ze prevazna Cast novych anglicizmov sa v slovencine prirad’uje
k muzskému rodu. Zatial' ¢o pri vzoroch chlap a dub (prip. stroj) si prevzaté
pomenovania v zakladnom tvare zvycajne ponechavaju pdvodni podobu, t. j.
nepriberaju domaci sufix, pri vzore hrdina sa pévodny sufix -er zamiena za
domaci sufix -ista (porov. napr. angl. snowboarder a slov. snoubordista).
K zaujimavému javu doslo v pripade anglického slova surfer, ktoré bolo do
slovenciny prevzaté uz davnejSie v suvislosti s oznaCenim osoby muzského

pohlavia venujucej sa windsurfingu. V tomto pripade doslo k vyssie opisanému
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procesu zameny sufixov a vslovencine sa ustalila podoba (wind)surfista,
sklofiujuca sa podl'a vzoru hrdina. Predneddvnom vsak slovencina prijala slovo
surfer vo vyzname oznacujuicom osobu muzského pohlavia venujucu sa
prehliadaniu stranok v sieti internet, pricom nedoSlo k zamene povodného
sufixu za domaéci a slovo sa sklonuje podl'a vzoru chlap podobne ako viaceré
iné anglicizmy, ktoré si ponechali pdvodny sufix -er (lider, spiker atd’).

Priklady na deklinacnt adaptaciu anglicizmov, ktoré sa zaradili k muzskému

rodu:

Vzor chlap

Sg. PL.

N boss - 0 N bossovia
G bossa G bossov

D bossovi D bossom

A bossa A bossov

L (o) bossovi L (o) bossoch
I (s) bossom I (s ) bossmi

Podl'a vzoru chlap mozno d’alej sklonovat’ anglicizmy manazeér, lider, writer,
hacker, surfer, skin, workoholik, gambler, teenager, spiker, streetworker atd’.

Vzor hrdina

Sg. PL

N snoubordista

N snoubordisti

G snoubordistu

G snoubordistov

D snoubordistovi

D snoubordistom

A snoubordistu

A snoubordistov

L (o) snoubordistovi

L (o) snoubordistoch

I (so) snoubordistom

I (so) snoubordistami

Vzor hrdina je v pripade anglicizmov pomerne malo produktivny, mozno vsak

podl'a neho sklonovat’ napr. anglicizmy raftista (pouziva sa i tvar rafter, ktory

sa sklonuje podl'a vzoru chlap), golfista atd’.
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Vzor dub

Sg. PL.

N bestseller - 0 N bestsellery

G bestsellera G bestsellerov

D bestselleru D bestsellerom

A bestseller - 0 A bestsellery

L (o) bestselleri L (o) bestselleroch
I (s) bestsellerom I (s) bestsellermi

Podl'a vzoru dub mozno dalej sklonovat’ anglicizmy browser, chat, handheld,
laptop, lizing, workshop, manazment, paperback, internet, dzob, brainwashing,

brainstorming, homebanking, miting, brifing atd’.

Vzor stroj

Sg. PL

N squash - 0 N squashe

G squasha G squashov

D squashu D squashom

A squash - 0 A squashe

L (o) squashi L (o) squashoch
I (so) squashom I (so) squashmi

Podobne ako vzor hrdina ani vzor stroj nezahffia pod svoju sklofovaciu
paradigmu vel’ké mnozstvo anglicizmov. Okrem slova squash sem znasho
korpusu s istotou mozno zaradit' len slovo imidz. Diskutabilné je slovo
backstage, ktoré by sa v pripade zaradenia k muzskému rodu sklonovalo podl'a
vzoru stroj, pre kratkost’ vyskytu v slovencine sa vSak jeho rodova prislusnost’
este neustalila.

Mnohé substantiva pomenuvajuce osoby maju v angliCtine rovnaku
formu bez ohladu na to, ¢i pomenuvaju osobu muzského alebo Zenského

pohlavia — leader, manager, dealer, teenager atd’. Prirodzeny rod pomentvane;j
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osoby nemozno teda urcit’ podla gramatického rodu pomenovania, ale vylucne
len z kontextu, v ktorom je pomenovanie pouzité. KedZe slovencina vSak
rozliSuje gramaticky rod ovela dokladnejSie ako anglictina, v pripade, ze sa
takéto pomenovanie preberie, zaradi sa povodna forma, oznacujuca v anglictine
osoby oboch pohlavi, k substantivam muzského rodu. Ak si jazykova prax
vyziada vytvorit’ aj pomenovanie rovnakého vyznamu pre osobu Zenského
pohlavia, ddjde k jeho vytvoreniu najcastejSie pomocou slovotvornej pripony

-ka: liderka, manazérka, dilerka, teenagerka atd. Takto vytvorené

pomenovania sa prirodzene sklonuji podla vzoru Zena:
Sg. PL.

N liderka N liderky

G liderky G lideriek - 0

D liderke D liderkam

A liderku A liderky

L (o) liderke L (o) liderkach
I (s) liderkou I (s) liderkami

Podl'a vzoru Zena mozno d’alej sklonovat’ anglicizmy manazerka, teenagerka,
dilerka, rafterka, gamblerka, surferka, workoholicka atd’.

V priebehu nasho vyskumu sme nezaznamenali vyskyt novych
anglicizmov, ktoré by sa po prijati do slovnej zasoby slovenciny priradili k
substantivam zenského rodu a sklofiovali by sa podl'a vzorov ulica, dlan alebo
kost’ (samozrejme, ak neratame spojenia s domacimi slovami ako napr. go go
tanecnica, coververzia atd.). Na druhej strane vSak anglicizmy, ktoré
slovencina preberie ako nesklonné, sa obvykle priradia k substantivam
zenského rodu — story, Sou, lady, whisky, country, party atd. NemozZnost
skloniovat’ tieto pomenovania (rovnako ako nesklonné pomenovania muzského
a stredného rodu) je najcastejSie zapri¢inend ich foneticko-fonologickymi
vlastnostami — neobvyklé zakonéenie nemozno kombinovat s domacimi

deklina¢nymi morfémami, pretoze by nastali problémy pri vyslovnosti.
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K substantivam stredného rodu sa nové anglicizmy pri zachovani
pévodnej formy zarad’'uji vel'mi zriedkavo, takmer vobec. Ak sa tak stane, tak
napr. len pri tych, pri ktorych sa obvykle pre kratkost’ vyskytu v slovnej zasobe
kategoria rodu (prip. i Cisla) eSte neustalila — puzzle: v jazykovej praxi to i tie,
fast food: to 1 ten, last minute: to i ten, promotion: to i ta, backstage: to, ten i ta.
V jazykovej praxi sa mozno v tychto pripadoch stretnut’ s pouzivanim vsetkych
uvedenych rodov, stredny rod je vSak ovel'a menej frekventovany, takze mozno
predpokladat, ze po urCitom Case sa prestane pouzivat a uvedené slova sa
zaradia k substantivam muzského alebo Zenského rodu. Pre zaujimavost
uved'me eSte pripad davnejsie prevzatého anglicizmu Sou, pri ktorom KSSJ
ponuka moznost’ pouZzivat’ ho ako substantivum stredného alebo Zenského rodu,
jazykova prax ale jednozna¢ne uprednostiiuje zensky rod. Vzhl'adom na tto
situdciu mozno predpokladat, Ze v budicom vydani KSSJ bude toto
substantivum uvedené uz len ako substantivum Zenského rodu.

K substantivam stredného rodu sa vsak zaraduju slova, ktoré boli
vytvorené pomocou koncoviek -ovanie (ide predovsetkym o slovesné podstatné
mena), -stvo: dabovanie, raftovanie, surfovanie, hackovanie, chatovanie,
manazovanie, wapovanie, liderstvo, manazerstvo, spikerstvo. Tieto substantiva

sa potom podla zakonCenia sklofuji bud podla vzoru mesto alebo

vysvedcenie.

Vzor mesto

Sg. Pl.

N manazérstvo N manazérstva

G manazérstva G manazérstiev-0

D manazérstvu D manaZzérstvam

A manazérstvo A manazérstva

L (o) manazérstve L (o) manazérstvach
I (s) manazérstvom I (s) manazérstvami

96



Vzor vysvedCenie

Sg. PL.

N surfovanie N surfovania

G surfovania G surfovani

D surfovaniu D surfovaniam

A surfovanie A surfovania

L (o) surfovani L (o) surfovaniach
I (so) surfovanim I (so) surfovaniami

3.2 Adjektiva

Zatial’ ¢o substantiva sa z anglitiny vo vicsine pripadov preberaju v
povodnej forme, adjektiva a slovesa sa v pripade potreby vytvaraju spojenim
anglického slovotvorného zakladu a domacich slovotvornych prostriedkov.
Vztahové adjektiva — za pomoci sufixov -ovy, -d, -é, -sky, -da, -é (sky, -a,
-e): marketingovy, e-mailovy, roamingovy, ratingovy, lizingovy, bowlingovy,
manazérsky, teenagersky, surfersky, gamblersky atd’. Takto utvorené adjektiva
sa potom sklonuju podl'a vzoru pekny.
Privlastiiovacie pridavné sa v pripade potreby tvoria pomocou obvyklych
sufixov — -ov (-a, -0) a -in (-a, -0) a sklonuji sa podla vzoru otcov resp.
matkin: manazérov, dilerov, liderkin, teenagerkin.
Nie vsetky anglicizmy, ktoré v slovencine funguju ako privlastky rozvijajuce
podstatné meno, vsak prebrali formu adjektiva utvoreného pomocou doméaceho
sufixu: unplugged koncert, open-air festival, hands-free suprava, on-line

kampan atd.

3.3 Slovesa
Kedze neurcitky slovies sa tvoria tiez pomocou domacich

slovotvornych prostriedkov, nevznikaju problémy s adaptaciou pri ich ¢asovani
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alebo tvoreni ostatnych slovesnych tvarov. Ako priklad mozno uviest’ sloveso

mailovat’:
Oznamovaci sposob

Pritomny cas

Sg.

Pl.

ja mailujem

my mailujeme

ty mailujes

vy mailujete

on, ona , ono mailuje

oni, ony mailuji

Minuly cas

Sg.

Pl

ja som mailoval

my sme mailovali

ty si mailoval

vy ste mailovali

on mailoval
ona mailovala

ono mailovalo

oni, ony mailovali

Buduci cas

Sg.

Pl

ja budem mailovat’

my budeme mailovat’

ty bude$ mailovat’

vy budete mailovat’

on, ona, ono bude mailovat’

oni, ony budi mailovat’

Rozkazovaci sposob

Mailuj! Mailujme! Mailujte!

Podmiefiovaci sposob

Sg.

Pl.

ja by som mailoval

my by sme mailovali

ty by si mailoval

vy by ste mailovali

on by mailoval

oni, ony by mailovali
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ona by mailovala

ono by mailovalo

Slovesné tvary

slovesné podstatné meno — mailovanie

prechodnik — mailujiic

pricastie pritomné ¢inné — mailujici

pricastie pritomné trpné — mailovany

pricastie minulé — nezaznamenali sme jeho vyskyt v jazykovej praxi.

Mnohé slovesa utvorené znovoprevzatych anglicizmov su hovorového
charakteru, nie je to ale pravidlo. V jazykovej praxi sa pouzivaji napr. slovesa
mailovat, chatovat, surfovat, hackovat, skrolovat, loadnut, sejvnut,
upgradovat, bookovat, manazovat. V pripade potreby mozno vyznam i vid
tychto slovies modifikovat pomocou domacich slovotvornych prefixov a
zvratnych zamen: zamailovat (si), odmailovat, dochatovat, zachatovat' si,

zabookovat’ (si), zmanazovat atd'.
4 Stylisticka adaptacia novych anglicizmov

Okrem zaradenia sa kistej vrstve slovnej zasoby nadobuda slovo
cudzieho pévodu v preberajucom jazyku aj urcitu stylisticka hodnotu. Zlozitost
procesu preberania cudzich slov komplikuje hladanie Stylistickych kritérii
suvisiacich s hodnotenim procesu a jeho vysledkov. Napriek tomu vSak mozno
urCit’ isté zakonitosti pri Stylistickom zaclenovani prevzatych slov a isté
Stylistické Crty, ktoré si doniesli alebo ¢asom nadobudli v novom jazykovom
prostredi.

Podl'a Mistrika (1985) ovplyviiuji proces Stylistického zaradenia

preberaného slova predovsetkym nasledujice Cinitele:
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a) prevzatie slova vpriamom alebo nepriamom kontakte pouzivatelov
jazykov,

b) zivotnost’ realie, ktora prevzaté slovo pomentivalo alebo pomentva,

¢) miera, do akej sa slovo prebera do inych jazykov.

2 hladiska frekvencie prevzatych a cudzich slov v slovencine su
publicisticke texty protichodné s umeleckymi. V publicistickych prejavoch sa
vyskytuje mnozstvo neslovenskych slov, v umeleckych prejavoch minimalne.
Z hladiska pévodu neslovenskych slov je jazyk tlace protichodny s hovorovym
Jjazykom. V jazyku tlace su totiz frekventovanejsie slova preberané nepriamo,
z nesusednych jazykov, v beznej rec¢i maju vdcsi vyskyt slova zo susednych
Jjazykov alebo z takych jazykov, ktorymi sa v minulosti na Slovensku hovorilo
alebo i dnes sa v niektorych oblastiach hovori: Cestina, nemcina, madarcina,
polstina. Nesymetricka distribucia prevzatych a cudzich slov je v naucnych
textoch. V popularnych textoch je pocet takychto slov mensi, vo vedeckych
textoch je vysoky anerovnomerny..... V spontannych hovorenych prejavoch,
a teda v konverzacnych textoch su len tie prevzaté slova, ktoré ziskali slovensku
podobu, alebo inac: preto sa formou asimilovali, Ze sa pouzivaju v spontannych
konverzacnych textoch® (Mistrik, 1985).

Situacia v pripade novych anglicizmov:

Publicisticky styl — prvy ich akceptuje (podobne ako slova z inych
jazykov), frekvencia ich vyskytu je relativne vysoka, cezen sa najcastejSie
dostavaju do slovnej zasoby slovenciny ajazykovej praxe — mozno
predpokladat, Ze takto k nam prenikli napr. pomenovania miting, lider, summit,
brifing, soundtrack, open-air festival, promotion, unplugged, workshop atd’.

Umelecky §tyl — nas vyskum nebol zamerany na analyzu textov tohto
Stylu, existuje vSak predpoklad vyskytu novych anglicizmov v textoch
z prostredia mladeze (slang) ¢i v postmodernych textoch zaoberajucich sa
stucasnou problematikou. Pokial je ich pouzitie funkéné v pdvodnych
(domacich) textoch (napr. dokresl'uju prostredie, postavu a pod.), nemozno voci

nemu ni¢ namietat’. Na druhej strane sa domnievame, Ze nevhodné pouzivanie
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lexikalnych jednotiek anglického povodu predstavuje urcité riziko v suvislosti
s prekladovou literatirou. Konkrétne mame na mysli pripady, ked’ prekladatel’
namiesto hl'adania vhodného domaceho ekvivalentu ponechd v texte povodny
vyraz bez ohl'adu na jeho potrebnost’ a funk¢énost’.

Naucny Styl — Casty vyskyt terminov anglického pdvodu, takmer
ziadna vedna disciplina sa v sucasnosti nezaobide bez anglickych lexikalnych
vypozi¢ieck ahoci niektoré znich dokazeme nahradit domacimi
pomenovaniami, najmé v pripade internacionalizmov nie je takyto postup
opodstatneny, pretoze domace terminy mézu mat’ neziaduce podruzné vyznamy
(marketing — trhovanie) (Katreniakova, 2002, s. 22). V odbornych textoch z
oblasti mediciny sa pouzivaju napr. terminy skrining, by-pass, v oblasti
ekonomie rating, kliring, holding, v oblasti informacnych technologii
shareware programy, interface, firewall, cookies atd’.

Hovorovy $tyl — sucasna situacia sa ¢iastoéne odliSuje od situacie
opisanej Mistrikom, hoci prostrednictvom hovorového S$tylu prenikaju
anglicizmy do slovenciny len vo vel'mi malej miere, prave v nom sa frekvencia
ich vyskytu v sucasnosti zvySuje, ich pouzivanie suvisi napr. s vekom,
vzdelanim, socidlnym postavenim komunikantov atd’. Ide napr. o anglicizmy
dzob, boss, byt down, cool, imidz, filing atd’.

Administrativny §tyl — davnejsie prebral jazykové prostriedky najma
znemCiny a latinéiny (resp. talianciny), svojou konzervativnostou,
schematickostou a stereotypnostou vsak nevytvara predpoklady pre vyraznejsi

prienik anglicizmov do administrativnych textov.

Zaver

Ked’Ze slovencina ako zivy a moderny jazyk nie je len pasivhym a
mechanickym prijimatelom preberanych lexikalnych jednotiek, zaujimalo nas,
ako sa dokaze s ich prilevom vysporiadat’ z hl'adiska ich adaptacie v systéme

domaceho jazyka.
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Adaptacia preberanych prvkov v systéme jazyka je prejavom jeho
pripravenosti na prijimanie novych jednotiek. ,,Preberané prvky nadobudaju
vlastnosti, ktoré vyplyvaju zich potenciondalneho miesta v systéeme daného
jazyka.  Podliehaju  fonologicko-fonetickej, ~morfologickej, slovotvornej,
sémantickej aj pravopisnej adaptacii. Pravda, stupen adaptacie zavisi od
povahy preberanych prvkov, porov. napr. vikend, ktorého adaptacia
predstavuje najvyssi  stupen, a derby, ktore neumozZiuje morfologicku
a slovotvornu adaptaciu.* (Dolnik, 1999, s. 86 — 87).

Preberanie cudzich slov sa z izkeho jazykovedného hl'adiska chape
ako Cinitel' idaci proti ustalenosti jazykovej normy. Tento proces sa dotyka
vsetkych jazykovych rovin, nie vo vSetkych sa vSak dostava do rovnakej
opozicie s jazykovou normou. V oblasti lexiky ma vplyv na posuny
v rozvrstveni slovnej zasoby. Morfologické a syntaktické vlastnosti prevzatych
slov ¢asto nezapadaju do paradigiem preberajuceho jazyka a text, v ktorom sa
vyskytuju, tak moéze nadobudnit nezvycajné konstrukéné podoby, pripadne
moze dojst’ k nezvycajnej distriblcii domacich prvkov (Mistrik, 1979, s. 70).
Postupna adaptécia vSak stupen opozicie s jazykovou normou zniZuje a pokial’
je to mozné, vicsina prevzatych pomenovani sa napokon prispdsobi systému
preberajuceho jazyka. Stupen arychlost’ adaptacie zavisi o. i. od pdvodnych
vlastnosti prevzatej jednotky, od frekventovanosti jej pouzivania a doby
vyskytu v preberajicom jazyku, Stylistickej hodnoty atd’.

Co sa tyka miery adaptacie novych anglicizmov v systéme doméaceho
jazyka, mozno konstatovat, Ze proces adaptacie prebicha sibezne na vsetkych
jazykovych rovinach, ¢im sa demonstruje pripravenost jazyka na prijmanie
inojazykovych jednotiek. Priebeh tohto procesu je vSak zlozity, nejednotny
anerovnomerny, ¢o moze spdsobovat napdtie medzi jazykovou praxou
a jazykovou normou, pripadne ikomunikacné problémy. Stupen adaptacie
zavisi okrem iného najmi od dizky vyskytu slova v slovnej zasobe slovenéiny
a od jeho povodnych vlastnosti. V niektorych pripadoch dochadza pri davnejsie

prevzatych pomenovaniach k paradoxnej situacii, ked” sa slova ako bighit,
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triler, Soubiznis, plejbek, ktoré su kodifikované v adaptovanej podobe, zacinaju
v jazykovej praxi pouzivat’ opét’ v podobe povodnej. Pri¢inou tohto javu moze
byt’ skutocnost’, Ze v poslednom case sa vyrazne zvysila frekvencia pouzivania
tychto slov, ¢o mohlo vyvolat' dojem, ze boli prevzaté len nedavno a nestihli

este prejst’ adaptacnym procesom.

Literatiara

DOLNIK, J. 1999. Zdklady lingvistiky. Bratislava : Stimul — centrum
informatiky a vzdelavania FiF UK, 1999.

HORECKY, J. 1992. Cudzie vyrazy v slovenskom texte. In: Kultiira slova, rog.
26, 1992, ¢. 10, s. 289.

KATRENIAKOVA, Z. 2002. Anglicizmy v slovencine z hladiska didaktickej
komunikacie. Banska Bystrica : Metodické centrum, 2002. ISBN 80-8041-399-1

Kratky slovnik slovenského jazyka. 3. vyd. Bratislava : Veda, 1997. ISBN 80-
224-0464-0

MISTRIK, J. 1979. Problémy masovej komunikacie. In: Z tedrie spisovného
jazyka. Bratislava : Veda, 1979.

MISTRIK, J. 1985. Stylistika. Bratislava : SPN, 1985.
ONDRUS, P. 1972. Slovenska lexikologia II. Bratislava : SPN, 1972.

RUZICKA, J. 1950-51. Prevzaté slova v slovenéine. In: Slovenskd rec, rog. 16,
1950-51, &. 3, s. 47.

VACHEK, J. 1974. Chapters from Modern English Lexicology and Stylistics.
Praha : Statni pedagogické nakladatelstvi, 1974.

103



Summary

The article focuses on new English lexical units which have been
adopted into Slovak in the last ten years or which were adopted earlier but the
frequency of their use has significantly increased in the last decade. Therefore
the aim of our article is to outline and analyse the frequency of occurrence and
use of newly borrowed English lexical units in various areas of human
activities as reflected in texts of publicistic style in general, as well as to
analyse the process of adapting of newly borrowed English lexical units to the
system of the Slovak language as the process of adaptation of foreign
borrowings to the system of certain language is an important indicator of the

language’s ability to develop dynamically.
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E-LEARNING — PROGRESIVNY DOPLNOK VYUCBY
CUDZICH JAZYKOV

Martina Timkova

E-learning

Dennodenne si uvedomujeme, ze zijeme v obdobi, ktoré je
charakteristické velkou rychlostou zmien v kazdodennom Zivote nas
vietkych. Coraz astejsie sa hovori o transformécii spoloénosti na tzv.
informacnu spoloc¢nost’. Tento proces zahina prudky rozvoj tzv. e-odvetvi,

medzi ktoré patri aj e-learning, t. j. elektronické vzdelavanie.

E-learning predstavuje novy impulz a nové moznosti vzdelavania.
Je dolezité si uvedomit’, ze cielom e-learningu nie je nahradit’ tradi¢né
vzdeladvanie, ma ho len doplnit’ a vylepsit. E-learning mozno chapat’ ako
progresivny doplnok moznosti vzdelavania, ktory vd’aka informacnym
technoldgiam vzdelavanie urychl'uje, zlepSuje a dokonca znizuje naklady

nan.

Postupnou integraciou a koexistenciou tradicného vzdelavania a e-

learningu mézeme dosiahnut’ formu, v ktorej sa spajaju skusenosti ucitel’a

a vyhody vypoctovej techniky a multimédii. Moznosti vyuzitia online

vyuéovania a e-learningu na vysokych skolach chapeme ako doplnkovu

podporu §tadia tzv. blended learning, ktoré poskytuje okrem klasickej vyucby

mnozstvo multimedialnych materialov dostupnych prostrednictvom internetu

(vided, animacie, obrazky, grafy, hyperlinky, elektronické testovacie systémy,

diskusné fora), tieto moznosti st prostrednictvom webstranok, LMS (Learning

Management Systems) a inych systémov.
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Vzdelavanie sa tak stava putavej$im, adresnejsim a efektivnej$im.

Takato kombinacia vzdelavaci proces obohacuje.

E-learning vo vyucbe cudzich jazykov

Cudzie jazyky su Specifickd oblast vzdelavania, preto mnohi
povazuju jazykové vzdelavanie pomocou e-learningu ako nevyhovujuce,
neopodstatnené a plné tskali. E-learning vSak mozno aj v tejto sfére chapat’
ako progresivny doplnok vyucby, ktory proces vzdelavania v oblasti cudzich
jazykov obohacuje, ddva mu novu kvalitu a zaroven ho zefektivni.

Vyucovanie cudzich jazykov uz davno nie je zalozené len na
memorovani a ucitel’ nie je jedinym zdrojom vedomosti. Stava sa prostriedkom,
ktory Studentom pomaha v procese ucCenia sa, pretoze Studenti si vedeni a
motivovani k aktivnemu narabaniu so ziskanymi vedomostami. Ucitel' preto
musi hladat’ aktivity, ktorymi povzbudi kreativitu Studentov a motivuje ich
k aktivnemu uceniu sa. E-learning tak mozno vyuzit’ pri kognitivnom spdsobe
ziskavania vedomosti.

Napriek tomu, ze vyucba cudzich jazykov vyzaduje osobny kontakt,
kurz cez e-learning dokaze poskytnut’ Casovo nezavislé a individualne studium.
E-learning je dnes interaktivny, a Studenti tak moézu na vzdelavani plne
participovat,, skusat’ svoje znalosti vroznych simulaciach a testoch, ¢im sa
Studentom umozni ziskat' z procesu vyucby Co najviac. V pripade, ze kurz
vyuzije najmodernejSie poznatky didaktiky samostudia cudzich jazykov,
povedie k vyssej jazykovej kompetentnosti, ktorti sucasna prax vyzaduje.

Cielom vyuéby cudzich jazykov je predovsetkym komunikacia, ktora
takyto kurz dokaze zabezpeCit’ na zaklade vyuzitia komunikativnych funkcii
jazyka a interaktivnych materidlov, dialégov, ¢i uz vo forme obrazkov,
animacii, zvukov a nacviku vyslovnosti, ako aj interaktivnych cviceni
zameranych na slovni zasobu, gramatiku a jazykové zrucnosti — posluch

a pisanie. Vyhodou je aj rychlo dostupny glosar pojmov ¢i slovnik.
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E-learning je proces, ktory umoznuje Studentom riadenie vyucby, a to
Casovo aj obsahovo, a zaroven poskytuje nasledujucu spédtni vézbu. Tuto
mozno zabezpec€it’ pomocou diagnostickych a samohodnotiacich tloh. Analyza
chyb aupozornenia na bezné gramaticke, lexikalne a syntaktické chyby
poskytuji prakticka spidtni vizbu, umoziuju okamziti kontrolu a vysvetlenie
daného problému.

Dobre navrhnuty e-learningovy jazykovy kurz dokaze poskytnut
roznorodost’ ziskavania vedomosti vo vyucovacom procese, ato na zaklade
moznosti komunikécie s d’al§imi ucCastnikmi kurzu, mnozstvom odkazov na
doplnkovy $tudijny material ¢i uz na internete alebo v podobe inych ucebnych
materialov.

Okrem spomenutych atributov je mozné preniknit do kultary
cielového jazyka, poskytnit' autentické prostredie vzdelavania, integrovat
rozne jazykové zrucnosti a ¢o je dolezité, Studentom poskytnut kontrolu nad

svojim ucenim.

Vyhody a nevyhody e-learningu
Medzi hlavné dévody na implementaciu elektronického vzdelavania

do vyucby cudzich jazykov patri:

— potreba rozsiahlejSieho vzdelavania, aké je mozné ziskat' v Skolskych
laviciach,

— pruznost a pohodlnost’ on-line kurzov pre Studentov, moznost’ efektivne
hospodarit s asom, individudlne tempo a individudlny casovy
harmonogram vyucby,

— moznost individualizovat" proces uCenia sa a moznost prispdsobit ho
konkrétnym potrebam a moznostiam uciaceho sa,

— aktivna 0cast’ Studenta vo vzdelavacom procese, pozitivne skusenosti
v uceni sa, ziskanie pozitivnych skusenosti v on-line kurze,

— rychlejsie a kvalitnejsie ziskavanie informacii,
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neobmedzené opakovanie uz prebranej latky Studentom,

pristupnost’ k ucitel'ovi a interakcia s nim, efektivna spolupraca
asynchronické prostredie ucenia sa, nové formy komunikacie medzi
Studentmi navzajom, ale aj medzi Studentmi a lektorom,

moznost zvySenia poctu Studentov bez narokov na rozSirovanie
vyuéovacich kapacit, uéitelia st pristupni prostrednictvom siete,
samokontrola v oblasti nadobudnutych vedomosti, kvalitnejsie, presnejsie
a adresnejSie vyhodnocovanie vzdelavacieho procesu

moznost okamzite verifikovat' nadobudnuté vedomosti a znalosti
v profesionalnej praxi,

nizsie naklady edukacnej institacie (napr. za prenajom miestnosti),
neexistuje teritoridlne obmedzenie, umoznuje Studovat imobilnym
osobam, matkam s maloletymi det'mi,

Stadium on-line znizuje vedlajsie naklady (napr. na cestovanie, noclah a
iné),

moznost’ aktualizovat’ uz existujice kurzy a zaclenit’ do nich nové prvky.

E-learning ma samozrejme aj svoje nevyhody:

znatné obmedzenie priamej interakcie, obmedzena moznost’ face-to-face
interakcie so zivou osobou,

technologické problémy, pociatoéna frustracia Studenta pri pouZzivani
pocitaca a sietovych sluzieb,

rast zatazenia sohladom na c¢as straveny vo virtudlnej triede a na
mnozstvo ziskanych informacii,

nedostatok logistickej podpory (administrativnej a technickej), technické
tazkosti spojenia v pristupe k materialom kurzu,

nevyhnutna potreba realizovat’ tlohu v predpisanom termine,

existencia tazkosti spojenych s ovladanim technologii,

obmedzuje moznost’ vyuc¢ovania niektorych praktickych zruénosti,



— socialna osamotenost’ pri studiu.

Zaver

Konkrétne v oblasti vyuCovania cudzich jazykov e-learning obmedzuje
komunikéciu ako aj priamy osobny kontakt medzi Studentom a ucitelom. Je
preto potrebné podporit’ aktivity, ktorymi povzbudi kreativnost’ Studentov
a motivuje ich k aktivnemu uceniu sa. Treba sa preto orientovat’ na kognitivny
sposob ziskavania vedomosti pomocou slovnej zasoby a prace s textom, kde sa

jazykové zakonitosti a vyznam jazyka vyrovnaji autentickym situaciam.

V sucasnej modernej dobe je nevyhnutné ovladanie cudzich jazykov
ako aj potreba nasledovat’ moderné trendy vo vzdelavani. E-learning nikdy
nenahradi tradicné formy vzdeldvania. Zvladnut' cudzi jazyk vsak vyzaduje
zna¢ni mieru sebadiscipliny, trpezlivosti a usilia, ¢o sa spaja prave s e-
learningom.

E-learning ajeho moznosti vo vyucbe cudzich jazykov preto
predstavuju uZzitocny nastroj na zvySovanie znalosti, jazykovych zrucnosti, a

teda sa stava vel'mi kvalitnym doplnkom stcasnych moznosti vzdelavania.
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Summary

The paper introduces e-learning as a new possibility and a new way of

university education in the area of foreign language teaching and learning.

The aim is to help understanding the great complexity of situations hidden
under this new trendy term. E-learning is simply a learning that occurs at the
computer. It is a new progressive tool in the established educational
environments. Foreign languages represent specific area and therefore it is
important to consider both advantages and disadvantages of e-learning as well
as didactic relationships, activities and technology pervasiveness. Application
of e-learning should focus on cognitive way of learning and should make the
process of foreign language teaching and learning easier, more effective,

flexible and attractive for both teachers and learners.
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ISAAC BASHEVIS SINGER -
»Americky spisovatel’* v anglickom preklade

Osobitost’ jeho tvorby

Ivan Zelenka

Isaac Bashevis Singer patri spolu s Philipom Rothom, Saulom Bellowom
a Bernardom  Malamudom  kStvorici  najvyznamnejSich ~ americko-
-zidovskych prozaikov. Na rozdiel od svojich troch sucasnikov Singer bol
znich jedinym spisovatelom piSucim v jazyku jidi§, ¢o ho robi osobitym
zjavom v americke] literatire. Tento ¢lanok priblizuje Zivot a tvorbu autora,
poukazuje na suvislosti jeho metamorfézy z pol'sko-zidovského na popredného
amerického autora, ktoré¢ho celozivotné dielo, napriek kontroverznému
hodnoteniu, bolo vroku 1978 ocenené Nobelovou cenou za literatlru.
Spisovatel vo svojej tvorbe =zachytil uz v sicasnosti neexistujuci svet
vychodoeurdpskych Zidov s ich §tastim a utrpenim, s ich kultirou, tradiciami,
zvykmi, ortodoxnostou, vasnami, poverami o anjeloch, démonoch a zlych
duchoch.

Isaac Bashevis Singer vytvoril vo svojom diele mnozstvo netradiénych
postav, ¢im sa vyrazne odliSuje aj od tradicie klasickej literatury 19. storocia
pisanej v jazyku jidig, reprezentovanej S. Alejchemom, M. M. Sforimom, J. L.
Perezom. Vsetci traja autori prezentujii vo svojej tvorbe harmonicky obraz
zidovskej mentality a zdoraziiuju vlastnosti, ktoré toto mnohokrat
prenasledované etnikum posiliiovali a stmel'ovali. Singer pisal vylu¢ne v jazyku
svojho detstva, a k jeho prvym Ccitatelom patrili predovSetkym jeho byvali
krajania hovoriaci jidi$, ktorym sa podarilo opustit’ Eurépu pred holokaustom,

alebo ti, ktori ho prezili.
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Slovenski Citatelia sa mali moznost zoznamit s tvorbou autora
prostrednictvom  Ceskych prekladov takmer jeho kompletného diela.
V sloven¢ine vysla iba jeho kniha rozpravok Pribehy detstva (Stories for
Children) v preklade Zuzany Vilikovskej a dve poviedky, ktoré prelozil
Vladislav Galis.

Zaradenie J. B. Singera literarnou kritikou bolo rozporuplné. Avsak
ako spisovatel’ sa Singer vymyka mnohym, Casto protikladnym oznaceniam,
ako su tradicionalista, modernista, alebo autor hrézostrasnych pribehov. Mnohi
kritici mu vycitali, Ze sa jednostranne venoval minulosti a vSetky svoje diela
situoval do sveta vychodoeurdpskych Zidov. Pokial’ ide o modernti literatiiru,
sam autor sa od nej mnohokrat diStancoval. Napriek mystickému,
nadprirodzenému a nabozenskému charakteru jeho diela bol autor povazovany
za realistu i pesimistu. V jednom interview pre americky ¢asopis Contemporary
Literature sa k tomuto problému vyjadril nasledovne: ,,Ludia vzdy maju potrebu
pomenovat veci, a nech napisete, alebo urobite cokolvek, hned by vas niekam
zaradili. Dokonca, aj keby to bol niekto novy, mali by uz preitho vopred
pripravené pomenovanie... Verim, zZe jedného dna ndjdu meno aj pre mna

veer r el
a nepouziju staré.

1 Zivot v starom svete

Isaac Bashevis Singer (1904-1991), vlastnym menom Icek Hersz
Zynger, sa narodil v pol'skom mestecku Leoncin ned’aleko VarSavy v rodine
chassidského rabina. Svet, v ktorom vyrastal, bol po jazykovej stranke
vynimocny. V jeho detskych usiach znela hebrejcina, pol’stina a hlavne jazyk
jidis, ktorym hovorila prevazna Cast’ Zidovského obyvatel'stva, zijuca na uzemi

Pol'ska a Hali¢e, vtom case pod ruskou nadvladou. Neskor sa rodina

! People always need a name for things, so whatever you will write or whatever you will do, they
like to put you into a certain category. Even if you would be new, they would like to feel that a
name is already prepared for you in advance... I hope that one day somebody will find and new
name for me, not use the old ones.”(Contemporary Literature, 1969), (Prel. 1. Z.)
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prest'ahovala do Varsavy, kde otec pdsobil ako rabin v chudobnej $tvrti. Do ich
domacnosti na Krochmalskej ulici Casto prichadzali zidovské rodiny z blizkeho
okolia, aby rabin Menachem Pinchas Singer riesil ich osobné, alebo majetkové
spory. Do tohto prostredia sa ¢asto vracia vo svojej memoarovaj proze, z ktorej
najvyraznejSou je kniha poviedok /n My Father’s Court. (Na dvore mojho
otca). Aj Singerova matka Batsheva pochadzala z vplyvnej rodiny rabina.
Mlady Singer zacal Studovat’” Talmud, Téru, Kabalu a iné posvitné zidovské
knihy a pripravoval sa na drahu rabina. AvSak do jeho Zivota vstupuje jeho o
jedenast’ rokov starsi brat Israel Joshua, ktory sa stal vasnivym stipencom
socialnej spravodlivosti, pokroku a humanizmu. Pod jeho vplyvom zacina Isaac
gitat ortodoxnymi Zidmi zakazané knihy z filozofie a beletrie. Jeho
oblibenymi autormi boli Spinoza, Schopenhauer, Dostojevskij, Gogol
a Tolstoj. Cital ich tajne, pretoze jeho otec povazoval spisovatefov za
hriesnikov. Brat Israel Joshua patril k radikalom, ktori podporovali revoltuciu
v Rusku. RodiCovska ortodoxna vychova neovplyvnila ziadneho z oboch
bratov. Stadium v rabinskom seminari, kam Isaac vstupil na Zelanie svojich
rodicov, neukoncil. Jeho rozporuplny vztah knabozenstvu svojho naroda
poznamenal Singerovu mladost. Neskor sa autor zmienuje, ze ho rovnako
fascinoval rodicovsky mysticizmus ako aj racionalizmus jeho brata. I ked’ tato
dualita charakterizuje prevaznu cast jeho tvorby, napokon sa rozchadza
s oboma tradiciami. Jeho viera predstavovala zmes rebelantstva, filozofickych
teorii a skepsy. Po cely Zivot neprestal verit' v dybukov a démonov, v ktorych
videl sily riadiace 'udské pudy a vasne a nasledné pady.

Vo VarSave mu jeho brat sprostredkoval miesto korektora
v zidovskych literarnych novinach Literarische Bletter a uz ako dvadsatrocny
navstevuje varsavsky literarny klub, v ktorom sa stretavaji autori pisuci v jidis.
Tu venuje svoj Cas horlivym debatam o zidovskej kultire a tu sa zacinaju aj
jeho prvé dobrodruzstva s neznym pohlavim. Intimny Zivot predstavuje pre
Singera na jednej strane symbol oslobodenia, na druhej strane v§ak znamena

prenho hriech.
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Onedlho Singer prebera matkino meno Batsheva, aby ho odlisovali od
jeho starSieho brata. Popri anonymne vychadzajucich ¢lankoch, ktoré pise pre
miestne noviny, preklad4 do jazyka jidi§ romén Thomasa Manna Carovny vrch
aroman Knuta Hamsuna Hlad.

Ako mlady ambicidozny autor siaha po inSpiracii aj do zidovskej
minulosti. V roku 1933 vychadza na pokra¢ovanie v pol'skom ¢asopise Globus
Singerov prvy roman pod nazvom Satan v Goraji. Knihu napisal v jazyku jidis.
Dej roménu sa odohrava v 17. storo¢i kratko po povstani Bogdana
Chmelnického, pocas ktorého boli ukrajinskymi kozakmi zavrazdené tisice
Zidov a spustosené celé mestd a dediny. Je to putavy pribeh o viere vo
falosného Mesiasa a masovom poblizneni a zaslepeni I'udi. Situoval ho do
fiktivnej pol'skej obce Goraj, ktora v mnohom pripomina hali¢ské mestecko
Bilgoraj s pocetnou zidovskou komunitou, v ktorom posobil Singerov stary
otec ako rabin. Tam odchadza mlady Isaac so svojou matkou v roku 1917. V
Bilgoraji, v ktorom akoby sa zastavil ¢as, nedoslo k ziadnym zmenam po celé
staroCia. Satan v Goraji je zaroven aj pribchom o zmanipulovatelnosti davu,
ktory pripomina situdciu v predvojnovej Europe po nastupe fasizmu.

Medzivojnova VarSava a zivot v chasidskych obciach, tzv. Stetloch,

boli hlavnou in$piraciou pre Singerovu poviedkovll a romanovi tvorbu.
2. Metamorfézy autora v exile

V polovici tridsiatych rokov s nastupom Hitlera k moci v Nemecku si
Singer uvedomil nebezpecenstvo, ktoré hrozilo Pol'sku. Jeho brat Israel Joshua,
ktory emigroval do USA roku 1933, bol uz vtedy renomovanym spisovatel'om.
V roku 1935 sprostredkoval Isaacovi cestu do USA za pomoci Abrahama
Cohena, vydavatel'a Casopisu Der Forverts ( The Jewish Daily Forward), ktory
dobre poznal Isaacov roman Satan v Goraji (Shoten in Goray, 1935).

Prvé roky v Amerike boli poznacené pocitom samoty, depresiami,

vykorenenost'ou a ochromenim tvorivosti (vykorenenost sa stane zakladnou
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témou jeho neskorSich romanov Kajucnik, Pribeh lasky a Tiene nad
Hudsonom). Vtedy este neovladal anglictinu a chybali mu priatelia a priatel’ky
z Pol’ska. Jeho brat sa stal uspesSnym v jidi$ piSucim spisovatel'om, pricom Isaac
publikoval obligatne c¢lanky, recenzie a crty v zidovskom casopise Der
Forverts. Ako autor, aj ako ¢lovek, bol apoliticky a socialistické zameranie
&asopisu ho napliialo pesimizmom. Na &asopise mu vadila aj nekultivovanost’
a vulgarnost’ jazyka. ESte pocas zivota vo VarSave zazil ipadok jidisskej tlace a
ani v Amerike situacia nebola o ni¢ lepSia. O tomto obdobi piSe vo svojej
spomienkovej eseji pod nazvom My First Steps in the Golden Land: ,,Viac som
uz nedokazal rozoznat mojich ludi podla ich sposobu rozprdavania, ich
oblecenia, ich gest amanierov. Zeny mi pripadali nekultivované. Fajcili
cigarety a rozpravali ako muzi. Predstavil som si, ze tu muselo dojst k akejsi
mentalnej katastrofe, k nejakemu druhu biologickej a kulturnej mutdcie, pre
ktorii som nedokdzal ndjst slovo v slovniku jidis.**

V roku 1940 sa ozenil s nemeckou emigrantkou Almou Haimanovou
aotri roky neskor ziskava americké obCianstvo. Rok nato umiera jeho brat
Joshua, ktory mal nantho rozhodujici vplyv od ¢ias dospievania a ktory mu bol
podla jeho slov otcom i uéitel'om. Jeho smrt’ pocituje ako velku stratu, ale aj
ako mocny stimul. Opit’ sa vracia k pisaniu.

Prvou Singerovou poviedkou, ktorou vstupuje do americkej literatiry,
bol Bldzon Gimpel (Gimpel the Fool), ktora vysSla vroku 1953 v Casopise
americkych intelektualov Partisan Review v preklade Saula Bellowa. Tymto
pribehom o parohacovi, ktory bol zaroven isvédtcom, si zacalo Singerovo
rozpravacské umenie podmanovat i nezidovskych citatelov. Jeho poviedky boli

pravidelne publikované v spomenutom casopise.

2 “I could not longer recognize my people by their speech patterns, their dress, their gestures and
mannerisms. The women appeared tough to me. They smoked cigarettes and spoke like men.
I imagined that something of mental catastrophy had taken place here, some sort of biological and
cultural mutation for which I could find no words in my Yiddish vocabulary.” (Stavans, S., s. 30),
(Prel. 1. Z.)
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Sest'desiate roky s v Singerovej tvorbe charakterizované konfliktom
medzi tradiciou a mysticizmom na jednej strane a volnomyslienkarstvom a
sekularizaciou, pochybovacnost'ou a nihilizmom na druhej strane. Tieto aspekty
tvoria zakladny sujet autorovych kratkych poviedok a romanov.

V tomto obdobi vznika Singerovo rozsiahle dielo, ktoré je akousi
rodinnou kronikou — st to romany Rodina Moskatova (The Family Moskat,
1950), Sidlo (The Manor, 1967), Majetok (The Estate, 1969). Tieto dicla
zachytavaju obdobie od polovice 19. storoéia az po druhu svetovi vojnu. Autor
v nich zobrazuje rozpad starych rodinnych tradicii spésobeny novou dobou a jej
poziadavkami, ktory nemilosrdne zasahuje celti zidovska komunitu.

Aj dalsie Singerove dva romany Otrok (The Slave, 1962)
a Nepriatelia — Pribeh lasky (Enemies, A Love Story, 1972) zobrazuji konflikt
zidovskej tradicie a tragickych dejinnych udalosti. V prvom sa vracia do
obdobia ukrajinskych pogromov prvej polovice 17. storo¢ia, v druhom
priblizuje Citatelovi pretrvavajicu traumu pristahovalcov, ktori prezili
holokaust.

V osemdesiatych rokoch sa do popredia dostdva memoarova préza
autora. Singer ju publikuje na pokradovanie v Casopise Der Forverts v jidi$
(1974 — 1975) pod nazvom Glojb un cvejfl (Viera a pochybnosti). Knizne
vychadza po anglicky roku 1984 pod novym nazvom Love and Exile (Laska
a vyhnanstvo). Autor tu vyjadruje vo svojej podstate vel'mi vel'a: presadzovanie
vlastnej identity a individuality napriek pevnému zovretiu v zidovskej
komunite.

Od januara 1957 do januara 1958 vychadza na pokracovanie
v Casopise Der Forverts Singerov roman Shadows on the Hudson (Tiene nad
Hudsonom), ktory bol prelozeny do anglictiny az po autorovej smrti. Bolo to
prvykrat, o autor situoval pribeh do svojej adoptivnej krajiny. Dej romanu sa
odohrava v obdobi kratko po druhej svetovej vojne a Singer v iom prezentuje
svoj nazor na osud americkych Zidov, ktorych ¢akd postupna asimilacia,

podobne ako aj iné v Amerike zijice etnikd. Jedna z hlavnych postav Hertz
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Dovid Grein, ktorého postihla kriza stredného veku, strata doterajSich hodnot,
kriza v nabozenstve, sa zamySl'a nad osudom svojich dvoch v Amerike
narodenych deti: ,,Vlak opét vyjel z podzemi a¥itil se nad zadnimi trakty
brooklynskych domu: malé kamenité dvorecky, poulicni lampy, které jen
prohlubovali nocni beznadéj. Zili zde vselijaké etnické skupiny a vSichni tady
vychovavali své déti: Zidé, Italové, Poldci, Irové, cernosi, lidé se Zlutou pleti.
V pribytcich se prolinaly a vyhasinali jednotlivé kultury. Deti zde vyristali bez
korenii, jako Jack, jako Anita. Jejich duchovnimi otci se stali tuctovi
hollywoodsti hrdinove, jejich literaturou brakové romany a bulvarni tisk. Jak
dlouho miize tohle viechno vydrzet?

Pre Greina Amerika predstavuje symbol dekadencie. Amerika pre
neho zostava jedinou krajinou na svete, kde I'udia sice chodia so vzty¢enou
hlavou, ale on napriek tomu vidi, ze za vSetkym je nemennd a ve¢na l'udska
tragédia; ludia sa navzajom miluju i nenavidia, riskuju a boja sa. Vsetci
ustavi¢ne hl'adaju stalu a trvalt oporu, na ktori by sa mohli spolahnut’, avsak
rozne sily tieto opory podlamuju a vyvolavaju nekonecnt, stale sa opakujicu
krizu. Greina, rovnako ako samotného autora, prenasleduji zakladné ludské
otazky Zivota, ako je problém dobra a zla, viery a pochybnosti. Viaceré postavy
v Singerove]j tvorbe pritahuje pokuSenie nezidovského sveta (sveta gojov),
s ¢im sa musia vnutorne vysporiadat’. Su to aj skdsenosti, vnutorné a vonkajsie
zazitky samotného autora, ktoré nachadzaji odraz v jeho tvorbe. Jeho pol’sko-
-zidovsky povod a jeho nova vlast Amerika dodavaju jeho dielam svojsku

prichut’.
3. Kronikar ,,jazyka na ustupe*

Na otazku posluchaéov americkej rozhlasovej stanice CBS, preco pise

v archaickom jazyku diaspory, autor zareagoval vtipnou odpovedou: ,.Ked’ sa

* Stiny nad Hudsonem, s. 109. Z anglického originalu Shadows on the Hudson prelozil Ladislav
Senkyiik.
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dostavi Mesids a vietci Zidia sa znovu narodia, povyskakujii z hrobov a opytajii
sa, Je tu nieco na citanie? Potom budem pripraveny.**

Singerovi sa podarila jedna vyznamna vec. Na rozdiel od mnohych
autorov pisSucich vjazyku jidiS sa autor stal prvym amozno povedat
iposlednym, ktory priblizil zivot a kultiru vychodoeurépskeho zidovstva
Sirokej Citatel'skej verejnosti. Nezidovskému svetu tak poodhalil oblast, ktora
bola po dlhi dobu tabuizovani. Jidis® bol jazykom niekolkych milionov
vychodoeurdpskych Zidov, ktori zahynuli po¢as druhej svetovej vojny, alebo
emigrovali do Spojenych statov. Dnes ho mdzeme povazovat’ za takmer mftvy
hovorovy jazyk. Tymto jazykom hovoril Singer od narodenia, vyrastal s nim vo
varSavskom ghette a nikdy v iom neprestal pisat’ (svoje diela v Amerike si
daval prekladat’ roznym prekladatel'om, z ktorych najzname;jsi je jeho synovec
Joseph Singer). Obhajoval ho i pri udel'ovani Nobelovej ceny.

Zo strany zidovskej verejnosti sa mu dostalo velkého ocenenia,
pretoze jeho diela evokovali ich pdvodnu vlast, respektive vlast’ ich predkov,
o ktord prisli. Slova basnika pol'sko-zidovského povodu A. Slonimského
vystizne vyjadruju pocity nostalgie povojnovej generacie vychodoeurdépskeho
zidovstva, ktoré prezilo holokaust, 'udi roztriisenych po celom svete, ale hlavne
zijucich v Amerike:

,, Gone now are those little towns where the shoemaker was a poet,

The watchmaker a philosopher, the barber a troubadour.

Gone now are those little towns where the wind joined

Biblical songs with Polish tunes and Slavic rue,

Where old Jews in orchards in the shade of cherry trees

Lamented for the holy walls of Jerusalem.

* “When the Messiah comes and all Jews are reborn, they’ll jump out of the grave and ask, ‘Is there
anything to read?” I’ll be ready.” Fulford, R. 1998, Review of I. B. Singer’s book Shadows on the
Hudson. Ottawa Citizen, July 26, 1998. (Prel. I. Z.)

5 Jazyk jidi§ i napriek tomu, Ze ho lingvisti zarad'uju medzi germanske jazyky, nie je typicky
germansky jazyk, lebo obsahuje aj prvky slovanskych a romanskych jazykov ako i hebrejéiny
a aramejCiny (pozn. autora).
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Gone now are those little towns, though the poetic mists,

The moons, winds, ponds, and stars are above them

Have recorded in the blood of centuries the tragic tales,

The histories of the two saddest nations on earth*.°

Ked’ mu mnohi kritici vycitali, Ze piSe v mftvom jazyku, ktorym uz
hovori len malo Tl'udi, Singer tvrdil, Ze spisovatel by nemal opustit’ svoj
materinsky jazyk, ktory je pokladnicou idiomatickych vyrazov. Ked’ sa hovori
o umelcoch, je to predovsetkym spisovatel, ktory patri svojmu l'udu, dejinam
i kultire. Autor to zargumentoval tym, Ze existuje Siroka Citatel'ska verejnost,
ktora cita jeho diela v preklade. Aby preklady jeho tvorby zostali ¢o
najvernejSie ich origindlom, sam na to vynalozil vela prace a tvorivosti.
Singerovo rozhodnutie dat’ si prekladat’ svoje diela do angli¢tiny urobilo z neho
amerického autora.” Takéto rozhodnutie nebolo pre autora, ktory sa nechcel
vzdat’ jazyka svojich predkov, jednoduché. Dopracoval sa k nemu postupom
Casu, ked’ si uvedomil skutoCnost, ze jazyk, v ktorom piSe, je na Ustupe.
Miliény l'udi hovoriacich tymto jazykom zahynuli pocas holokaustu a mladi
Zidia v Izraeli vyrastali uz s hebrejéinou. Viade inde vo svete bol tento jazyk
nahradeny inymi jazykmi podla krajin ich nového domova. Napokon aj
samotny Singer konStatoval tato skuto¢nost’ slovami: ,,4 tak ako anglictina sa
stala mojim druhym jazykom Amerika je mojou skutocnou krajinou, pretoze
moja vlast Polsko, v ktorej som sa narodil, uz pre mna neexistuje — je to uz

uplne iny svet. Stavans, s. 9). (Prel. I. Z.).
iplne iny (

4. Zaver
Singerove romany a kratke poviedky si v podstate tragické, veselé
ineveselé, ale si natol’ko jasné, ze ich posolstvo je viac ako zrozumitelné.

Svojrazna mentalita, ludské vzt'ahy a celé prostredie, v ktorom Singer stravil

® Béseii je uvedend v diele Evy Hoffmanovej Shtetl: The Life and Death of a Small Town and the
World of Polish Jews, 1997, s. 1.
7 A% do autorovej smrti v roku 1991 zostala vel’ka &ast’ jeho diela neprelozena do angliétiny.
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detstvo i mladost, mu boli zdrojom stalej inSpiracie a vyuzival ich s takou
prirodzenost’ou ako kedysi jeho po jidis$ piSuci krajania Aleichem alebo Peretz.
Od mnohych kolegov pisicich v jidi§ (napriklad v ¢asopise Der Forverts) si
vsak Singer vysluzil aj kritiku kvoli jeho mnohokrat ironicky skimavému
a skeptickému pohladu na tradi¢né stereotypy zidovského sveta. Vycitali mu
odklon od tradicii. Jeho prézu oznacovali ako atypicky zidovsku, niekedy
dokonca ako protizidovskil. Obviniovali ho z posadnutosti s iracionalnom,
telesnost'ou a erotikou. Napriek tomu dielo Isaaca Bashevisa Singera je

i zostane vo svetovej literatire synonymom majstrovskej prozy.
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Summary

This article, entitled Isaac Bashevis Singer — the American Writer in English
Translation: The Individuality of His Work, deals with the uniqueness of the
life and fiction of the Polish-born Jewish-American short-story writer, novelist
and essayist, who was awarded the Nobel Prize for Literature in 1978. After his
arrival in the United States in 1935, he continued to write many novels and a
wide range of short stories in Yiddish. Singer’s main subject is the traditional
life of the Polish Jewry in various periods of history before and shortly after the
Holocaust. He portrays characters, who are tormented by their religious
devotion, ascetism, mysticism and passions. Eventually, he worked closely with
his translators and produced English versions of his work, which became

accepted as a substitute set of his originals.

121



	Teória a prax prípravy učiteľov anglického jazyka 3

